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I. Executive Summary 
 

Northern Virginia Community College’s (NOVA) strategic goal is to create equity in opportunity so 
every student succeeds, every program achieves, and every community prospers. NOVA’s Quality 
Enhancement Plan (QEP), Writing Ourselves In: Developing Our Voices for Equity and Excellence, 
represents an institutional commitment to developing students’ preparation for college writing through 
inclusive and culturally responsive teaching combined with problem-centered, active learning 
strategies and transparently designed assignments. Strong writing preparation and self-awareness are 
key components of an effective college education because both foster students’ ability to complete 
educational goals and prepare them to enter a globally competitive workforce. 
 
Of the 70,000 students who come to NOVA each year, close to 65 percent enroll in the introductory 
composition course, ENG 111, within their first semester. This highly transferable course provides 
students with essential instruction in writing and reading that impacts their performance in other 
courses, and as such, represents an opportunity to impact the success of thousands of students each 
year. To arrive at this QEP topic, NOVA reviewed institutional student learning data and identified 
equity gaps, and engaged in discussions with college leadership, faculty, students, staff, and transfer 
institutions. 
 
The goals of NOVA’s QEP are (1) to prepare ENG 111 students for success in college writing; (2) to 
strengthen ENG 111 students’ ability to use writing to articulate their ideas, experiences, and identities. 
To meet these goals, the QEP will focus on two Student Learning Outcomes (SLOs): (1) students will 
produce writing that is effective for the audience and purpose of the assignment; (2) students will 
analyze some aspect of their identities, cultures, and/or communities in their writing. NOVA has also 
set an institutional goal: to achieve equity in course success in ENG 111 by increasing intercultural 
awareness for students, faculty, and staff. To meet this goal, the institutional metric of success is 
annual increases in ENG 111 course success rates for first-time in college (FTIC) students with 
specific attention to reducing equity gaps for students from historically under-supported groups. 
 
To achieve these outcomes, the QEP focuses on the professional development of its English teaching 
faculty, librarians, writing tutors, and others who support student learning. The professional 
development will center on Culturally Responsive Pedagogy, Transparent Assignment Design, and 
Problem-Based Learning, which have the ability to transform the students’ learning experience in ENG 
111. These high-impact practices, which make clear the implicit expectations and the relevance of 
assignments to students and their communities while also building a sense of belonging within the 
classroom, have been shown to improve outcomes for all students and to particularly benefit FTIC, 
low-income, and minoritized students. All students will benefit from learning about themselves and 
others through shared learning and writing. 
 
Assessments will be formative and summative and include direct measures of student writing, such as 
rubrics, and indirect measures, such as focus groups and surveys. By directing efforts towards 
preparing students for college writing and helping students become more aware of their own identities 
and the identities of others, NOVA's QEP directly supports and upholds the College’s mission. 
NOVA’s QEP will be overseen by the Vice President for Academic Affairs and Chief Academic 
Officer, Dr. Eun-Woo Chang. 
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II. Introduction 
 
Northern Virginia Community College (NOVA) is the Commonwealth’s largest public education 
institution and the nation’s second-largest community college, with six campuses and 2,600 faculty 
and staff who serve more than 70,000 students. NOVA offers an extensive course selection and more 
than 160 associate-level degrees, certificate programs, and distance learning courses in 65 academic 
areas and continuing education training. In 2020, NOVA received recognition as a Leader College of 
Distinction from the Achieving the Dream national network. 
 
Virginia Community College System (VCCS) 
 
NOVA is one of 23 community colleges in the Virginia Community College System. As a system of 
higher education, the VCCS is governed by the State Board for Community Colleges, which supervises 
the VCCS system Chancellor and provides guidance, policy and procedural oversight, and direction 
that impact the individual colleges. Recently, the VCCS System Office launched its newest Strategic 
Plan, Opportunity 2027, with a primary goal of achieving equity in access, learning outcomes, and 
success for students from every race, ethnicity, gender, and socioeconomic group. One of the important 
policy changes the VCCS established in relation to this goal was to implement Direct Enrollment and 
Informed Self-Placement for English and Math and to move away from using placement tests, such as 
the Virginia Placement Test (VPT), and developmental coursework, and to move toward supporting 
students with corequisite classes and other “just in time” interventions. NOVA’s QEP directs resources 
to English faculty teaching the introductory composition course to help the College build a sustainable 
culture of professional learning for faculty. By focusing on professional development on how to teach 
writing with equity-minded practices, namely, Culturally Responsive Pedagogy, Transparent 
Assignment Design, and Problem-Based Learning, NOVA’s QEP has the dual benefit of helping 
students while also helping the VCCS System Office reach its strategic goals. 
 
NOVA’s Mission and Strategic Plan 
 
NOVA’s mission is to deliver world-class, in-person and online postsecondary teaching, learning, and 
workforce development to ensure the region and the Commonwealth of Virginia has an educated 
population and a globally competitive workforce. In concert with the college mission, NOVA 
established its current 5-year Strategic Plan: Pathway to the American Dream in 2017. The primary 
goal of the Strategic Plan is to ensure that every student succeeds, every program achieves, and every 
community prospers. Success in achieving these central goals is measured by the institution's ability to 
meet corresponding objectives. In the Spring of 2020, NOVA updated its strategic plan in response to 
the current context and the framework of NOVA’s 5 Es: Equity, Education, Evidence, Excellence, 
Empathy, and Economic and Social Mobility. The College added three objectives directly responsive 
to equity-minded practice: (1) NOVA will achieve equity in student outcomes; (2) NOVA will sustain 
and, where needed, establish effective, equity-minded NOVA college-wide processes, protocols, 
policies, and accountabilities for services and program; (3) NOVA will align its culture, structure, and 
talent management/development with its access and equity mission and commitment to inclusive 
excellence. NOVA’s QEP was crafted to include an array of activities as a means to further these 
specific objectives in the College’s Strategic Plan. 
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First, the QEP focuses on helping students develop college writing skills that are integral to achieving 
equity in student outcomes such as retention, degree completion, and course success. According to a 
report by NOVA’s Office of Institutional Research on the Importance of Writing Skills at NOVA, 
ENG 111 (College Composition I) helps students to develop critical thinking skills and learn the 
fundamentals of academic writing. NOVA students who master ENG 111 course objectives and 
learning outcomes will be able to understand not only the writing process but also how to write 
effectively. Simply put, the development of strong writing skills can help prepare students for success 
in future courses at NOVA and in their careers. 
 
Second, the QEP calls for English faculty and select support staff to participate in various types of 
professional development and connect with colleagues in ongoing learning communities focused on 
preparing students for college writing with Culturally Responsive Pedagogy, Transparent Assignment 
Design, and Problem-Based Learning activities. These specific actions create a train-the-trainer model 
capable of replication outside of ENG 111 to other academic programs and college services and 
programs. Since NOVA currently does not have such a model, the QEP builds on the College’s 
commitment to create and sustain effective equity-minded processes and accountability. 
 
Third, as English faculty and select staff participate in professional development, implement specific 
strategies, and develop competencies that allow them to continue to help others at the College develop 
skills that prepare students for writing in college and help them integrate their identities and cultures 
into their writing, NOVA’s culture will develop to match the institution’s focus on access, equity in 
opportunity, and inclusive excellence. 
 
NOVA’s Student Profile 
 
NOVA is a minority serving institution with more than 60% of enrollment coming from BIPOC 
students; over 90% of students come from NOVA’s service region, which is vibrant and diverse. In 
addition, NOVA’s student body includes individuals from more than 180 different countries. The 
demographics of the region and NOVA’s student body underscore the importance of achieving equity 
and excellence in student outcomes. 
 
Located across the Potomac River from Washington, D.C., NOVA’s service area comprises the 
counties of Arlington, Loudoun, Woodbridge, and Fairfax, as well as the cities of Alexandria, Fairfax, 
Falls Church, Manassas, and Manassas Park. According to the Northern Virginia Regional 
Commission, the Northern Virginia area has seen significant population growth largely fueled by an 
increase in students from historically under-represented groups, who comprised 49.7% of the total 
population in 2019. NOVA’s student body aligns with the changing demographics of the region. In 
2021, the majority of NOVA’s student population is composed of students from historically under-
served groups. The diversity in our classrooms informed the institution’s decision to focus the QEP on 
achieving equity in writing course success for students. Please see the table below for a review of the 
race and ethnicity distribution of NOVA students. 
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Another consideration in the selection of the QEP topic is that the number of first-time in college 
(FTIC) students is increasing at NOVA. FTIC students are those attending college for the first time in 
the summer or fall semester and includes students with prior high school dual enrollment credits. The 
number of new transfer students to NOVA students is declining. Transfer students are those who 
attended another college prior to enrolling at NOVA for the first time, regardless of whether they 
transferred credits. From Fall 2016 to Fall 2020, the proportion of FTIC NOVA students increased 
from 24 to 35 percent. The proportion of returning students decreased from 69 to 61 percent, and the 
proportion of new transfer students decreased from seven (7) to four (4) percent. The growth in FTIC 
students, the decrease in transfer students, and the decline in returning students informed the 
institution’s decision to focus the QEP on introductory courses that have an impact on students’ 
likelihood to persist in other subject areas. ENG 111 focuses on writing skills required across the 
curriculum and greatly impacts a student’s ability to succeed. For further information about NOVA’s 
student composition, see the table below. 
 

 
Finally, a large percentage of NOVA students seek degrees that have transfer implications. In the Fall 
of 2020, 51% of program placed students were enrolled in an academic degree program (A.A, A.S. or 
AFA) designed for transfer to a four-year university. Though 32% of students in the Fall of 2020 were 
not program placed by the end of the semester, the institution recognized that focusing the QEP on 
introductory composition courses would align with the steady growth of students seeking a degree 
where ENG 111 is required. For more information about program placement, please see the table 
below. 
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Based on the growing number of students interested in transferable programs and the importance of 
college writing skills, NOVA’s QEP primarily focuses on ENG 111, our introductory composition 
course with transfer implications. As the table below shows, the QEP has the potential to impact 
thousands of students. 

 
Number of Students Enrolled in ENG 111  

Fall 2017-Fall 2020 
 

Semester Enrollments 

Fall 2020 10,456 

Fall 2019 11,983 

Fall 2018 12, 976 

Fall 2017 12,568 

 
The focus on college writing preparation and increasing students’ awareness of their own identity and 
the identity of others is a central component of our commitment to comprehensive planning by the 
Virginia Community College System Office as well as our own College Strategic Plan. 
 
Rationale for NOVA’s QEP 
 
Several factors justified focusing the QEP on writing and identity expression through writing. Those 
factors were (a) inequity of course success rates in ENG 111; (b) impact of ENG 111 on cumulative 
GPA; (c) impact of ENG 111 on success rates in other courses; (d) impact of ENG 111 on student 
success outcomes; (e) elimination of placement tests in English and mathematics courses (known as 
“direct enrollment” in Virginia); and (f) the importance of high-impact practices. 
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Inequity of Course Success Rates in ENG 111 
 
First, NOVA and the Virginia Community College System's (VCCS) recognized the presence of 
substantial inequities in how students performed in ENG 111 and subsequently how that performance 
impacted other important key performance indicators. According to data provided by NOVA’s Office 
of Institutional Research (OIR), successful completion rates are declining across all demographics. 
Additionally, ENG 111 success rates for students in some populations, including Black and 
Hispanic/Latino/a students, continue to be low. The presence of inequity represents an opportunity for 
the College to review its policies, practices, and procedures to understand the best way to serve 
students from historically under-supported groups. For more information about Fall Course Success 
Rates in ENG 111, see the graph below showing disaggregated data. 
 

 
The table shows that where course success is defined as earning an A, B, C or P, most student groups 
show declining success rates with some students, specifically Black and Hispanic/Latino/a students, 
struggling more than other students. To explore more student-level data on this factor, please see 
NOVA’s Data Dashboards on ENG 111 Course Success Rates.
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Impact of ENG 111 on Cumulative GPA 
 
According to a report from NOVA’s Office of Institutional Research (OIR), students who do not pass 
ENG 111 have the lowest cumulative grade point averages (GPAs) at NOVA when compared to 
students who did not enroll in ENG 111 or students who pass ENG 111. 
 

Cumulative GPA of First-Time in College Students by ENG 111 Completion Status Fall 2015 
Cohort (N= 11,485) 

 
The awareness that performance in ENG 111 impacts cumulative GPA, alongside the previous 
understanding of inequity in ENG 111 course success across different student groups, further justifies 
the decision of NOVA faculty, staff, and leadership to focus the QEP on ENG 111. 
 
Impact of ENG 111 on Other College Courses 
 
According to OIR, NOVA students’ performance in ENG 111 is also strong predictor of their success 
in other college courses integral to transfer degrees. Some of the specific courses noted in the report 
include: Biology 101, Biology 102, History 101, History 102, and Psychology 200. In all cases, the 
data support the contention that there is a strong correlation between course success in ENG 111 and 
course success in other important college courses. This important data point coupled with the 
continued recognition of equity gaps in course success for specific student populations who take ENG 
111 further justified the focus of NOVA’s QEP on writing. Please see the list of graphs below for more 
information. 
 

Success Rate in BIO 101 by Grade in ENG 111: Fall 2015 Cohort (n= 1,490) 
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Success Rate in BIO 102 by Grade in ENG 111: Fall 2015 Cohort (n= 1,042) 

 
Success Rate in HIS 101 by Grade in ENG 111: Fall 2015 Cohort (n= 1,924) 

 
Success Rate in PSY 200 by Grade in ENG 111: Fall 2015 Cohort (n= 563) 
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Impact of ENG 111 on Student Success  
 
Review of institutional data from ENG 111 students with respect to graduation, transfer status to a 4-
year university, retention, and the percent of students who do not graduate, transfer, or return to NOVA 
provided additional rationale for the QEP’s focus. 
 

Three-Year Outcomes of First-Time in College Students by ENG 111 Completion Status  
Fall 2015 Cohort (n =11,487) 

 
Introduction of Direct Enrollment and Informed Self-Placement in English 
 
Following an ongoing conversation around the need to remove barriers to access and success, the 
Virginia Community College System (VCCS) took an important step to require that community 
colleges in the state phase out the use of the high-stakes Virginia Placement Test (VPT) that 
historically placed many students from historically under-supported groups into expensive 
developmental courses that did not bear credit towards a degree or certificate. NOVA recognized an 
opportunity to complement this decision by creating professional development in Culturally 
Responsive Pedagogy, Transparent Assignment Design, and Problem-Based Learning. 
 
