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A. Planning and Evaluation Across the College 

I. Planning and Evaluation Process at NOVA 

NOVA engages in an ongoing, integrated, and institution-wide planning and evaluation process. 
The annual cycle of this process begins each year in July. The planning and evaluation process 
is integrated at multiple levels within NOVA and within the larger Virginia Community College 
System (VCCS). The planning process begins with the six-year VCCS strategic plan: Achieve 
2015, which was approved by the State Board for Community Colleges in November 2009. 
Each year, the VCCS chancellor develops annual goals to support the VCCS strategic plan. The 
VCCS strategic plan and annual goals, in turn, guide NOVA’s planning and evaluation process, 
as illustrated in Figure 1. 

Figure 1: Planning Process at NOVA 
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Every three years at a planning retreat, the president, the NOVA Board, the Administrative 
Council, and other stakeholder groups review the NOVA mission statement and strategic plan. 
Stakeholders include participants such as representatives of the College Senate; college 
standing committees; mid-level administrators; representatives from faculty, staff, and students; 
and regional experts who specialize in environmental scanning. In addition to reviewing the 
college mission and strategic plan, the participants reflect on and propose ways the college can 
effectively meet its mission and goals.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

NOVA’s Mission 
 

With commitment to the values of access, opportunity, student success, and excellence, the 
mission of Northern Virginia Community College is to deliver world-class in-person and online 
post-secondary teaching, learning, and workforce development to ensure our region and the 
Commonwealth of Virginia have an educated population and globally competitive workforce. 

 
 

Strategic Goals 2005-2015 
 
 

I. STUDENT SUCCESS - Northern Virginia Community College will move into the top tier of 
community colleges with respect to the key indicators of student success: college readiness, 
developmental course completion, retention, graduation, transfer, and career placement of its 
students. 

 
II. ACCESS - Northern Virginia Community College will increase the number and diversity of 

students being served to mirror the population growth of the region.   
 
III. TEACHING AND LEARNING - Northern Virginia Community College will focus on student 

success by creating an environment of world-class teaching and learning.  
 
IV. EXCELLENCE - Northern Virginia Community College will develop ten focal points of excellence 

in its educational programs and services that will be benchmarked to the best in the nation and 
strategic to building the College's overall reputation for quality. 

 
V. LEADERSHIP - Northern Virginia Community College will serve as a catalyst and a leader in 

developing educational and economic opportunities for all Northern Virginians and in maintaining 
the quality of life and economic competitiveness of the region.  

 
VI. PARTNERSHIPS - Northern Virginia Community College will develop strategic partnerships to 

create gateways of opportunity and an integrated educational system for Northern Virginians who 
are pursuing the American Dream.  

 
VII. RESOURCES - Northern Virginia Community College will increase its annual funding by $150 

million and expand its physical facilities by more than one million square feet in new and renovated 
space.  This includes the establishment of two additional campuses at epicenters of the region’s 
population growth, as well as additional education and training facilities in or near established 
population centers. 

 
VIII. EMERGENCY PREPAREDNESS AND CONTINUITY OF OPERATIONS - Northern Virginia 

Community College will be recognized as a leader among institutions of higher education in 
Virginia for its development and testing of emergency response and continuity of operation plans. 
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Following the planning retreat, the NOVA Board reviews the proposed changes to the mission 
and strategic plan and recommends revisions as needed. These recommendations and 
revisions are then incorporated into the strategic plan, Strategic Vision 2015: Gateway to 
American Dream.  Based on the strategic plan, NOVA’s president develops annual goals while 
incorporating the chancellor’s annual goals. The president presents the annual goals to the 
Administrative Council for discussion and approval from the vice presidents and provosts who 
comprise this group. This annual document (NOVA Goals 2010-2011) is finalized every July and 
covers the goals included in the NOVA strategic plan.  
 
Vice presidents and provosts, as representatives of their units, derive unit goals from the 
president’s college-wide annual goals and purpose statements specific to their units.  
The unit goals are then used to set sub-unit goals and expected outcomes for each unit; these 
are finalized each September and submitted to the Office of Institutional Research, Planning, 
and Assessment (OIRPA). Specific deadlines are shown below in Table 1. 
 
 

Table 1: 2010-11 Annual Planning and Evaluation Cycle 
 
Dates  Activities 
July 15, 2010  End of the 2009-10 planning cycle. Final reports submitted to OIR.  
July 15, 2010  Preliminary goals for 2010-11 planning cycle are submitted to OIR.  
September 15, 2010  First part of the 2010-11 Annual Planning and Evaluation report is 

submitted to OIR.  
December 1-15, 2010  Mid-year evaluation of 2010-11 cycle to be completed with the President.  
April 15, 2011  2010-11 Annual Planning and Evaluation draft report submitted to OIR. 

Budgetary discussions begin.  
July 15, 2011  End of 2010-11 planning cycle. Final reports submitted to OIR. Budgetary 

discussions finalized.  
August 15, 2011  Preliminary goals for 2011-12 planning cycle are submitted to OIR.  
 
The colors represent:          Previous cycle      Current cycle        Next cycle 
 
 
 
 
Unit and sub-unit goals are the starting points for the annual planning and evaluation process 
and reports for the administrative units and campuses. At educational program cluster meetings 
held prior to each fall semester, faculty members discuss annual goals and expected outcomes 
with special focus on student learning outcomes (SLOs) and then review these again in 
meetings held before the spring semester.   
 
 
 
 
 
 
 
 
 
 

https://compliance.nvcc.edu/Accreditation/source.aspx?id=043f95f9-2133-e011-805b-0024e84f6678�
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Figure 2: NOVA’s Planning Units and Sub-units 
 

 
 
 
 
A mid-year evaluation of unit goals occurs in December when the president meets with each 
member of the Administrative Council separately.  
 
In preparation for the Annual Planning and Evaluation Reports, outcomes and assessment 
results are collected by each unit and sub-unit in the spring and summer. Additionally, each unit 
and sub-unit reports their plans to use the results of these annual assessments and the next 
steps for improvement. 
 
The Annual Planning and Evaluation Reports are divided into three sections: Administrative 
Units, Campuses, and Educational [Instructional] Programs. From 2002 to 2010, the various 
units and sub-units have annually submitted reports to OIRPA; the administrative units and 
campuses submit reports in June, and the educational programs submit final reports in 
September. OIRPA compiles and publishes these reports annually. The format used in the 
reports is shown below in Figure 3. 
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Figure 3: Continuous Improvement 
 

Unit 
Goal 

Expected 
Outcome(s) 

Assessment 
Methods 

Actual Outcome(s)/ 
Assessment Results 

Use of Results/ 
Next Steps 

   Actual data that show the 
results of activities 
undertaken at the unit (or 
sub-unit) level in order to 
meet the goal or expected 
outcome. 

Once the unit or sub-unit 
obtains the actual data at 
the end of the cycle, they 
are reviewed and 
analyzed to determine 
whether the goals were 
achieved or not.  If not, 
decisions are made about 
how to reach the 
expected outcomes in the 
next cycle.  

 
 
 
As shown in Figure 4, the president and the Administrative Council review the progress of the 
annual planning cycle during the months of April to June. During these Administrative Council 
meetings, budgetary allocations are also made for the next fiscal year based on the planning 
goals. These meetings formally end the planning cycle and the new planning cycle begins with 
the annual summer planning retreat of the Administrative Council.  
 
 

Figure 4: Annual Planning and Evaluation Process 
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B. Planning and Budget Process 
The college budget links directly to the planning and evaluation cycle at NOVA. NOVA’s 
planning body, the Administrative Council, links budgetary considerations with college-level 
planning at the early stages of the annual planning process. During the summer, in preparing 
the budget for the following cycle, the Administrative Council holds a special meeting, an off-site 
planning retreat, to accomplish planning for the following year and to set college priorities. 
These college priorities in turn have budgetary implications. Once the principal college priorities 
are determined, the respective Administrative Council members (vice presidents and provosts) 
work throughout the fall with the appropriate units/sub-units to prepare action plans and 
incorporate budgetary considerations for presentation, discussion, and approval at 
Administrative Council meetings beginning in early spring. From April through July, at the 
weekly Administrative Council meetings, NOVA’s planning body discusses these plans and 
corresponding budget allocations before finalizing the annual budget. 
 