Importance of High-Impact Practices 
 
A continued mandate for changing college culture and teaching to address inequities in student 
outcomes requires that diverse students have the resources to meet learning expectations using the 
strength, reliability, and relevance often found in their own unique frames of reference and experience. 
Some of the tools that are known to provide such opportunities are Culturally Responsive Pedagogy, 
Transparent Assignment Design, and Problem-Based Learning. First, the goal of Transparent 
Assignment Design is to “to make learning processes explicit and equally accessible for all students” 
(Winkelmes et al., 2019). Second, several studies of Culturally Responsive Pedagogy and Problem-
Based Learning over the course of many years provide strong evidence for the value of implementing 
these practices into the classroom (Au, 2009; Cartledge & Kourea, 2008; Demmert & Towner, 2003; 
Foster, 1995; Gay 2002; Gay, 2010; Ladson-Billings, 1995; Lawrence, 2020; Tatman, 2021). Given 
the rationale identified by NOVA faculty, staff, and leadership, the following QEP Goals, Student 
Learning Outcomes (SLO), Institutional Goal, and Institutional Success Metric for the QEP are 
proposed. 
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QEP Goal 1 SLO 1 

To prepare ENG 111 students for success in 
college writing. 

Students will produce writing that is effective for the audience 
and purpose of the assignment. 

QEP Goal 2 SLO 2 

To strengthen ENG 111 students’ ability to 
use writing to articulate their ideas, 
experiences and identities. 

Students will analyze some aspect of their identities, cultures, 
and/or communities in their writing. 

Institutional Goal Institutional Success Metric 

To achieve equity in student outcomes in 
ENG 111 by increasing intercultural 
awareness for students, faculty and staff.  

Annual increases in ENG 111 course success rates for first-time 
in college (FTIC) students with specific attention to reducing 
equity gaps for students from historically under-supported 
groups. 

 
The Student Learning Outcomes (SLOs) align with measures and assessments of student writing that 
already exist within the course content summary of ENG 111. Further, the Institutional Success Metric 
maps directly to the institution's comprehensive strategic planning outcome to eliminate equity gaps 
across various key performance indicators. In summary, the results of Writing Ourselves In: 
Developing Our Voices for Equity and Excellence serve as an extension of NOVA’s commitment to 
extend the importance of student writing and addressing equity in student learning outcomes. As such, 
NOVA’s QEP will be more than a one-time effort. The completion of the QEP will result in a broader 
application that will be sustainable and impactful in other courses and areas of the College. Writing 
Ourselves In: Developing Our Voices for Equity and Excellence is a critical component of the future of 
instruction at the College.  
 
The following chapters of the NOVA’s QEP proposal are presented to determine our compliance with 
Standard 7.2, Principles of Accreditation as ascribed by SACSCOC. This proposal contains content on 
how the topic was identified through ongoing comprehensive planning and evaluation processes, the 
extent the topic has a broad-based support of college constituencies with a clear rationale, how 
NOVA’s QEP focuses on improving specific student learning outcomes associated with writing as well 
as institutional goals focused on equity, the details of how the college will commit resources to start, 
implement and complete the QEP, and a plan to fully assess the impact of the QEP. 
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III. QEP Topic Selection 
 
The selection of Writing Ourselves In: Developing Our Voices for Equity and Excellence as the 
institution’s QEP topic was based on input from a broad cadre of college constituencies including 
faculty, staff, students, NOVA’s College Board, leadership, and a variety of community partners. The 
process began in Fall 2019, two years prior to the QEP On-site Reaffirmation Committee visit. 
 
SACSCOC/QEP Town Hall Meetings 
 
Preparation for the institution’s QEP began in Fall 2019 with a series of town hall meetings about 
SACSCOC and NOVA’s QEP. A total of seven town hall meetings were set up across the institution to 
introduce students, faculty, and staff to the process and begin a discussion to identify a topic. During 
each town hall, participants were reminded that the QEP is an integral component of the SACSCOC 
reaffirmation process. 
 

 
 
The SACSCOC/QEP Town Hall Meetings were organized by Dr. George Gabriel (recently retired), 
Vice President of the Office of Institutional Effectiveness and Student Success. In total, over 400 
faculty, staff, and students participated in the Town Halls and offered thoughts and ideas about the 
direction of NOVA’s QEP in response to various factors. The next step in the process was a Call for 
Proposals. 
 
QEP Call for Proposals 
 
A formal call for proposals was released to all faculty and staff in October 2019. The deadline for 
submission was December 15, 2019. The institution’s internal newsletter, the Daily Flyer, was used to 
advertise the call for proposals. In addition, a college-wide email from the Interim College President, 
Dr. Mel Schiavelli, was sent to all faculty and staff. The call was also shared with the College Senate 
and the College Student Government Association so they could provide feedback. For an example of 
the advertisement used to announce the QEP Call, please see below. 
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QEP Topic Selection Subcommittee 
 
After the deadline for the call, the next step in the process was the formation of the QEP Topic 
Selection Committee. 
 
The QEP Topic Selection Committee was formed in October 2019 with the goal of encouraging 
proposals and evaluating proposal ideas for a topic that would improve student learning. The QEP 
Topic Selection Committee included a diverse cross section of representation across different areas of 
the College. In order to prepare for the work assigned to them, each member of the QEP Topic 
Selection Subcommittee reviewed SACSCOC guidelines to understand the characteristics of an 
effective QEP and also created a rubric for evaluating proposals that was aligned with the qualities of a 
strong QEP topic. The QEP Topic Selection Committee engaged in work to include more voices across 
the College by holding brainstorming sessions on possible QEP topics prior to the deadline to submit a 
proposal idea. Student input on topic ideas for the QEP was collected from NOVA’s Student 
Government Association and within NOVA classes. 
 
QEP Topic Brainstorming Sessions 
 
In late October 2019, after the QEP Call for Proposals was listed, the QEP Topic Selection Committee 
connected with NOVA stakeholders via Topic Brainstorming Sessions. The sessions were held across 
NOVA’s different campuses and attended by over 200 different faculty, staff, and students. The results 
of the discussions in the brainstorming sessions further informed the direction of the QEP. For 
evidence of the QEP Brainstorming sessions, please see the invitation below for one of the sessions. 
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QEP Topics Submitted 
 
The next step of the topic selection process involved a review of submitted proposals after the deadline 
in December 2019. In total, 14 QEP proposals were submitted to the QEP Topic Selection 
Subcommittee for initial consideration. The proposals were submitted by different NOVA employees 
and units and across various academic disciplines. Submitters included representatives from Student 
Services, Advisors, Student Activities, English faculty, Political Science faculty, STEM faculty, 
librarians, the Office of Institutional Research (OIR), and various collaborative groups that included 
input from student groups including international students, student leadership groups, dual enrollment 
staff, and professional faculty and staff from a variety of different NOVA offices. 
 
The following list represents the initial titles of the various QEP proposals submitted: 
 

 
The QEP Topic Selection Subcommittee utilized the previously noted rubric and began to combine the 
proposals into central themes so the college community could provide additional input and feedback 
about which theme should be selected. 
 
QEP Six Major Themes 
 
In January 2020 the following themes were shared with the college with a request to offer additional 
feedback to the Topic Selection Committee. 



15  

The themes were shared with the entire college community in January 2020 with a request for 
feedback. In total, the QEP Topic Selection Subcommittee received nearly 225 qualitative responses 
on the six major themes. Next, the QEP Topic Selection Committee designated a liaison to hold focus 
groups with different college stakeholders to discuss the themes. Finally, the subcommittee launched a 
quantitative survey on February 13, 2020, with a close date of 
February 25, 2020. In total, there were 150 people across the College who participated in the 
quantitative survey. Comments from a broad cadre of NOVA constituencies urged them to choose a 
theme that had a strong relationship to equity concerns and skills directly related to student success. 
Finally, at the end of February 2020, the QEP Topic Selection Committee met with the College’s 
SACSCOC Advisory Committee as well as NOVA’s new president, Dr. Anne Kress, and NOVA’s 
Administrative Council to advance the process to the next stage, QEP Development. 
 
Summary of QEP Topic Selection Subcommittee Work 
 
During the first part of the Spring 2020 semester, the pandemic began to impact college operations. 
Despite the changing situations and circumstances, the QEP Topic Selection Committee continued to 
gather feedback and look for common ground across the different topics. The top six themes each 
referenced a need for the College to improve written communication and a need to either develop more 
student support services and/or create professional development for faculty so they could be equipped 
with resources to address the changing needs of students. 
 
On June 9, 2020, after the conclusion of the spring semester, Co-Chairs from the Topic Selection 
Committee, Dr. George Gabriel (Vice President for Institutional Research) and Dr. Alison Thimblin 
(Dean of Math, Science, Technology and Business Division from the Woodbridge Campus) met with 
college leadership to present the final results. 
 
In light of the comments collected and factors reviewed, college writing was recognized as the key 
topic. In addition, the importance of choosing a topic that aligned with the VCCS and College Strategic 
Plan in their shared emphasis on equity and equity-minded, high-impact practices was also recognized. 
Formally, the QEP Topic Selection Committee’s work concluded in early July 2020, and the college’s 
QEP process advanced to the next stage, which called for (a) the creation of the QEP Development 
Committee; (b) selection of Co-Chairs; (c) a comprehensive review of relevant literature; and (d) a 
refinement of the QEP to a further developed proposal. 
 
For a full review of the various constituency groups engaged in the topic selection process and how 
they were involved, please see the table below. 
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Constituency Group Involvement for QEP Topic Selection 

  Constituents  Evidence of Involvement 

   
  Students 

 Meetings with Student Government Association 
 Emails from students submitted to QEP Topic Selection Committee SACSCOC/QEP 
 Town Hall Meetings 
 QEP Topic Brainstorming Sessions 

   
  Faculty and Staff 

 Representation on the QEP Topic Selection Committee 
 Emails from faculty and staff submitted to QEP Topic Selection Committee  
 SACSCOC/QEP Town Hall Meetings 
 QEP Topic Brainstorming Sessions 
 Online Feedback Tool About QEP Themes Focus Groups About QEP Themes 
 Formal Ratings of QEP Themes via Rubric 
 QEP Website, Announcements in the Daily Flyer 

 
  College Leadership 

 Presentations to Administrative Council and College President Discussion of QEP by 
 NOVA College Board 
 Emails from college leadership to QEP Topic Selection Committee  
 SACSCOC/QEP Town Hall Meetings 
 QEP Topic Brainstorming Sessions 
 Online Feedback Tool About QEP Themes Focus Groups About QEP Themes 
 Formal Ratings of QEP Themes via Rubric 
 QEP Website, Announcements in the Daily Flyer 

 
  Community  
  members 

  
Emails from community members Emails from university partners 
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IV. QEP Topic Development and Literature Review 
 
The further development of the plan required that a broad range of stakeholders were involved in the 
QEP development process. To ensure broad-based support and a well-informed college community, 
the QEP Development Committee was chaired by a respected faculty member and also an established 
representative from Student Services. Dr. Tamara Warren-Chinyani, Professor of Communication 
Studies, was selected as the first co-chair and Ms. Emily Miller, Tutoring Coordinator for Academic 
Student Success, was selected as the second co-chair. The QEP Development Committee members 
were chosen based on the following factors: (a) existing activity in QEP proposal work; (b) nomination 
from supervisors; and (c) appointment by college leadership and key stakeholders. In total, the QEP 
Development Committee consisted of 39 participants representing different areas of the institution, 
including nine classified staff members, 19 teaching faculty members, and 11 administrative or 
professional faculty members. The large group represented engaged and appropriate constituencies 
covering all of NOVA’s campuses and many of its various academic divisions and offices.  
 
See the chart below for an overview of the membership of the QEP Development Committee convened 
in the Summer of 2020 to continue the work of developing NOVA’s QEP topic into a more developed 
proposal. 
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QEP Development Committee Workload 
 
The QEP Development Committee convened in the summer of 2020 and worked on completion of the 
following items in a collaborative manner: (a) additional institutional data analysis; (b) literature 
review of high-impact practices; (c) discussion of action items; (d) discussion of resources needed; and 
(e) discussion of assessment options. 
 

Amany Ahmed - Faculty - Chemistry  
Germaine Andino-Rexach - Staff - Advisor  

 Denise Bausch - Faculty - English 
Breana Bayraktar - Faculty - English as a Second Language  
Kathy Bohnstedt - Dean of Learning and Technology Resources  
Courtney Boland - Coordinator - Office of Student Services  
Veronica Carlan - Faculty - Math 
Nathan Carter - Chief Diversity, Equity, and Inclusion Officer  
Julie Combs - Librarian 
Vanessa Diaz - Director - Enrollment Success and College Records  
Joan Ehrlich - Director - Disability Support Services  
Tim Eichers - Faculty - IT 
Christopher Eninger - Faculty - Biology 
Pat Gordon - Staff - Student Support Services  
Shonette Grant - Associate Dean - English 
Victoria Hill-Megginson - Faculty - Criminal Justice  
Kat Hitchcock - Dean - Social Sciences 
Cedric Howard - Faculty - Communication Studies 
Jade Jones - Faculty - Computer Science  
Ritu Kansal - Faculty - Chemistry  
Charles Kim - Manager - Testing Center 
Jill MacDiarmid - Staff - Assessment (OIR) 
Maureen Madden - Instructional Designer - NOVA Online  
Nicole Martello - Staff - Assessment (OIR) 
Emily Miller - Tutoring Coordinator - Academic Student Success (Co-Chair)  
Nicole Munday - Staff - Tutoring Services 
Bridget Page - Staff - Senior Academic Advisor  
Cynthia Pascal - Director - Student Services  
Zahra Rafie - Faculty – Sociology 
Karen Sutter Doheney - Faculty - English 

 Alison Thimblin - Dean - Math  
Nicole Tong - Faculty - English  
Phi Phung Trinh - Staff - Math Lab 
Ashlie Warnick - Faculty - Economics 
Tamara Warren-Chinyani - Faculty - Communication Studies (Co-Chair)  
Vicky White - Faculty - College Success 
Nigel Word - Director - Student Leadership and Engagement  
Debbie Wyne - Dean of Students 
 

QEP Development Committee Membership 
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To meet the SACSCOC condition that all parties were well-informed about the development of the 
QEP, several communicative actions were taken. First, a Google share drive was created that stored the 
research and collected materials concerning the QEP. Second, a Canvas site was created to organize 
materials and communicate between meetings. Third, a website for the QEP Development was 
launched, so others outside the QEP Development Committee could stay informed. Finally, updates 
about the QEP appeared in the minutes from the Administrative Council and also in the Daily Flyer, 
NOVA’s internal news source for faculty and staff. Though students did not have a formal role on the 
QEP Development Committee, Student Government Association representatives were invited to 
comment. The ongoing impact of the pandemic seemed to have reduced student availability and 
interest in participating. 
 
NOVA’s various constituency groups showed support for the plan. See the table below for a summary 
of constituency group support. 

 
The tables below review all the actions completed by the QEP Development Committee. 
 

 

 
Constituency Group Support of the QEP Development 

Constituents Evidence of Involvement 

Students Meetings with Student Government Association 

 
Faculty and Staff 

Representation of faculty and staff on QEP Development Committee Agreement from 
QEP Development Committee on the direction of the QEP Support of QEP 
Development from NOVA’s English Steering Committee 

 
 
College Leadership 

Letter from the College President on Development of the QEP Notes from 
Administrative Council Meeting Minutes Supporting Development of the QEP 
Email of Support from Council of Provosts 
Email of Support from Academic Deans Council 

Community members Discussions about QEP topic with George Mason University and VCCS 
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November 14, 2020- Co-chairs met with the College’s Administrative Council. They were advised to 
further refine the scope of the QEP. It was recommended to focus on the gatekeeper course of ENG 111. 
And to further explore appropriate scaling of treatments to additional passport courses. 
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Literature Review 
 
The extensive literature review prepared by the QEP Development Committee identified evidence-
based, high-impact practices that have been shown to impact students’ writing ability and that could 
also be measured, assessed, and used to measure progress. In total, 96 annotated bibliography entries 
were submitted by QEP Development Committee members for the Literature Review. Below is a brief 
overview of some of the most relevant research. 
 
Writing Ability Research 
 
Writing ability as reported in the extant research is among the most valued outcomes of a college 
education. It is also one of the most highly desired skills across business and industry (Hart Research 
Associates, 2018; Burning Glass Technologies, 2015). A survey of employers conducted by the 
Association of American Colleges and Universities (AAC&U) revealed that 89% believed that 
colleges and universities should place more emphasis on the ability to effectively communicate orally 
and in writing. A significant number of students who enter community colleges are not prepared for 
college-level writing and are at risk for not persisting and completing. According to Goldrick-Rab and 
Pfeffer (2006), developmental education and gateway courses such as College Algebra and English 
Composition are the highest risk points for student retention, momentum, and completion. 
Accordingly, the relevant literature on the positive impact of active learning and of scholarly attention 
to the socio-cultural and emotional aspects of writing instruction have been well-documented. 
Achieving the Dream’s (2020) recent Teaching and Learning Toolkit highlighted “Key Evidence-
Based Pedagogies” and “Promising Evidence-based Practices” to “build student achievement and help 
to close equity gaps.” These high-impact practices include Inquiry and Problem-Centered Learning, 
Inclusive and Culturally Responsive Pedagogies, and the Transparency Framework, frequently referred 
to as Transparent Assignment Design or Transparency in Learning and Teaching. 
 
The result of the review of this first component of the literature, alongside previously stated 
institutional data on the impact of ENG 111, helped the QEP Development Committee build 
confidence in the direction of the QEP and its focus on student learning in the foundational 
composition course. 
 
High-Impact Practice Research 
 
In an article for the AAC&U, George Kuh (2008) noted, “When I am asked, what one thing we can do 
to enhance student engagement and increase student success? I now have an answer: make it possible 
for every student to participate in at least two high-impact activities during his or her academic tenure, 
one in the first year, and one taken later in relation to the major field.” 
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In an effort to improve the academic outcomes of first-generation college students, a private, four-year 
institution in the northwest implemented high-impact practices such as learning communities, 
collaborative assignments that use problem-based learning, and other transformative approaches 
(Conefrey, 2021). The engagement of students in these educational practices appears to have increased 
students’ self-appraisal of their academic abilities in general and their institutional commitment. As a 
consequence of their self-efficacy and engagement, the students experienced better academic outcomes 
such as persistence after their first year of college. Another important finding of this initiative was that 
the students’ increase in confidence in literacy and study skills appears to have been amplified by the 
metacognitive awareness facilitated by high-impact practices (Conefrey, 2021). 
 
The QEP Development Committee reviewed various high-impact practices to assess to what extent 
those practices could be implemented at NOVA. As part of the review of high-impact practices, 
members of the QEP development reached out to English faculty members to assess what techniques 
or high-impact practices they currently used to impact student learning. Several English and other 
faculty members on the QEP Development committee noted the success they were having with 
techniques such as Transparent Assignment Design, Culturally Responsive Pedagogy and Syllabus 
Design, and Problem-Based Learning. All three became the focus of the Literature Review to 
determine how these strategies improve outcomes specifically related to student learning. Additionally, 
members of the QEP Development Committee reviewed literature to determine how these techniques 
when properly implemented also created more equity for underprivileged students. 
 
Transparent Assignment Design Research 
 
Laurel Willingham-McLain (2017), the director for Duquesne University’s Center for Teaching 
Excellence, defines Transparent Assignment Design (TAD) as “a systematic way to [specify] the 
purpose, task, [evaluation] criteria of assignments to promote students’ learning.” This kind of design, 
Willingham-McClain explains, can be applied “to all kinds of assignments, including formal and 
informal assignments, [including] formative and summative assessments.” In addition to being 
versatile enough to be applied throughout the curriculum, this kind of design also “strongly promotes 
student performance on assignments,” and supports overall student success by increasing “academic 
confidence and sense of belonging” (Willingham- McClain, 2017). 
 
Based on a growing body of research collected by the QEP Development Committee, there is evidence 
that incorporating Transparent Assignment Design (TAD) into a course can result in increasing the 
ability of students to understand the expectations of the assignment; benefit all students with respect to 
retention, course success, sense of belonging, and confidence; and provide concrete instructional 
support to students that results in creating equity in student learning outcomes. Additionally, TAD also 
was shown to have a positive impact on faculty and staff in a manner that results in positive changes 
for students (Cook & Fusch, 2016; Villalobos, 2021; Winkelmes, 2015a; 2015b). The QEP 
Development Committee continued to research the relationship between Transparent Assignment 
Design and two additional high-impact practices: Problem-Based Learning and Culturally Responsive 
Pedagogy. 
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Transparent Assignment Design and Problem-Based Learning Research 
 
Transparency frameworks and problem-centered learning are frequently linked. The Association of 
American Colleges and Universities (2016) published an issue of Liberal Education devoted entirely to 
Transparency and Problem-Centered Learning, which explored “the relationship between high-impact 
practices, problem-based learning and underserved student success” and what “faculty can do to 
redesign courses to achieve transparency in student learning and embed effective practices, such as a 
problem-centered curriculum, to foster underserved student development and success in college.” The 
conclusion of the report was that implementing transparent assignment design along with problem-
centered learning can positively impact equity in student outcomes. 
 
Finally, Transparent Assignment Design and Problem-Based Learning have a strong correlation to 
improvement in student learning for underrepresented students such as Hispanic/Latino/a students. In 
2014-15, the Association of American Colleges and Universities (AAC&U) conducted a study of 
seven Minority Serving Institutions and examined the impact of using transparent, problem-centered 
design that made out-of-class assignments more accessible and relevant to the students’ experiences. 
All students who received transparent assignments reported gains in “academic confidence, sense of 
belonging, and awareness of mastery of skills employers value most.” For first-generation, low-
income, and students from minoritized groups, these effects were even larger, meaning that 
transparency also increases equity. 
 
Additionally, several studies (Aronson et al., 2002; Paunesku et al., 2015; Walton & Cohen, 2011) 
reflect on the importance of using transparently-designed activities and assignments to improve a sense 
of belonging and connection in the classroom for all students, but especially students who traditionally 
experience lack of social capital in navigating higher education. For example, researchers McNair 
(2016) and Winkelmes (2015a) identified straightforward teaching strategies that improved the success 
rates for low income and first-generation students using transparently designed, problem-based 
assignments as part of the Transparently-Designed and Problem- Centered Learning Project. In this 
example, structured professional development for faculty was needed to help train faculty to use this 
technique in their curriculum. In almost all cases, the primary strategy for improving student learning 
outcomes required faculty to work with a lead faculty member with experience in using the 
transparency framework, follow a template, and re-design two of their assignments. The assignment 
template was used by faculty at seven different institutions. By presenting these problem-based 
assignments as opportunities to learn new skills, demonstrating the relevance of these activities, and 
providing the criteria for evaluation, student outcomes improved. Students reported higher levels of 
confidence, sense of belonging, and scored higher on the development of necessary skills. 
 
The results of this study were replicated at the University of Nevada, Las Vegas in a study that 
demonstrated that this effect lasted long past the initial transparent course. Courses where faculty 
members used TAD and Problem-Based Learning saw retainment levels at a percentage that was 15% 
higher than the rest of their cohort; two-years later, those same students persisted at a 13.92% higher 
rate than the rest of their cohort (Winkelmes, 2015b). The QEP Development Committee made note of 
the significant impact on student learning and continued to research Culturally Responsive Pedagogy. 
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Culturally Responsive Pedagogy Research 
 
Culturally Responsive Pedagogy includes forms of constructivist and active learning that emphasize 
the social capital and cultural knowledge that diverse students bring to the learning experience and 
prioritize the message that everyone can learn and succeed. In Culturally Responsive Teaching and the 
Brain, Zaretta Hammond (2015) defines culturally responsive teaching as, “An educator’s ability to 
recognize students’ cultural displays of learning and meaning making and respond positively and 
constructively with teaching moves that use cultural knowledge as a scaffold to connect what the 
student knows to new concepts and content in order to promote effective information processing” (p. 
15). Hammond’s work builds upon the work of Geneva Gay and Gloria Ladson-Billings, whom she 
notes, describe Culturally Responsive Pedagogy as “encompassing the social-emotional, relational, and 
cognitive aspects of teaching culturally and linguistic diverse students” (p. 4). 
 
Quaye and Harper (2007) found, “Cognitive development, perspective-taking, critical thinking skills, 
academic achievement, and problem-solving skills are among the outcomes that researchers have 
consistently noted in studies about the effects of inclusive pedagogy and curricula.” Quaye and Harper 
reported on a study by Octavio Villalpando (2002), which found “that after four years of college, 
students were most satisfied with faculty who employed methodologies that respected and were 
inclusive of cultural differences; constructed welcoming environments for sharing cultural 
perspectives; and required writing assignments that challenged students to think critically about 
diversity and equity issues. Villalpando’s findings do not apply only to minority students; white 
students reported the same outcomes.” 
 
Upon review of the value of using Culturally Responsive Pedagogy, the QEP Development Committee 
identified the importance of providing opportunities to explore identity had a significant impact on 
students’ ability to meet learning goals. The culmination of the literature created by the QEP 
Development was instrumental in the design of the QEP Action Plan. In addition, the QEP 
Development Team also discussed institutional data with respect to ENG 111 and transfer. 
 
Impact of Institutional Data on the QEP Development 
 
From 2015-16 to 2019-20, NOVA students who transferred to public, four-year institutions in Virginia 
most frequently enrolled at George Mason University. Please see the table below for an historical view 
of NOVA students and transfer locations. 
 

 
 



25  

Since the bulk of NOVA transfer students attend George Mason University, the QEP Development 
Committee connected with NOVA English faculty who participated in a roundtable summit with 
English faculty at George Mason University to discuss institutional data with respect to student 
learning outcomes associated with writing. One of the initial QEP proposals, submitted by English 
professor Dr. Cheri Lemieux Spiegel, noted that during a NOVA/George Mason University Writing 
Across the Curriculum (WAC) charrette in February 2019, members of the Mason University 
community presented data related to the Mason 2025 vision and recent WAC assessments. The Mason 
2025 vision statement articulated the desire to support their increasingly linguistically diverse student 
population. As a means of approaching this goal, they presented NOVA faculty with several important 
data sets. 
 
First, the Spring 2018 Mason Core Assessment demonstrated that there were no observable differences 
in the area of “Critical Thinking Development” between students who started at Mason as freshmen 
and those who transferred. However, in the area of “Written Communication in the Major,” the 
assessment reported that “students who started at Mason as freshmen performed an average 8-15 points 
higher on all written communication outcomes than transfer students (n=185 freshmen; n=195 
transfer).” This institutional data, along with the data noted previously in this proposal on how students 
perform in ENG 111 college-wide further informed the development and section of the QEP topic. 
 
After reviewing the literature and studying institutional data on ENG 111, the QEP Development Team 
refined the QEP topic to focus on implementing the use of Culturally Responsive Pedagogy, 
Transparent Assignment Design, and Problem-Based Learning in ENG 111 courses to prepare students 
for success in college writing and to strengthen their ability to use writing to articulate their ideas, 
experiences, and identities. In February of 2021, the work of the QEP Development Committee 
concluded with a draft of the QEP Proposal submitted to college leadership. Given the focus of that 
document, leaders called for more involvement from English faculty to shape the QEP Action and 
Assessment Plan. The recommendation from the QEP Development Committee and Administrative 
Council was to advance the development process to the next stage under the direction of a new 
committee, the QEP Implementation Committee. 
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V. QEP Implementation: Goals, SLOs, KPIs, Action Plan, and Timelines 
 
QEP Implementation Committee Formation and Charge 
 
In March of 2021, the QEP Implementation was convened formally to develop the Action and 
Assessment Plan and prepare the final QEP Proposal. Some QEP Development Committee members 
continued on the QEP Implementation Committee to ensure the ongoing work of QEP remained 
consistent with feedback collected from the various constituencies. In addition, a call was sent to 
English faculty members to volunteer to help shape the QEP in its final stages. In addition, English 
Pathway Dean, J.K. “Jen” Daniels, and NOVA’s Chief Diversity, Equity, and Inclusion Officer, Dr. 
Nathan Carter, were selected to lead this committee charged with completing the final QEP Proposal. 
The QEP Implementation Committee included the following individuals: 
 

 
The QEP Implementation Committee began working immediately on the implementation plan 
including a tentative name and slogan for the QEP; alignment of QEP Goals with Student Learning 
Outcomes in ENG 111; identification of QEP Action Items supported by best practices in research 
identified in the Literature Review; clarification of the different roles needed for implementation; 
creation of timeline needed for effective implementation; and identification of assessment and 
evaluation needs for a successful QEP to meet SACSCOC requirements. 

QEP Implementation Committee 
 
Annemarie Anderson, Librarian, AL Campus 
Kristin Balbuena, Counselor, Student Services 
Chalet Jean Baptiste, Teaching Faculty, ENG, MA Campus 
Vashti Bryant, Associate Dean, MA Campus 
Nathan Carter, Chief Diversity, Equity and Inclusion Officer 
J.K. (Jen) Daniels, Pathway Dean ENG/ESL, ASL/INT 
Karen Sutter Doheney, Teaching Faculty, ENG, LO 
Campus Indigo Eriksen, Teaching Faculty, ENG, WO 
Campus Colleen Gold, Office of Institutional Research 
(OIR) Elizabeth Harlan, Teaching Faculty, ENG, AN 
Campus Maureen Madden, Instructional Designer, NOVA 
Online Nicole Martello, Office of Academic Assessment 
Emily Miller, Tutoring Coordinator, Academic Student Success, MEC 
Todd Natti, English Teaching Faculty/ENG Discipline Co-Chair, WO Campus 
Alexander Purugganan, Teaching Faculty, ENG, AL Campus 
Jay Steere, Associate Dean, ENG/ESL 
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Identification of a Name and Slogan for the QEP 
 
The QEP Implementation Committee first collected a series of possible names from various sources 
and shared them with English faculty so they could vote on them. After an online survey that was 
submitted to English faculty during Summer 2021, the current title for NOVA’s QEP was selected: 
Writing Ourselves In: Developing Our Voices for Equity and Excellence. In addition, the QEP 
Implementation Committee worked with NOVA marketing and graphics to design a visual slogan that 
could be used to advertise the QEP to others. In Fall 2021, the NOVA QEP Implementation Committee 
will work with students to further update the slogan so student constituencies can participate in the 
design and development of the QEP slogan. 
 
QEP Goals, Student Learning Outcomes (SLOs), Key Performance Indicators (KPIs), and Actions 
 
With a number of English faculty members as part of the QEP Implementation Committee, the 
proposed student success goals and SLOs were compared with the current Course Content Summary 
for ENG 111 and the recently approved Transfer Virginia Course Content Summary for ENG 111 (to 
be implemented VCCS-wide in the Fall of 2022) to verify that the QEP goals and SLOs were aligned 
with assessment practices in ENG 111. The QEP Implementation Committee confirmed the QEP 
student success goals and SLOs were well aligned with the Course Content Summary for ENG 111. 
The English faculty members on the QEP Implementation Committee also shared the SLOs with the 
Office of Institutional Assessment to assure the SLOs were SMART: Specific, Measurable, 
Achievable, Relevant, and Time Bound. All parties confirmed the goals and SLOs were appropriate 
because they related to writing, achieving equity, and each outcome was clear, specific and 
measurable. For more information on each QEP Goal and SLO, please refer to the table below. 
 
 
 
QEP Goal 1 

 
 SLO 1 

 
Key Performance Indicators 

 
QEP Action 

To prepare ENG 
111students for 
success in college 
writing. 

Students will 
produce writing that 
is effective for the 
audience and 
purpose of the 
assignment. 

Direct measure: Student writing 
in ENG 111 on a paper due 
towards the end of the class 
assessed with a locally designed 
rubric. 

Instruction in ENG 111 
using transparently 
designed assignments, 
culturally responsive 
pedagogy, and/or 
problem-based learning.  

  Indirect measure: Student and 
faculty results from surveys and 
focus groups assessing student’s 
confidence meeting the QEP 
Goal and Outcome. 
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QEP Goal 2 

 
  SLO 2 

 
Key Performance Indicators 

 
QEP Actions 

To strengthen 
ENG 111 
students’ ability 
to use writing to 
articulate their 
ideas, experiences 
and identities. 

Students will analyze 
some aspect of their 
identities, cultures, 
and/or communities 
in their writing. 

Direct measure: Student writing in 
ENG 111 on a paper due towards 
the end of the class assessed with a 
locally designed rubric. 
 
Indirect measure: Student  
and faculty results from  
surveys and focus groups assessing 
student’s confidence meeting the 
QEP Goal and Outcome. 

Instruction in ENG 111 
using transparently 
designed assignments, 
culturally responsive 
pedagogy, and/or 
problem-based 
learning. 

 
 
Institutional Goal  

Institutional 
Success Metric 

 
Key Performance Indicator 

 
QEP Actions 

To achieve equity 
in student 
outcomes in ENG 
111 by increasing 
intercultural 
awareness for 
students, faculty 
and staff.  

Annual increases in 
ENG 111 course 
success rates for 
first-time in college 
(FTIC) students with 
specific attention 
with reducing equity 
gaps from 
historically under-
supported groups.  

Direct measure: NOVA will 
increase course success rates for 
First-time in College students in 
ENG 111. 
 
Indirect measure: Student and 
faculty results from surveys and 
focus groups assessing student’s 
confidence meeting the QEP Goal 
and Outcome 

Development in 
Culturally Responsive 
Pedagogy, Transparent 
Assignment Design, 
and Problem-Based 
Learning and 
participation in 
Professional Learning 
Communities (PLC) 
for English faculty and 
support staff. 
 
Focus groups and 
surveys.  
 

Note: Baseline data will be collected in Fall 2021 and Spring 2022 prior to QEP Implementation to address 
growth in KPIs 
 
QEP Goal 1 and SLO 1 Discussion 
 
The related SLO calls for students to produce writing that is effective for the audience and purpose of 
the assignment, which is a direct measure of their writing preparation for further college success. To 
measure SLO 1, the assessment plan will focus on students’ ability to write effectively for an audience 
and purpose upon completion of the course. To measure this ability, a final ENG 111 assignment will 
be formally assessed using a specialized rubric designed for this purpose. The rubric must account for 
two items, one related to audience and one relating to purpose. First, it must assess whether and how 
well students’ writing makes the intended audience clear and uses strategies to engage the audience 
effectively. SLO 1 is already directly tied to the previously mentioned Course Content Summary for 
ENG 111. NOVA’s QEP will leverage the work of the English faculty in their design of a rubric to 
measure SLO 1. Please see ENG SLO 1 Rubric, Clarity, Expert. Secondly, the assessment must 
account for whether and how well students’ writing employs novel/engaging information, evidence, 
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language, stylistic devices, etc. to support the stated purpose of the assignment. Please see ENG SLO 
Rubric, Effectiveness, Expert for a review of the standards that will be used to measure this first QEP 
Goal and the accompanying QEP Student Learning Outcome. 
 
QEP Goal 2 and SLO 2 Discussion 
 
The related SLO calls for students to analyze some aspect of their identities, cultures and/or 
communities in their writing. To measure SLO 2, an assessment plan is needed that accounts for 
whether and how well students recognize new perspectives about their own cultural rules and biases 
(e.g., not looking for sameness; comfortable with the complexities that new perspectives offer). Part of 
SLO 2 concerns how well students can understand the perspectives of others and represent them 
ethically and fairly, as well as how well they use writing to discuss their culture, identity, and 
experiences. A locally designed rubric made by faculty is the ideal manner to assess SLO 2; however, 
a clear and representative guide is available: See the Knowledge-Cultural Self-awareness Milestone on 
AAC&U VALUE Rubric Intercultural Knowledge as an assessment sample. English faculty who 
participate in QEP Action Items related to learning about Culturally Responsive Pedagogy, 
Transparent Assignment Design, and Problem-Based Learning will be expected to design rubrics that 
align with the AAC&U VALUE Rubric to assess a final copy of a student’s writing on a specific 
assignment meant to elicit SLO 2. 
 
QEP Institutional Goal and Institutional Success Metric Discussion 
 
The institutional goal addresses creating equity in course success. The related institutional success 
metric calls for the College to make annual increases to ENG 111 course success rates for FTIC 
students, especially for students who are members of historically under-supported groups, which is a 
quantitative, direct measure of equity in student success. To measure this increase, the assessment 
needs to (a) develop a clear picture of past (pre-COVID-19) and current (pre-year data 2021-22) course 
success rates (passing ENG 111 with an A, B, or C), broken out into final course grades, and 
disaggregated by relevant demographic data; (b) account for success rates in ENG 111 during the QEP 
period using data from Year 1 (2022-2023) and compare to baseline data; and (c) collect and analyze 
data that illustrate improvement or lack of improvement around the institutional outcome. The target 
will be to increase successful completion rates by at least two percentage points a year in all 
demographic groups and achieve 70% successful completion rate for all by the fifth year of the QEP. 
The minimum acceptable threshold will be no declines for any students in demographic and increasing 
successful completion rates of at least 1% for FTIC students from historically under-supported 
populations. 
 
Because the QEP Institutional Goal calls for equity in student outcomes generally, additional 
quantitative data points will be included in the analysis. Following successful completion of ENG 111 
courses that utilize the QEP Action Items, students’ progress through successive coursework will be 
monitored, so the College can report on an annual basis on (a) those students’ performance in 
successive courses; (b) their cumulative GPA after the QEP action item exposure; and (c) their 
retention, transfer, and graduation rates. In addition to quantitative data, indirect measures of this QEP 
Institutional Goal will also include review of survey and focus group data from faculty, support staff, 
and students who participate in the teaching and learning related to Culturally Responsive Pedagogy, 
Transparent Assignment Design, and Problem-Based Learning. Students who take ENG 111 courses 
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that use the strategies of the QEP will also be surveyed and could participate in ENG 111 peer 
mentorship activities. In either case, the focus groups and surveys of students who take ENG 111 will 
also be used as a means to indirectly assess the completion of this goal. 
 
Connection of SLOs to Transfer Institutions 
 
As an additional means of gathering information, NOVA will work to repeat summits between ENG 
faculty at NOVA and ENG faculty at GMU to discuss results from the QEP and to what extent the data 
in the QEP suggests that students who receive instruction that utilizes Culturally Responsive 
Pedagogy, Transparent Assignment Design, and Problem-Based Learning are better prepared for 
college writing based on their standards. 
 
QEP Action Plan 
 
In order to achieve the QEP goals, the QEP Implementation Committee agreed that the best Action 
Plan revolved around offering innovative professional learning opportunities to faculty and staff in 
three pedagogical strategies: Culturally Responsive Pedagogy, Transparent Assignment Design, and 
Problem-Based Learning, henceforth referred to as CRP, TAD, and PBL. Further, the QEP Action Plan 
calls on faculty who complete the training to implement the strategies outlined in the training into their 
sections of ENG 111, so the College can assess the impact of the QEP Action Items on SLOs and 
goals. 
 
Literature reviewed by both the QEP Development and QEP Implementation Committees revealed the 
potential ameliorating effects of the QEP Action Plan on student success by improving students’ sense 
of belonging in the classroom, their ability to write effectively, their persistence/retention, and their 
cumulative GPAs and course grades. Thus, by investing in the interventions over the course of five-
years, the College makes a significant and lasting change with respect to meeting equity goals outlined 
in NOVA’s Strategic Plan. It is important to note that previous professional development activities for 
faculty and staff were delivered in a more piecemeal and open-ended manner without consistent focus 
or follow through on specific evidence-based pedagogical enhancements known to have an impact on 
student learning. Because the QEP represents a significant change in college culture, the timespan of 
the Action Plan calls for immediate pilots of the professional development techniques in Fall 2021 and 
Spring 2022 to serve as the foundation of online modules, in-person professional development 
offerings, and creative video tutorials that will be part of the long-term professional development plan.  
 
Support for the QEP Action Plan 
 
The model presented here is inspired by previous models that were shown to be successful at four-year 
partner institutions, such as James Madison University. One of the members of the QEP 
Implementation, Professor Indigo Eriksen, helped craft the design of the QEP Action Plan to match a 
transformative experience she had while attending an Institute at JMU. Additionally, several of the 
faculty on the QEP Implementation Committee attended similarly structured workshops on 
Transparent Assignment Design and Problem-Based Learning. Part of the goal is to bring the best 
national trainers to the college and leverage the success of other efforts while meeting the goals and 
requirements as defined by SACSCOC. The QEP Action Plan presents myriad ways for faculty to 
receive professional development in the three practices. English faculty and staff will attend annual 
Institutes where national experts in Culturally Responsive Pedagogy, Transparent Assignment Design, 
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and Problem-Based Learning work alongside NOVA QEP Leads to provide hands-on instruction on 
how to incorporating them into instruction. Material from Institutes would be recorded and archived 
each year. In some instances, faculty and staff will participate in a dynamic online video training 
module where short videos and tips on using the noted techniques will be regularly updated and shared 
in an asynchronous manner. Lastly, faculty and staff will join Professional Learning Communities 
(PLCs), and throughout the semester they will have meaningful discussions to follow-up on the 
training. The goals of the professional development actions: 
 

1. To provide consistent, coherent, and useful training that faculty and support staff, such as 
librarians and writing tutors, can use immediately to improve student outcomes in ENG 
111. 

2. To develop alignment and connection between ENG 111 stakeholders—defined here as 
faculty, students, support staff, and community members—to build a sustainable, evidence-
based, supportive approach to teaching College Composition I that develops students’ 
learning, professional, and personal goals. 

3. To support English faculty and their students with a long-term plan to improve student 
success based on clear expectations and high-quality strategies that use proven frameworks 
and offer choices that honor professional expertise and personal choices, starting places, 
and goals. 

4. To foster a culture of literacy and inclusion at the College that lasts beyond a single course 
and connects in clear ways to NOVA’s mission and vision.  

 
As part of the assessment process (to be discussed in the next section) these main goals of the Action 
Plan will be added to a formative assessment instrument intended to regularly collect feedback from 
faculty and staff on their thoughts about the different aspects of the Action Plan. In principle, the 
professional development actions will leverage the lessons from Achieving the Dream (ATD) on how 
to build an ongoing culture of professional learning for faculty. Based on feedback received (both 
positive and negative), the QEP Action Plan will be continuously improved by QEP Leads. Broadly, 
using large-scale training with the aid of Achieving the Dream concepts has been shown to make a 
difference. 
 
In recognition of the delicate balance between encouraging faculty and requiring faculty to complete 
professional development, the intention of the QEP Implementation Committee is to demonstrate 
commitment to the project, share data supporting the importance of the topic, and continue to build 
consensus around the Action Plan. The QEP Action Plan will start with English faculty, first 
encouraging those teaching ENG 111 in Fall 2022 to attend. The rollout will be tiered to create strong 
cohorts of English faculty who are able to use the techniques. In truth, some NOVA faculty are already 
using these techniques in their courses. One of the goals of the pre- year activities is to collect 
information about the extent of English faculty (and others) who are already familiar with one or more 
of the three practices. Identification and communication of the benefits by those faculty and staff at the 
College who are experienced will help to build consensus among others. 
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Activity One: Virtual Professional Education Modules 
 
Offered remotely and virtually via Canvas, this innovative online training would include a fully 
developed Canvas site that includes the following modules for a variety of modalities (Remote/NOL, 
Virtual SYNC, Hybrid, and In-Person). 
 

• ENG 111 Overview Module (20 minutes) 
• TAD Module (20 minutes) 
• PBL/Module (20 minutes) 
• CRP Module (30 minutes) 
• Online Exam (10 minutes) 

 
Modules would include informative videos, short interactive assignments, and quizzes. In addition, the 
online module would be updated on an annual basis with TEDTalk-inspired educational video clips 
showing the techniques in action in actual NOVA classrooms, discussion boards facilitated by QEP 
Leads, and posts from actual NOVA students who have been impacted by the QEP. Faculty members 
participating in this first activity of the QEP Action Plan would have the ability to post questions to 
QEP Leads who design the modules and make requests for additional content in the module that 
addresses specific challenges they face as they work to implement the techniques in their sections. The 
Virtual Professional Education Modules are conceived as a one-stop training and information site 
accessible to all college personnel to develop foundational knowledge, learn implementation strategies, 
and establish a shared understanding of QEP goals. The total amount of time to complete the training 
would be 100 minutes. After completing the online module, faculty and staff would be given an online 
certificate of completion and would be invited to participate in professional learning communities 
(PLCs). 
 
As an example of a similar effort, NOVA’s English Direct Enrollment (EDE) Professional 
Development site is currently deployed in Canvas. As mentioned in the first section, the Virginia 
Community College System’s (VCCS) recent decision to eliminate reliance on placement tests has 
accelerate placement into credit-bearing classes. To prepare faculty members to provide “just in time” 
supports, a special training on Canvas was created and deployed to assist them given this change. The 
online module for the QEP could employ elements of the design of the EDE professional development 
training. 
 
The first iteration of the Virtual Professional Education Module Canvas site would “go live” by May 
2022 to offer training for ENG 111 adjunct and full-time ENG faculty who may not be familiar with 
CRP, TAD and PBL. The online training would also be open to key student support positions at the 
College, including librarians and tutors. Feedback data from the first iteration of the modules would 
begin in June 2022, and the modules would be further redesigned and ready to launch by Fall 2022, 
when the QEP begins formally. 
 
Activity Two: Summer Institute 
 
The QEP Implementation Committee recognizes that some faculty would prefer and more fully benefit 
from the interaction of face-to-face workshops rather than viewing online modules. As such, an annual 
Summer Institute would be open every summer to those who complete the modules in Activity One. 
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Offered in-person as a 1-day required, and 1- day optional intensive workshop, the Institute would take 
a deeper dive into ENG 111, CRP, TAD, and PBL during which faculty and select support staff would 
work in small groups led by peer-experts and get expert-led intensive training in the different practices 
to build instructional knowledge that can be harnessed in a variety of ways. 
 
The goal of the Institute is to create a stronger community of learners around the three practices, to 
give faculty and staff direct support in troubleshooting issues, and to provide opportunities for them to 
connect and learn from one another in intensive trainings. Each day would occur in 5-hour blocks of 
time, with time built in for small group work, peer engagement, and concurrent workshop sessions 
emphasizing the on-the-ground work needed to troubleshoot and implement the strategies of the QEP 
in a more robust manner. The activities of each Institute would be recorded so those who cannot attend 
could watch some of the important speakers featured each year. One day would be dedicated to 
enhanced learning in Transparent Assignment Design; the second day would be for working on 
designing assignments that utilize Culturally Responsive Pedagogy or Problem-Based Learning. To 
help test the model, the inaugural Summer NOVA Institute would be offered in May 2022. The results 
from the first Institute would be used a way to make final modifications to the Institute before it 
appeared again. QEP Leads would be required to attend the Institute in May of 2022 prior to the formal 
start of the QEP.  
 
This focused training creates leaders and develops a cohort of train-the-trainer experts who support the 
improvement of student outcomes in ENG 111 through hosting follow-through activities throughout 
the semester. Further, these experts would help foster a culture of writing at the College along with an 
understanding of the value of writing across the students’ full range of experience as they navigate 
careers, contribute to their communities, and engage in civic conversations as global citizens. 
 
Activity Three: QEP Professional Learning Communities (PLCs) 
 
Conceived as a supportive environment that creates a sustainable and shared space to grow and 
develop professional knowledge, skills, and alignment between college stakeholders, QEP professional 
learning communities (PLCs) will be facilitated by a peer-leader who has completed the professional 
education and the Institute. PLCs will include a small group of English faculty and support staff 
(ideally between 6-8 participants per group) who are new to the use of CRP, PBL, or TAD. The 
intention of PLCs is to provide support to faculty who are attempting to follow-through on training and 
implement QEP actions into the ENG 111 classroom. Participants in the PLC will work together over 
the course of a semester to address knowledge, skills, and support needed to meet QEP goals and 
outcomes. Specifically, the  PLCs (1) invite continued discussion and growth in TAD, PBL, and CRP 
as appropriate for ENG 111 while faculty and support staff are implementing these high-impact 
practices; and (2) collect data that can be used to refine training and improve student outcomes, which 
is also needed for QEP reporting. 
 
PLCs will further prevent the notorious downfall of even the best professional development efforts: the 
one-hit wonder, where great ideas are discussed but then not implemented thoroughly. Another added 
benefit is the possibility of creating podcasts featuring PLC leaders, discussing the value of PLCs with 
respect to the three techniques. The use of podcasts could result in the English Discipline sharing 
knowledge with all others at the NOVA, and NOVA making a significant contribution to other 
community colleges. If PLCs are shown to be successful, this kind of organic natural model where 
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teaching faculty using an evidenced based practice can share their weekly thoughts and communicate 
those to others internal to NOVA and external to NOVA. 
 
Additionally, sharing the podcast with students in ENG 111 adds another layer of transparency in the 
use of the techniques, as students would have the ability to listen and even possibly contribute to the 
podcasts and provide additional feedback to NOVA faculty as they work to improve their equity-
minded practices in real time. 
 
PLCs counter a la carte efforts to teach faculty and staff to use new practices in the classroom. PLCs 
can be designed using the model of Building a Writing Across the Curriculum Culture and Practice 
first practiced on the Loudoun campus of Northern Virginia Community College. PLCs build ethos 
and encourage practice on all of NOVA’s campuses. PLCs would require a semester-long commitment 
by participants and would be open to English faculty and support staff regardless of other training, 
meaning the Professional Education would not have to be completed in order to attend (only the peer-
leaders would have to complete the Institute). By offering a flexible, choice-based and peer-led option, 
PLCs form a bridge between current practice and QEP goals, serving as a gentle lead-in for faculty and 
support staff alike. As part of the pilot study, NOVA would begin PLCs in Spring 2022 with meetings 
to be held in flexible formats (e.g., virtual or in-person, weekly or monthly) as determined by the small 
groups. Peer-leaders would be responsible for setting meetings and collecting data as deemed 
appropriate by QEP Implementation Committee and PLC members. 
 
Number of Faculty and Students Impacted by Action Plan 
 
The QEP has the ability to impact over 70,000 students over the five-year implementation period. 
Based on enrollment in ENG 111 in the Fall of 2020 (10,456) and Spring of 2021 (3816), over 14,000 
students could be impacted each academic year. Over 200 English faculty and 50+ librarians, writing 
tutors, instructional designers, and other support staff will be impacted. 
 
Further, if the College sees success following QEP activities, it is likely that in addition to English 
faculty, faculty from other disciplines will also be encouraged by senior leadership to participate in the 
online workshops and implement the techniques into their courses. As such, the impact of the QEP is 
likely to extend beyond ENG 111 into other courses. NOVA anticipates the number of faculty using 
the three practices will grow significantly, resulting in a larger number of faculty, students, and staff 
impacted. 
 
QEP Timeline 
 
Implementation of NOVA’s QEP will begin in Fall 2022 after SACSCOC approval of the QEP 
Proposal. Pre-year activities include preparing QEP Leads, hiring a QEP Director, setting baseline data 
for key performance indicators, and running test pilots for QEP professional development activities. In 
addition, to engage students more, the QEP Implementation Team will open the modification of the 
QEP slogan to the student body through a fun competition. Implementation of the QEP Action Plan 
across a significant number of ENG 111 sections will occur gradually from Years 1-3 until the vast 
majority of ENG 111 sections (if not all) are using the techniques. In Years 4-5, all sections of ENG 
111 will utilize the techniques and the activities of the QEP will also extend to courses beyond ENG 
111. Assessments and reporting to relevant parties, by the QEP Director and QEP Leads, will occur 
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over the course of five years. Assessment results will be utilized to identify potential modifications to 
the plan that could ensure its sustainability and success. Due to shorter sessions, potentially low 
enrollment numbers, and the leads being off-contract over the summer, the Summer and newly 
proposed Winter sessions classes will not be assessed as part of the QEP and so are not reflected in the 
timeline for data collection. 

Year  
Term Development and Assessment 

Activities 
Professional Development 

Activities 
 

Responsible Parties 

 
Pre/Plan Fall 

2021 
Developing QEP Goal 1 and SLO 1 
rubric and sample assignments 

Developing Canvas Virtual Education 
Modules 

QEP Faculty Leads only 

QEP Faculty Leads meet monthly 
as they create the noted resources 

VP for Academic Affairs/ 
Chief Academic Officer 

Chief Diversity, Equity and 
Inclusion Officer 

 Planning for QEP 1st Pedagogy Institute  Pathway Dean for ENG 
 Selection of QEP Leads 

Begin to gather BASELINE data and 
determine targets for KPIs 

 QEP Implementation 
Committee 

Spring 
2022 

Norming, testing, and refining rubric for 
QEP Goal 1 and SLO 1 

Faculty development on goal 1 
assessments and rubrics 

VP for Academic Affairs/ 
Chief Academic Officer 

 Finalizing QEP assignments for Goal 1, 
SLO 1 

Launch Virtual Education Modules in 
Canvas site 

Designing inaugural Summer Institute 

Hiring QEP Director 

New CCS and QEP 

Attend QEP or other relevant 
conference(s) or meetings 

Finalize QEP speakers for first 
Institute 

Chief Diversity, Equity and 
Inclusion Officer 

Pathway Dean for ENG 

QEP Leads 

QEP Implementation 
Committee 

 Finalize BASELINE Targets for all KPIs   

Sum 
2022 

Launch Inaugural Institute (1st) 

Developing campus-based PLC 
leadership and membership 

Collect assessment data from Module 
Canvas site, and feedback on the online 
modules as well as the first Pedagogy 
Institute 

Inaugural Summer Institute 

Review of initial summative 
feedback on QEP Actions 

Modifications made based on 
feedback received 

VP for Academic Affairs/ 
Chief Academic Officer 

Chief Diversity, Equity and 
Inclusion Officer 

Pathway Dean for ENG 

QEP Leads 

QEP Director 
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Year 
1 

Fall 
2022 

Launch PLCs 

Implement course-wide diagnostic and 
data collection (scores) for all ENG 111 
sections. 

Faculty norming with developed 
rubric for Goal 1 

Consider starting podcast of 
PLCs 

VP for Academic Affairs/ 
Chief Academic Officer 

Chief Diversity, Equity and 
Inclusion Officer 

  Development of Goal 2 rubric and Goal 2 
sample assignments 

 Pathway Dean for ENG 

QEP Leads 
  Goal 1 Assessment: Data (paper) 

collection (25% of all Fall 2022 ENG 
111 classes) 

 
QEP Director 

 Spring 
2023 

Norming, testing, and refining of rubric 
for Goal 2 

Faculty development on Goal 2 
assessments and rubrics 

VP for Academic Affairs/ 
Chief Academic Officer 

 

 Goal 1 Assessment: Reading and 
Evaluation #1 (Fall 2022 classes) 
Planning for PD re: Goal 1 results; 
developing indirect assessments for 
TAD, PBL, CRP (faculty/students) 
Developing sample assignments for Goal 
2 

 Chief Diversity, Equity and 
Inclusion Officer 

Pathway Dean for ENG 

QEP Leads 

QEP Director 
 

 Planning for 2nd Pedagogy Institute   

 

Sum. 
2023 

Institute (2nd) Assess Summer Institute VP for Academic Affairs/ 
Chief Academic Officer 
Chief Diversity, Equity 
and Inclusion Officer 
Pathway Dean for ENG 
QEP Leads 
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Year 
2 

Fall 
2023 

Goal 2 Assessment: Data (paper) 
collection (25% of all Fall 2023 ENG 
111 classes) 

Faculty norming with developed 
rubric for Goal 2 
PD related to goal 1 

VP for Academic Affairs/ 
Chief Academic Officer 

Pathway Dean for ENG 
    QEP Leads 
    QEP Director 

 Spring 
2024 

Goal 2 Assessment: Reading and 
Evaluation #2 (Fall 2023 classes) 
Planning for PD re: Goal 2 results; 
developing indirect assessments for 
TAD, PBL, CRP (faculty/students) 

Faculty focus groups 
Student focus groups 

VP for Academic Affairs/ 
Chief Academic Officer 

Pathway Dean for ENG 

QEP Leads 
    QEP Director 

 Sum 
2024 

Institute (3rd) Assess Summer Institute VP for Academic Affairs/ 
Chief Academic Officer 

    Pathway Dean for ENG 
    QEP Leads 
    QEP Director 

Year 
3 

Fall 
2024 

Goal 1 Assessment: Data (paper) 
collection (25% of all Fall 2024 ENG 
111 classes) 
Collect and analyze survey/focus group 
data re: TAD, PBL, CRP for Professional 
Development Assessment 

PD related to goal 2 VP for Academic Affairs/ 
Chief Academic Officer 

Pathway Dean for ENG 

QEP Leads 
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  Planning for PD  QEP Director 

Spring 
2025 

Goal 1 Assessment: Reading and 
Evaluation #3 (Fall 2024 classes) 
Data reporting for Goal 1: compare to 
benchmarks/targets for QEP Institutional 
Goal 
Goal 2 Assessment: Data (paper) 
collection (25% of all Spring 2025 ENG 
111 classes) 
Collect and analyze survey/focus group 
data re: TAD, PBL, CRP for Professional 
Development Assessment 
Planning for PD--Consider adding 
faculty from other disciplines as readers 
(e.g., HIS, CST, BIO, BUS, SOC) 

Ongoing PD for new and part- 
time faculty 
Refresher PD or results-based PD 

VP for Academic Affairs/ 
Chief Academic Officer 

Pathway Dean for ENG 

QEP Leads 

QEP Director 

Sum. 
2025 

Institute (4th) Assess Summer Institute VP for Academic Affairs/ 
Chief Academic Officer 

   Pathway Dean for ENG 
   QEP Leads 
   QEP Director 

Year 
4 

Fall 
2025 

Goal 2 Assessment: Reading and 
Evaluation #4 (Spring 2025) 
Data reporting for Goal 2: compare to 
benchmarks/targets for QEP Institutional 
Goal 
Goal 1 Assessment: Data (paper) 
collection (25% of all Fall 2025 ENG 
111 classes) 
Collect and analyze survey/focus group 
data re: TAD, PBL, CRP for Professional 
Development Assessment 
Planning for PD--Consider adding 
faculty from other disciplines as readers 
(e.g., HIS, CST, BIO, BUS, SOC, PSY) 

Ongoing PD for new and adjunct 
faculty 
Refresher PD or results-based PD 

VP for Academic Affairs/ 
Chief Academic Officer 

Pathway Dean for ENG 

QEP Leads 

QEP Director 
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 Spring 
2026 

Goal 1 Assessment: Reading and 
Evaluation #5 (Fall 2025 classes) 
Data reporting for Goal 1: compare to 
benchmarks/targets for QEP Institutional 
Goal 
Goal 2 Assessment: Data (paper) 
collection (25% of all Spring 2025 ENG 
111 classes) 
Collect and analyze survey/focus group 
data re: TAD, PBL, CRP for Professional 
Development Assessment 
Planning for PD--Consider adding 
faculty from other disciplines as readers 
(e.g., HIS, CST, BIO, BUS, SOC) 

Ongoing PD for new and adjunct 
faculty 
Refresher PD or results-based PD 

VP for Academic Affairs/ 
Chief Academic Officer 

Pathway Dean for ENG 

QEP Leads 

QEP Director 

 Sum, 
2026 

Launch Pedagogy Fellows 
Institute (5th - FINAL) 

Summer Institute, ongoing as 
needed to include faculty from 
other disciplines as readers (e.g., 
HIS, CST, BIO, BUS, SOC, 
PSY) 

VP for Academic Affairs/ 
Chief Academic Officer 
Pathway Dean for ENG 
QEP Leads 
QEP Director 

Year 5 Fall 
2026 

Goal 2 Assessment: Reading and 
Evaluation #6 (Spring 2025) 
Data reporting for Goal 2: 
compare to benchmarks/targets 
for QEP Institutional Goal 
Collect and analyze survey/focus 
group data re: TAD, PBL, CRP 
for Professional Development 
Assessment 
Evaluation of results of 
Assessments 1-6, Goals 1 and 2: 
compare to benchmarks/targets 
for QEP Institutional Goal 

Ongoing PD for new and adjunct 
faculty 
Refresher PD or results-based 
PD 

VP for Academic Affairs/ 
Chief Academic Officer 
Pathway Dean for ENG 
QEP Leads 
QEP Director 

 Spring 
2027 

Final report writing (QEP 
Director) 

Ongoing PD for new and adjunct 
faculty 
Refresher PD or results-based 
PD Ongoing Summer Institutes 
Ongoing Online Modules 

VP for Academic Affairs/ 
Chief Academic Officer 
Pathway Dean for ENG 
QEP Leads 
QEP Director 
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QEP Communication Engagement Plan 
 
The following table outlines the QEP Communication plan.  
 

 
Communication Objective of 

Communication 

 
Medium 

 
Frequency 

 
Audience 

Weekly 
Announcement 

Highlights and informs 
college about QEP 

 
Daily Flyer Bi-weekly starting 

Spring 2022 

 
College community 

QEP Final 
Presentation 

 
Provides access to plan 

 
NOVA website 

 
Fall Convocation 

 
College Community 

QEP Leadership Informs leadership In person and/or As scheduled College President 
Presentation groups about QEP Zoom sessions  Admin Council 

 (i.e., College Senate,   College Senate 
 Academic Deans   College Board 
 Council, etc.)   Academic Deans Council 
    Student Government Association 
    Virginia Community College System 
Kickoff Events 
QEP Slogan 
Refresh 
Competition 

Generates excitement about 
the QEP 

On Campus Monthly Events 
starting September 
2021 

Students 
 
External Stakeholders 

Get to Know the 
QEP Video 

    

 
 
Closing Comments Regarding the QEP Action Plan 
 
The Action Plan model for Writing Ourselves In: Developing Our Voices for Equity and Excellence is 
noticeably and purposely incomplete because it is designed with a “pilot mindset”: that is, a 
recognition that professional development needs to flow from the needs of the community being 
“developed” and changed to reflect the changes in that community. The strengths of this plan are most 
notably found in two places: first, successful and sustainable training that already exists, at least 
partially, at the College and in the wider community of higher education; and second, flexible, 
adaptable thinking that creates growth opportunities and honors choice without appearing wishy-washy 
or top-down. Always at the forefront of the model are the people who it is designed to benefit: 
NOVA’s students and the faculty, tutors, librarians, instructional designers, curriculum experts, and 
administrators who support our students every day. 
 
Working to diversify and innovate curriculum and pedagogy requires that faculty know not only the 
contents of the course and discipline, but also themselves in relation to students who may be quite 
different from them. The underlying goal of the QEP Action Plan is to connect faculty to one another 
and also to subject matter experts and mentors to support them as they take on innovative teaching and 
learning approaches that have the propensity to be transformative to NOVA students in positive ways. 
 
Finally, the QEP Implementation Committee notes that implementation of the Action Plan is expected 
to occur over the course of the first two years of the QEP rather than all at once. Thus, a critical mass 
of ENG faculty who are already trained and at the Institute level by the start of Fall 2022 is not 
necessary. Working fast is likely to yield unsuccessful results. Taking a phased approach to the QEP 
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Action Plan is important because some NOVA faculty and staff may not be ready to adopt the 
approaches as quickly as others. Part of developing a stronger community of equity-minded faculty 
requires that space is left for those unwilling to engage with opportunities to discuss their reservations 
and speak their own truth as well as listen to the truths and lived experiences of their students. 
NOVA’s QEP will provide opportunities for such conversations through the sharing of student stories 
and the self-reflective experience of faculty who go through the process. By allowing for a phased 
approach, the QEP will be more successful and sustainable
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VI. QEP Organizational Structure 
 
The organizational structure for the implementation of NOVA’s QEP stems from a value of cross 
partnerships and interdepartmental teams that work together toward a common goal. While 
administrative oversight is present, the primary driving force behind the success of NOVA’s QEP is 
the teaching faculty, both full-time and part-time/adjunct, who are dedicated to student success. 
 
Clear lines of responsibility and accountability will help to sustain the organization and sustainability 
of NOVA’s QEP. Ongoing communication about the status of the QEP throughout the five-year span 
will further align the plan with NOVA’s mission and comprehensive strategic planning initiatives, and 
the Virginia Community College System’s Opportunity 2027 strategic plan. Access to senior 
leadership ensures the ongoing resources, relationships, and personnel required for successful 
implementation of the QEP. Completion of the QEP goals and outcomes will be maintained despite 
shifting priorities that could emerge over the span of the QEP standard reporting cycle. Each 
component of the reporting structure serves an important purpose towards the success of NOVA’s 
QEP. 
 
NOVA President - Dr. Anne Kress 
 
NOVA’s President, Dr. Anne Kress, will receive regular high-level reports about the status of the QEP 
and report those results to the College Board. In addition, NOVA’s President will offer leadership and 
advice to ensure that the QEP aligns with VCCS Strategic Goals as well as any modifications and 
changes to NOVA’s Strategic Plan. 
 
NOVA’s Vice President of Academic Affairs and Chief Academic Officer - Dr. Eun Woo Chang 
 
NOVA’s Vice President and Chief Academic Officer, Dr. Chang, oversees all academic programs at 
NOVA and will ensure faculty engagement in the QEP process. In addition, NOVA’s Vice President 
and Chief Academic Officer supervises the QEP director and has dotted-line supervision of the 
Pathway Dean for English. He receives bi-weekly reports on the status of the QEP from the QEP 
Director. In addition, Dr. Chang will provide support and guidance on the academic implications of the 
QEP and on long-term sustainability plans to link the QEP to NOVA’s Center for Excellence in 
Teaching and Learning (CETL) after the QEP five-year review cycle with SACSCOC concludes. The 
budget for the QEP is assigned to the budget for the Vice President of Academic Affairs and Chief 
Academic Officer. 
 
NOVA’s Chief Diversity, Equity, and Inclusion Officer- Dr. Nathan Carter 
 
NOVA’s Chief Diversity, Equity and Inclusion Officer will remain as a leadership consultant for the 
first few years of the QEP and receive regular reports about how well the QEP continues to align with 
the College’s commitment to Inclusive Excellence. 
 
NOVA’s Pathway Dean for English - Dean J.K “Jen” Daniels 
 
NOVA’s Pathway Dean for English reports operationally to the AN Campus Provost with a dotted line 
academic pathway report to the Vice President for Academic Affairs and Chief Academic Officer
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Dean Daniels will assist the QEP Director to ensure they are effectively managing the day-to-day 
project management activities of the QEP. 
 
NOVA’s QEP Director [Will be filled by the end of Spring 2022-paid position, budgeted for in the 
QEP; service term runs the entire length of the QEP.] 
 
NOVA’s QEP Director is responsible for all aspects of the QEP including the budget, progress reports, 
daily operations, and project management. The QEP Director reports jointly to the Vice President of 
Academic Affairs and Chief Academic Officer and also (dotted line) to the English Pathway Dean for 
NOVA given the QEP’s emphasis on ENG 111. Specifically, the QEP Director is responsible for the 
following items (a) the QEP budget, (b) final approval of assessment measures, (c) collection and 
review of assessment data, (d) the QEP Communication plan, and (e) other activities. The QEP 
Director coordinates the assessment activities related to the QEP, compile the 5-year SACSCOC 
report, as well as drafts and finalizes copies of the Impact Reports. In addition to overseeing all aspects 
of project management, the QEP Director provides assistance to the QEP Leads at each campus and 
works to ensure all QEP stakeholders receive the information and resources they need to be effective. 
The QEP Director coordinates meetings with the QEP Leads, and other college entities to plan for 
effective professional development activities, including the annual QEP Summer Institutes and the 
continued refinement and development of content for the online virtual modules. The QEP Director 
will work with a variety of student support leaders to see the successful completion of QEP activities 
each year. NOL, instructional designers, librarians and writing tutors will be critical advisors that the 
QEP Director will work closely with along with the Associate Deans to ensure that NOVA’s valuable 
and hardworking adjunct faculty also receive the support they need. Formally, the QEP Director will 
have a lateral relationship with the QEP Leads. Collectively they will work together as one 
collaborative team to ensure the outcomes of the QEP are completed and students at NOVA benefit 
from the actions associated with the QEP. 
 

Significant project management experience  

Significant experience in higher education leadership  

Effective communication skills 
Effective organizational skills 
Experience supervising college budgets 
Experience delivering reports to internal and external stakeholders 
Knowledge of theories associated with culturally responsive pedagogy, problem-based 
learning, and transparent assignment design 
Knowledge of theory and practices associated with the teaching of writing and/or composition 
Proficiency in data analysis, both qualitative and quantitative 
Understanding of NOVA’s mission, Strategic Plan, and emphasis on diversity, equity and 
inclusion 
Earned Master’s degree in field associated with the QEP 

Necessary qualifications of the QEP Director include the following 
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NOVA’s Comprehensive Campus Provosts: Dr. Annette Haggray, Dr. Pam Hilbert, Dr. Sam Hill, Dr. 
Julie Leidig, Dr. Molly Lynch 
 
NOVA has five comprehensive campuses and one focused on Medical Education. ENG 111 is offered 
on the comprehensive campuses that are under the leadership of Provosts. Provosts serve as the 
primary supervisor for the Campus Deans. 
 
Campus Deans of Languages, Arts, and Social Sciences (LASS) 
 
Within the college structure, campus academic Deans of the LASS Divisions supervise full-time 
English faculty members on their campus. Their role in the QEP is to help provide, promote, and 
encourage full-time faculty to attend the professional development trainings. They also supervise 
academic Associate Deans. 
 
Associate Deans for English 
 
Within the college organization structure, Associate Deans oversee adjunct faculty on each campus. 
Their role in the QEP is to give assistance to the QEP Leads in helping to plan the Professional 
Learning Communities (PLCs).  
 
QEP Leads 
 
QEP Leads will work in concert with subject matter experts (SMEs) in the English Discipline Group to 
develop assessment training and materials, including common rubrics and sample assignments; assist 
with assessment process; and manage communications between stakeholders (e.g. faculty on their 
campus, English Discipline Group leaders and members, QEP leadership). Leads will also supervise 
PLCs on campus and collect qualitative data from focus group activities to share with QEP Director, 
which will be used to revise/refine training for assessments (rubric, norming, CCS, etc.) and strategies 
(TAD, PBL, and CRP). QEP Leads will meet with each other (remotely or in-person) on a monthly 
basis during the Fall and Spring semesters. 
 
NOVA QEP Leads must have significant experience in one or more of NOVA’s QEP Action Plan 
strategies (Culturally Responsive Pedagogy, Transparent Assignment Design, or Problem-Based 
Learning). In addition, QEP Leads should have experience teaching ENG 111 and a background in 

Experience teaching ENG 111 or equivalent foundational courses in writing and 
composition Experience working with a broad range of college constituencies 
Experience designing professional development activities for college faculty and 
staff Earned doctorate in a field associated with the QEP 
Knowledge of SACSCOC guidelines and principles of 
accreditation Previous involvement in the college’s QEP initiative 
Experience with diversity, equity, and inclusion initiatives 

Preferred qualifications of the QEP Director include: 
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leading efforts to improve writing instruction and delivering professional development to teaching 
faculty. QEP Leads will serve as instructional leaders on their home campuses and work with full-time 
and adjunct faculty on implementing QEP strategies in the classroom. QEP Leads should have 
experience teaching in a variety of different modalities. They should have significant experience and 
knowledge of diversity, equity, and inclusion concerns and their relationship to the importance of 
writing instruction. QEP Leads will meet once a month as a team with the QEP Director and Pathway  
Dean for English to ensure progress is made. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Based on the number of ENG 111 sections being offered, each campus will have between one and 
three QEP Leads. QEP Leads will be given 6 credits of release time per academic year over their two 
years of service. 
 

*includes dual enrollment sections English Steering Committee 
 
 

Necessary qualifications for QEP Leads 

Master’s degree in English, Composition/Rhetoric, and or Writing Studies with coursework or 
other training in culturally responsive pedagogy, problem-based learning, transparent 
assignment design, or other high-impact practices. 

 
Evidence of effective teaching in ENG 111 
Evidence of experience speaking and organizing professional development workshops 
Experience with administrative duties in community college spaces 
Excellent organization, oral and written communication skills 

Preferred Qualifications for QEP Leads 

Experience in problem solving in administrative college settings 
Experience with data collection and/or assessment practices 
Experience with professional development 
Experience with diversity, equity, and inclusion initiatives 

Campus Number of Sections (e.g., Fall 2021, n=334*) QEP Faculty Leads (6-8) 

AL 48 1 

AN 120 3 

LO 67 2 

MA 45 1 

WO 54 1 
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The body of full-time English faculty currently teaching at the College make up the English Steering 
Committee. This group has its own leadership and is responsible for conducting assessments of CLOs 
and SLOs for all ENG courses offered at the College. As part of their existing responsibilities, this 
group will work in an advisory and consultative capacity, offering input on materials and training, as 
well as working to coordinate processes and other assessments with those related to the QEP. 
 
Holistic Grading/ENG 111 Faculty Readers 
 
Full- and part-time English faculty who have participated in assessment training activities: e.g., 
norming sessions, rubric training, assignment design, ENG 111 CCS. 
 
Part-time (P-14) Administrative Assistant Support to QEP Director 
 
During the duration of the QEP, the QEP Director will have part-time clerical support to engage in 
administrative duties in support of the QEP. The part-time work should not exceed 20 hours per week. 
 
QEP Advisory Committee 
 
To ensure the QEP continues to progress there will be a formal QEP committee made up of the 
following: QEP Director, Pathway Dean for English, an Associate Dean for English, QEP Leads, a 
representative from English Steering Committee, and (if possible) one student who has taken ENG 
111. The Advisory Committee will meet at least once a semester (or as needed) to work in a 
collaborative manner. 
 
Faculty 
 
As one of the largest community colleges in the country, NOVA has a significant number of full-time 
faculty, adjunct faculty, and faculty who teach writing courses, including high school dual enrollment 
courses. QEP implementation of the Action Plan will be emphasized in ENG 111 courses first before 
extending the QEP actions outside of English to other faculty. Dual-enrollment faculty who teach ENG 
111 in high schools will be included in the online training and invited to the Summer Institutes. 
 
Writing Support Staff (Librarians, Tutors, and Online Instructional Designers) 
 
NOVA has an extensive network of professional faculty and staff who support the teaching of writing 
in various ways each semester. The intention of the QEP Action Plan is to make the online modules 
available to all staff positions associated with writing and gradually add availability in the Institute for 
other positions outside of those directly associated with ENG 111. 
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VII. QEP Resources and Budget 
 
Northern Virginia Community College possesses the fiscal resources and complete institutional 
commitment to support the implementation, maintenance and management of its QEP. Across every 
level of leadership, NOVA will continue to hold the QEP as a high priority. Success of Writing 
Ourselves In: Developing Our Voices for Excellence and Equity is grounded in a clear support 
structure. The QEP will take full advantage of the following resources. 
 
Personnel 
 
The importance of human capital in the institution’s QEP cannot be overstated. Existing personnel 
dedicated to our QEP include the leadership of NOVA’s Vice President for Academic Affairs and 
Chief Academic Officer as well as supportive executive leadership from NOVA’s Chief Diversity, 
Equity and Inclusion Officer. In addition, NOVA’s Pathway Dean for English also serves in the 
leadership and daily management of the QEP. Deans and Associate Deans will provide leadership of 
full-time and part-time English faculty and other faculty members to participate and implement the 
QEP in their assigned ENG 111 sections after completion of the outlined training and professional 
development. 
 
Additional resources include leveraging the expertise of teaching faculty in the English discipline 
across NOVA’s various campuses where ENG 111 is offered. English faculty who take on additional 
duties to serve as QEP Leads will be compensated accordingly for their work. NOVA also will 
leverage existing resources from the Office of Assessment to support the QEP assessment plan.  
Further, NOVA will allocate personnel from NOVA Online, specifically instructional designers, to 
help support the design and implementation of the online modules. The faculty members who teach 
ENG 111 will complete online training first and also the librarians and writing tutors will participate in 
the online training by the end of the 5-year term. Other English faculty will serve as readers for the 
QEP, and faculty will also play a role in the Summer Institute. NOVA will extend opportunities for 
other faculty to attend the Summer Institute only after a significant number of full- and part-time 
faculty who teach ENG 111 complete the online training. Finally, NOVA’s Office of Marketing and 
Creative Services will provide a percentage of support for helping to educate and promote the QEP 
throughout the 5-year plan. In addition to existing personnel, NOVA’s QEP dedicates resources 
towards hiring a QEP Director for the College. The QEP Director will transition to a full-time position 
focused on extending the professional development plan outside of ENG 111 to other disciplines long 
after the QEP period concludes. Additionally, the QEP calls for the hiring of clerical/administrative 
support to the QEP Director to assist with logistics as well as reaching out to an external partner to 
serve as our QEP consultant. 
 
The QEP Summer Institute leverages the national expertise of speakers with subject matter expertise in 
Culturally Responsive Pedagogy, Transparent Assignment Design, and/or Problem-Based Learning. 
As such, with respect to personnel development, they also are critical pieces of NOVA’s QEP and will 
be compensated as such. 
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Financial 
 
NOVA is dedicated to the success of the QEP and its students and will allocate resources accordingly 
to accomplish the Action Plan as outlined. The institution’s commitment is reflected via financial 
considerations of the expected cost of the QEP over a five-year timespan. Budget considerations for all 
actions are projected in the range of $1,463,000.00 over the course of six years, noting that the pre-
year activities are included in the total. The chart below provides an overview of the fiscal resources 
needed. 
 
Technology 
 
Proposed technology required for the QEP includes use of the LMS platform (CANVAS) for storing 
the online training, current classroom technologies the institution already has (computers, laptops, 
presentation program software, etc.). Student support technologies, including computer labs, existing 
writing tutor programs, and libraries, are also available. 
 
Facility Resources 
 
Facility resources planned for use in the implementation of the QEP include classroom spaces, 
computer labs, campus tutoring centers, and for the Summer Institute NOVA’s AN Campus Ernst 
Cultural Center, NOVA’s Woodbridge Workforce Center, and NOVA’s AL Campus Schlesinger 
Center. These three facilities could be used as sites for the Summer Institute, which could come at a 
cost, included in the cost breakdown shown below. 
 
Marketing Expenses 
 
Launching an effective marketing campaign for NOVA’s QEP is essential to building excitement, 
student support, and community awareness around the importance of the QEP and the importance of 
student success in writing courses. The marketing campaign will exist over the course of the five-year 
term and also include marketing actions in the pre-year period to promote the QEP and help the college 
community become engaged. Marketing materials will include instructive videos, social media 
activity, student giveaways, and other products designed to help communicate the goals of the QEP, 
actions of the QEP and inherent student value in using writing to communicate ideas about their self- 
identities. In addition, NOVA marketing will generate a separate campaign for faculty and staff to 
recognize the institutional goal of achieving equity in student learning and provide updates on our 
progress each year to reach identified targets determined in the pre-year after a review of baseline data 
collected in Spring 2022. 
 
Students 
 
NOVA’s QEP is about our students. As such, after the second year, NOVA will review success and 
progress. If the work of the QEP is progressing, the QEP leadership team will assess if the budget can 
support an ENG 111 student peer mentorship program wherein students who do well in ENG 111 can 
provide additional support to QEP Leads and help mentor new students in ENG 111 courses that are 
using the new techniques.
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QEP Major 
Personnel Costs 

Prior 
2021-22 

Year 1 
2022-23 

Year 2 
2023-24 

Year 3 
2024-25 

Year 4 
2025-26 

Year 5 
2026-27 

 
Total 

QEP Director 
Salary 
(Includes fringe 
benefits) 

$58,500 $117,000.00 $117,000.00 $117,000.00 $117,000 $117,000 $643,500 

QEP Faculty 
Co-Leads 

Special Work 
Assignment 
(SWA) 

$5,000.00 per 
year 

Estimated 8 QEP 
Faculty Leads 

 
 
 

$40,000 

 
 
 

$40,000 

 
 
 

$40,000 

 
 
 

$40,000 

 
 
 

$40,000 

 
 
 

$40,000 

 
 
 

$240,000 

QEP Readers  $20,000 $20,000 $20,000 $20,000 $20,000 $100,000 

Part-time 
Administrative 
Assistant and 
Clerical 
Support for 
QEP 

 $20,000 $20,000 $20,000 $20,000 $20,000 $100,000 

Compensation to 
Adjunct or FT 
Faculty who 
Participate in the 
Summer 
Pedagogy 
Institute 

$200 stipend to 
adjuncts or $200 
to non contract 
FT faculty 
members who 
attend. 

Plus, lunch 
provided both 
days ($15 per 
person) 

$10,750 $10,750 $10,750 $10,750 $10,750 $10,750 $64,500 

QEP External 
Consultant 

 $5,0000 $5,000 $5,0000 $5,000 $5,0000 $25,000 

 
QEP Personnel 
Costs Total 

 
$109,250 

 
$212,750 

 
$212,750 

 
$212,750 

 
$212,750 

 
$212,750 

 
$1,173,000 
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QEP Major 
Resources 

Prior 
2021-22 

Year 1 
2022-23 

Year 2 
2023-24 

Year 3 
2024-25 

Year 4 
2025-26 

Year 5 
2026-27 

 
Total 

QEP Summer 
Institute 

 
$8,000 National 
Expert 
Consultant Fees 

 
$4,000 Facility 
Space Rental 

 
$3,000 Materials 

 
$10,000 for 
recording the 
sessions or 
speakers, 
possibly 
arranging for 
professional 
recording or 
captioning, etc. 

$25,000 $25,000 $25,000 $25,000 $25,000 $25,000 $150,000 

Professional 
Learning 
Communities 
Resources for 
Annual 
Materials for the 
PLCs Coffee, 
lunch and learn 
sessions 
readings/books 
$8,000 

 $8,000 $8,000 $8,000 $8,000 $8,000 $40,000 

QEP Online 
Education 
Modules 
$8,000 materials 
Innovative 
content creation 
documenting 
progress, web 
management. 

$10,000 $10,000 $10,000 $10,000 $10,000 $10,000 $60,000 

 
Marketing $10,000 $10,000 $5,000 $5,000 $5,000 $5,000 $40,000 

QEP Resource 
Costs Total 

 
$45,000 

 
$53,000 

 
$48,000 

 
$48,000 

 
$48,000 

 
$48,000 

 
$290,000 

QEP 
OVERALL 

 
$154,250 
PRIOR 

 
$265,750 
YEAR 1 

 
$260,750 
YEAR 2 

 
$260,750 
YEAR 3 

 
$260,750 
YEAR 4 

 
$260,750 
YEAR 5 

 
$1,463,000 
TOTAL 
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VIII.  QEP Assessment 
 
The effectiveness of NOVA’s QEP is based upon the following six components: (1) a well- designed 
assessment team; (2) direct and indirect measurement tools for the QEP SLOs; (3) a research design 
that identifies the students and courses that will be used; (4) a clear schedule of interventions and 
observations; (5) a discussion of formative and summative assessment; and (6) a discussion of key 
performance indicators and assessment targets. Further, this approach to assessment is established in 
literature and effective for use in English courses that utilize Culturally Responsive Pedagogy, 
Transparent Assignment Design, and Problem-Based Learning. 
 
Assessment Team 
 
In order to facilitate an effective assessment plan, the components of assessment will be regularly 
reviewed by the previously mentioned QEP Advisory Committee that meets at least once a semester. 
In addition, advice from the external consultant will also be provided to shape the assessment plan and 
timeline. 
 
Direct Assessment Measures for QEP Goal 1 SLO 1 
 
SLO 1 requires that students demonstrate the ability to write effectively for an audience and purpose 
upon completion of the course. To be effective, the assessment technique for SLO 1 must account for 
whether and how well students’ writing makes the intended audience clear and uses strategies to 
engage the audience effectively. Presently, the requirements of the SLO 1 are well aligned with the 
English discipline’s agreement of formal SLOs for the ENG 111 course proper based on the Course 
Content Summary. English faculty at NOVA are in agreement that the best way to measure both SLO 
1 as well as one of the ENG 111 SLOs is to assess students’ writing skills directly on a writing 
assignment completed towards the end of the course. The ideal direct measure tool to assess the 
completion of the SLO 1 is a well-designed rubric. See an example of the rubric ENG faculty currently 
use to measure ENG 111 course content SLOs:  
 
 Clarity (focus on main ideas, use 

of language) 
Effectiveness (focus on content/purpose, 
supporting ideas) 

Appropriateness (focus on 
essay structure) 

Expert The writing expertly uses 
language that communicates ideas 
without error or confusion. Main 
ideas are deliberately enunciated. 
Language skillfully deployed to 
engage intended audience/clearly 
make author’s point. Vocabulary 
errors absent. 
Sentence structure supports the 
clarity of ideas and ease of 
reading. 

• The text exceeds expectations for 
assignment. The text employs 
novel/engaging information, 
evidence, language, stylistic devices, 
etc. to support the stated or implied 
purpose of the assignment. 

• Clear/appropriate structure at 
every level (sentence, 
paragraph, essay). 

• Content choices/structural 
choices made by the author 
for the text exceeds the 
expectations of the 
assignment. Fulfilling all of 
the requirements with no 
noticeable flaws. 
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Skillful The writing skillfully uses 
language that communicates ideas 
without error or confusion. Main 
ideas are easy to find. 
Vocabulary consistently at college 
level. 
Sentence structure contains few 
flaws overall. 

• The text occasionally exceeds 
minimal expectations for assignment. 
The text often employs appropriate 
information, evidence, language, 
stylistic devices, etc. to support the 
stated or implied purpose of the 
assignment. 

• Content choices/structural 
choices made by the author 
for the text meets the 
expectations of the 
assignment. Fulfilling all of 
the requirements 
successfully. 

Competent The writing competently uses 
language that communicates ideas 
without error or confusion. Main 
ideas sometimes easy to locate 
Appropriate language usage/style 
for author’s point/assignment. 
Sentence construction contains 
consistent, but minor, faults with 
regard to wordiness, sentence 
structure, and/or clarity. 

• The text fulfills the purpose of the 
assignment, addresses key elements 
specifically stated in the assignment 
(specific language use, use of 
evidence, etc.). 

• Content choices/structural 
choices made by the author 
in the text attempt to meet 
the basic expectations of the 
assignment. Fulfilling 
all/most of the requirements. 

Minimal The writing demonstrated lapses 
in control of language. Difficult to 
locate main ideas. Consistent 
errors in usage/style that obscure 
for author’s point/assignment 
Sentence structure contains 
consistent, and major, flaws with 
regard to wordiness, sentence 
structure, and/or clarity via 
grammar. 

• The text occasionally addresses the 
assignment, misses many key 
elements necessary to achieve the 
purpose of the project. 

• The content 
choices/structural choices 
made by the author in the 
text frequently disregard the 
expectations of the 
assignment, or fails to meet 
the assignment expectations. 

Below 
standard 

The writing fails to demonstrate 
consistent control of language. 
Difficult to locate main ideas. Or 
absent main ideas Essential failure 
to demonstrate college level 
vocabulary needed for intended 
audience for the assignment. 
Foundational errors at sentence 
level and or/structure beyond 
sentence level absent/weak. 

• Does not meet the requirements for 
key elements of the assignment. 

• The greater part of the 
content/ideas fail to 
consistently meet the 
requirements of the 
assignment. 

Off Task 
(0 points) 

The writing fails to address the 
assignment appropriately. Prose, 
sentence structure, and/or 
awareness of assignment 
unacceptable. 

• Does not address assignment in any 
meaningful fashion 

• No consistent attempt to 
consider the content of the 
essay as related to the 
assignment. 

 

 
To account for whether students in ENG 111 complete SLO 1, emphasis will be placed on the clarity 
and effectiveness column of the previous chart. In short, to measure SLO 1, a rubric that maps to the 
areas noted above will be utilized and a direct assessment of SLO 1 on the final writing assignments in 
ENG 111 will be initiated. 
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Direct Assessment Measures for Goal 2 SLO 2 
 
SLO 2 requires students to analyze some aspect of their identity, culture, and/or community in their 
writing. To be effective the assessment technique for SLO 2, must account for whether and how well 
students use writing to recognize new perspectives about their own cultural rules and biases (e.g. not 
looking for sameness; comfortable with the complexities that new perspectives offer) and articulate 
ideas about their own identity in relation to others. Presently, SLO 2 aligns with the Association of 
American Colleges and Universities (AAC&U) Value Rubric for Intercultural Knowledge. AAC&U 
makes the argument that Intercultural Knowledge and Competence is a set of cognitive, affective, and 
behavioral skills and characteristics that support effective and appropriate interaction in a variety of 
cultural contexts. ENG faculty at NOVA are in agreement that the ideal tool to measure the completion 
of the SLO 2 is with a well-designed rubric. The rubric should be applied to a final paper that students 
complete towards the completion of ENG 111. See an example of the Intercultural Knowledge rubric 
that AAC&U developed to determine the presence of Intercultural Knowledge: 
 
 

 Capstone 
4 

Milestones 
3 2 

Benchmark 
1 

Knowledge 
Cultural self- 
awareness 

Articulates insights into own 
cultural rules and biases (e.g., 
seeking complexity; aware of how 
her/ his experiences have shaped 
these rules, and how to recognize 
and respond to cultural biases, 
resulting in a shift in self- 
description.) 

Recognizes new 
perspectives about own 
cultural rules and biases 
(e.g., not looking for 
sameness; comfortable 
with the complexities that 
new perspectives offer.) 

Identifies own cultural 
rules and biases (e.g., with 
a strong preference for 
those rules shared with 
own cultural group and 
seeks the same in others.) 

Shows minimal awareness 
of own cultural rules and 
biases (even those shared 
with own cultural group(s)) 
(e.g., uncomfortable with 
identifying possible cultural 
differences with others.) 

Knowledge 
Knowledge of 
cultural 
worldview 
frameworks 

Demonstrates sophisticated 
understanding of the complexity 
of elements important to members 
of another culture in relation to its 
history, values, politics, 
communication styles, economy, 
or beliefs and practices. 

Demonstrates adequate 
understanding of the 
complexity of elements 
important to members of 
another culture in relation 
to its history, values, 
politics, communication 
styles, economy, or beliefs 
and practices. 

Demonstrates partial 
understanding of the 
complexity of elements 
important to members of 
another culture in relation 
to its history, values, 
politics, communication 
styles, economy, or beliefs 
and practices. 

Demonstrates surface 
understanding of the 
complexity of elements 
important to members of 
another culture in relation to 
its history, values, politics, 
communication styles, 
economy, or beliefs and 
practices. 

Skills 
Empathy 

Interprets intercultural experience 
from the perspectives of own and 
more than one worldview and 
demonstrates ability to act in a 
supportive manner that recognizes 
the feelings of another cultural 
group. 

Recognizes intellectual and 
emotional dimensions of 
more than one worldview 
and sometimes uses more 
than one worldview in 
interactions. 

Identifies components of 
other cultural perspectives 
but responds in all 
situations with own 
worldview. 

Views the experience of 
others but does so through 
own cultural worldview. 

Skills Articulates a complex Recognizes and participates Identifies some cultural Has a minimal level of 
Verbal and 
nonverbal 
communication 

understanding of cultural 
differences in verbal and 
nonverbal communication (e.g., 

in cultural differences in 
verbal and nonverbal 
communication and begins 

differences in verbal and 
nonverbal communication 
and is aware that 

understanding of cultural 
differences in verbal and 
nonverbal communication; is 

 demonstrates understanding of the to negotiate a shared misunderstandings can unable to negotiate a shared 
 degree to which people use understanding based on occur based on those understanding. 
 physical contact while those differences. differences but is still  
 communicating in different  unable to negotiate a  
 cultures or use  shared understanding.  
 direct/ indirect and explicit/    
 implicit meanings) and is able to    
 skillfully negotiate a shared    
 understanding based on those    
 differences.    
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To account for whether students in ENG 111 complete QEP SLO 2, emphasis will be placed on the 
Knowledge-Cultural Self-Awareness dimension of the rubric noted above. In short, to measure QEP 
SLO 2, a rubric that maps to the first row of the AAC&U Intercultural Knowledge rubric will be 
utilized and a direct assessment of QEP SLO 2 on the final writing assignments in ENG 111 will be 
initiated. 
 
Indirect Measures of QEP SLO 1 and QEP SLO 2 
 
Surveys of student and faculty perception of student ability to write effectively for an audience and 
purpose upon completion of the course and student ability to analyze some aspect of their identity, 
culture, and/or community in their writing will serve as indirect measures of QEP SLO 1 and QEP 
SLO 2. In addition to surveys, focus groups among teaching faculty and students will also serve as 
qualitative indirect indicators of QEP SLO 1 and QEP SLO 2. Though it is expected that there will be 
differences between student perceptions of writing ability and faculty perceptions of writing ability via 
these forms of indirect measurement, it is anticipated that the extent of faculty and student 
disagreement about student completion of QEP SLO 1 and QEP SLO 2 will be reduced overtime as the 
QEP matures into later years. 
 
Direct Measure of QEP Institutional Goal 
 
NOVA’s Institutional Goal revolves around creating equity in course success in ENG 111. Course 
success in ENG 111 will be the primary direct measure of whether or not NOVA is moving towards 
completion of the QEP Institutional Goal. Improvement in course success equates to the awareness that 
all students in ENG 111 have a better understanding of their own identity and also have an awareness 
of the identity of other students’ cultures and communities. The collective impact of the transformed 
classroom is expected to result in closing equity gaps for students from historically under-supported 
groups. As such, another direct measure of the QEP Institutional Goal is the extent to which annual 
improvement in ENG 111 course success is made for all students, with specific attention given to 
students in populations with equity gaps. 
 
An additional direct measure is how well the success found in ENG 111 for such students translates to 
achieving equity in other student outcomes, such as persistence/retention, success in other courses, 
cumulative GPA, and completion (graduation and transfer to university). Accordingly, these direct 
measures will also be assessed on an annual basis. 
 
Indirect Measures of QEP Institutional Goal 
 
Achieving equity in student success and increasing faculty, staff, and students’ intercultural awareness 
will also be measured by collecting qualitative data from faculty, staff and students who participate in 
the QEP. On an annual basis, the QEP Director and Leads will collect qualitative data via focus groups 
about how people react and feel about the trainings and pedagogical enhancements. Specifically, the 
questions will ask if students, faculty and staff feel that they have a greater understanding of diversity, 
equity, and inclusion when compared to where they were before the QEP activities started. These 
indirect measures will further serve as mechanisms to report progress. Finally, when NOVA reissues 
the Cultural Climate survey to faculty and staff, a question will be added to identify those who are 
affiliated with the QEP and those who are not. Data analysis on the DEI Climate Survey will also be an 
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indirect measure of to what extent the College is moving towards achieving equity in student 
outcomes. 
 
Assessment Research Design 
 
Assessment needs to be cyclical, consistent, and transparent. In general, developing a consistent, 
coherent assessment requires a plan to ensure full participation, including a budget for paying readers 
for their time and a process for timely collection of assessment materials, especially student writing 
(final papers) from sections being assessed. Early reminders and explanations of assessment 
requirements for ENG 111 faculty to allow proper planning so that faculty can offer assignments that 
(a) meet ENG 111 Objectives, (b) provide the kinds of writing opportunities we as composition experts 
understand to have the biggest impact on writing knowledge and skills transfer, and (c) are useful 
examples of effective writing for assessment purposes since QEP Goals 1 and 2 may require different 
kinds of writing. 
 
For example, Goal 1 can be assessed using almost any expository assignment that meets current ENG 
111 Objectives (e.g., a summary/response, report/research paper using sources, a basic position paper, 
etc.). Conversely, assessing Goal 2 necessitates using a more particular kind of writing assignment that 
contains reflective, personal, or topical discussion about experiences and identities (e.g., personal 
narrative, This I Believe essay, an auto-ethnography, etc.). As such the assessment design plan will 
engage in the following actions and steps to ensure the research design is valid, reliable, directly 
measuring student learning outcomes, and specific. 
 

1. The first key research step is designing common assessment rubrics and training faculty 
how to use them in norming sessions to generate a shared understanding of what “good” 
and “effective” writing looks like, to identify and address unreliable or problematic rubric 
elements, and to ensure inter-rater reliability for final assessment activities (i.e., reading 
days). 

2. The QEP Director and Leads will work to collect and analyze data, to share results with 
ENG 111 faculty and English Discipline Group, to address gaps and explore findings, and 
to revise and refine rubrics and assignments as needed. 

3. Finally, implementation of new, refined, and targeted training for faculty and support staff 
will be implemented as needed. 

 
QEP Writing Rubric 
 
As mentioned earlier, the QEP Rubric will be locally designed by the English faculty who will follow 
either agreed upon rubric guidelines that directly map to existing rubrics to measure Course Content 
Summary SLOs for ENG 111, or modified rubrics that follow or closely represent the sample rubrics 
shared in the Student Learning Outcome section for each QEP SLO. Broadly, the norming process and 
use of readers represents a holistic approach and reliable approach to scoring assignments. To assist in 
the collection of papers, students from the courses chosen at random will be asked to turn in two copies 
of their paper or essay that the faculty member identifies for QEP usage. The papers collected will be 
organized by the QEP Leads, with names of students removed before the papers go to the readers for 
scoring. Each reader will follow the process explained to engage in a form of intercoder reliability or 
norming for quality assurance purposes. 
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Baseline Data for QEP SLOs 
 
In Fall 2021and Spring 2022, baseline data for our key performance indicators will be collected as a 
means of monitoring the immediate impact of the QEP Action Items. Baseline data from the Climate 
Survey will come from the year prior. 
 
Formative and Summative Assessments 
 
NOVA’s QEP uses a combination of summative evaluation methods and formative evaluation to 
assess 1) the effectiveness of QEP services and activities; 2) QEP participant progress and student 
learning outcomes; and 3) accomplishment of activity objectives as defined in the QEP Action Plan. 
Formative evaluation methods assess specific QEP services and activities. This data will be collected 
regularly by the QEP Advisory Committee and used to monitor and adjust QEP services and actions on 
an ongoing basis. NOVA’s formative assessment methods rely on direct assessment and feedback from 
participants as they utilize QEP activities and interact with others involved in the QEP. Some of the 
formative assessment techniques will include follow-up inquiries to participants who complete the 
online modules, attend the Institute, or participate in professional learning communities. In addition, 
students will have an opportunity to assess their experience with the techniques as well. Faculty using 
QEP practices (CRP, TAD, and PBL) will be required to provide the QEP Leads with a Student Roster. 
The roster will be used to send an anonymous survey to students who enrolled in the class. The survey 
will feature questions that allow the QEP Advisory Committee to assess the student’s experience being 
exposed to the QEP activities. As such, the data collected serve as a means of formative assessment. 
 
Summative evaluation methods provide information regarding the overall achievement of NOVA’s 
QEP objectives at the end of each academic year, as well as the need for programmatic changes for the 
next academic year. By evaluating QEP activities on an ongoing basis (formative evaluation), 
significant data for the summative evaluation is collected throughout the academic year and a formal 
report on the QEP is given to the College President, College Board, and Administrative Council on an 
annual basis showing progress towards the QEP outcomes. 
The summer will be a critical period for the QEP Director to work closely with the QEP Leads 
and assess the progress of the QEP. In addition, the external evaluator report will also be used as a 
means of additional formative assessment. The formative evaluation will be submitted to the Vice 
President for Academic Affairs and Chief Academic Officer, as well as the Chief Diversity, Equity, 
and Inclusion Officer and NOVA’s President, Dr. Anne Kress, to ensure the QEP is achieving its goals 
and work continues to build the QEP into NOVA’s long-term strategic planning and infrastructure. 
 
Key Performance Indicators and Assessment Targets 
 
Assessment targets for all key performance indicators will be determined based on a review of baseline 
data collected in Fall 2021 and Spring 2022. 
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QEP Goal 1 SLO 1 Key Performance Indicators Baseline & Target 
To prepare 
ENG 111 
students for 
success in 
college writing. 

Students will produce 
writing that is effective 
for the audience and 
purpose of the 
assignment. 

Direct measure: Student 
writing in ENG 111 on a 
paper due towards the end of 
the class assessed with a 
locally designed rubric. 

Baseline on student level 
writing and faculty and 
student confidence in 
Goal 1 will be determined 
Fall 2021 and Spring 
2022. 

  Indirect measure: Student         
and faculty results from 
surveys and focus groups 
assessing student’s confidence 
meeting the QEP Goal and 
Outcome. 

Target: 5% increase from 
baseline each time this Goal 
is assessed. Minimum 
threshold is 1% increase 

 

QEP Goal 2 QEP SLO 2 Key Performance Indicators Baseline & Target 

To strengthen 
ENG 111 
students’ ability 
to use writing to 
articulate their 
ideas, 
experiences and 
identities. 

Students will analyze 
some aspect of their 
identities, cultures, 
and/or communities in 
their writing. 

Direct measure: Student 
writing in ENG 111 on a 
paper due towards the end of 
the class assessed with a 
locally designed rubric. 

 
Indirect measure: Student 
and faculty results from 
surveys and focus groups 
assessing student’s 
confidence meeting the QEP 
Goal and Outcome. 

Baseline on student level 
writing and faculty and 
student confidence in Goal 
2 will be determined Fall 
2021 and Spring 2022. 

 
Target: 5% increase from 
baseline each time this Goal 
is assessed. Minimum 
threshold is 1% increase 

 
  
 
 
 

Institutional 
Goal  

Institutional 
Success Metric  

 
Key Performance Indicator 

 
Baseline & Target 

To achieve 
equity in student 
outcomes in 
ENG 11 by 
increasing 
intercultural 
awareness for 
students, faculty 
and staff.   

Annual increases in 
ENG 111 course success 
rates for First-time In 
College (FTIC) students 
with specific attention to 
reducing equity gaps for 
students from 
historically under-
supported groups.  

Direct measure: Course 
success rates for FTIC students 
in ENG 111. 

 
Indirect measure: Student 
and faculty results from 
surveys and focus groups 
assessing student’s confidence 
meeting the QEP Goal and 
Outcome. 

Baseline on course success 
will be determined Fall 
2021 and Spring 2022. 

 
Target: 5% increase from 
baseline each this goal is 
assessed. Minimum 
threshold is 1% increase 
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