 

Figure 5: Budget Process as Linked to College Planning at NOVA 
 
 

 
 
 
 
 
 
Budget allocations are based on college priorities for the upcoming cycle that result from the 
college planning process. Thus, requests are extensively discussed by the members of the 
Administrative Council and evaluations are made regarding the importance of the projects to the 
college goals, the feasibility of the projects, and the impact of the expected outcomes. Based on 

Fall April-July 

Summer 

Early Spring 

At annual Planning Retreat, 
the Administrative Council 

determines the budget 
priorities for the following 

cycle 

Budget proposals for 
Special Initiatives are 

developed  
Budget decisions are 

made 

Special Initiatives present 
budget proposals to the 
Administrative Council 
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careful evaluation, the requests are prioritized and approval and funding decisions are made for 
each request submitted. In addition, for continuing initiatives that were funded in the previous 
year(s), outcomes are assessed, and the decision about continuance of funding is made based 
on whether or not the progress toward goals and expected outcomes is deemed satisfactory.  
Special initiatives granted budget allocations are monitored through a planning and evaluation 
process similar to the planning units and programs at the college. That is, at the launch of each 
special initiative, the unit determines the goal(s) of the initiative along with the expected 
outcomes and evaluation methods. At the end of the cycle, the actual results for the year are 
compared with the expected outcomes and a plan of action is outlined as to how to use the 
results for continual improvements. This information is summarized in the Annual Planning, 
Allocation, and Evaluation Report for Special Initiatives. 
 
 
C. Unit Planning and Evaluation Working Group   
To help facilitate the planning and evaluation process of the administrative units and campuses, 
the Administrative Council formed a Planning and Evaluation Working Group with 
representatives from each Administrative Council member, which meets several times each 
year. The working group provides support and acts as a resource for the annual unit-level 
planning and evaluation cycle. The group ensures that the college strategic plan is appropriately 
integrated into the administrative units and campus plans and that the administrative units and 
campus plans are evaluated consistently and reported annually meeting all the reporting 
requirements.  
 

D. Monitoring Institutional Effectiveness  
NOVA has established a system for not only assessing its effectiveness at the unit-level 
(educational programs and administrative and educational support units, described below), but 
also for monitoring institutional effectiveness by gathering data at the institution-level to 
demonstrate the extent to which the college is achieving its mission. Some methods for 
monitoring institutional effectiveness include the Indicators of Institutional Effectiveness and the 
NOVA Dashboard.  
 

1. Indicators of Institutional Effectiveness Reports 
In addition to the Annual Planning and Evaluation Reports submitted at the unit- and sub-unit 
level, OIRPA also annually tracks the performance of many core Indicators of Institutional 
Effectiveness (November 2010). The Administrative Council has chosen these indicators to 
measure how well NOVA is achieving its mission, strategic vision, and goals. Though the 
reporting format has changed over the years, various Indicators of Institutional Effectiveness 
have been identified and tracked at NOVA since 1992. More recent versions of these reports 
include trends related to student access, such as annual headcount and FTES (Full-Time 
Equivalent Student); student success, such as retention rates and graduation numbers; faculty 
and staff composition; and college resources data. NOVA stakeholders regularly make use of IE 
indicator reports in their decision-making processes.  
 

2. NOVA Dashboard 
Additionally, a NOVA Dashboard report is produced annually. Similar to the Indicators of 
Institutional Effectiveness report, this document provides data on critical institutional 
effectiveness indicators from year to year. The Dashboard report presents data on targets and 
actual results and whether various indicators are in the desirable, acceptable, or unacceptable 

https://compliance.nvcc.edu/Accreditation/source.aspx?id=42270a89-2733-e011-805b-0024e84f6678�
https://compliance.nvcc.edu/Accreditation/source.aspx?id=42270a89-2733-e011-805b-0024e84f6678�
https://compliance.nvcc.edu/Accreditation/source.aspx?id=44270a89-2733-e011-805b-0024e84f6678�
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zones. This report graphically displays how well the institution is meeting its mission and goals 
with the following indicators: retention rate, graduates, distance education, enrollment, transfer, 
workforce training and career placement. 
 
The annual reports on Indicators of Institutional Effectiveness and NOVA's Dashboard, which 
are made available extensively to NOVA stakeholders via the college website, provide an 
additional resource for making evidence-based decisions. The president, Administrative 
Council, and NOVA Board review these documents as they set annual goals for the upcoming 
year and prioritize budgetary needs. Additionally, units and sub-units can use information from 
these documents for their own annual planning and evaluation. Similarly, educational programs 
use these reports during their more extensive reviews. These reports provide additional 
resources for the college in making evidence-based decisions. 
 
 

E. Institutional Effectiveness Audit 
Since its reaffirmation in 2002, NOVA has made considerable progress in providing structure 
and oversight for assessing the effectiveness of its various components, including educational 
programs, administrative support services, educational support services, and community/public 
services units. The progress has been supported in part by periodic self-reviews. In 2004-2005, 
NOVA’s leadership completed a needs assessment of the college’s planning and evaluation 
processes and made major changes. NOVA also conducted a gap analysis in 2007-08 in order 
to identify areas in need of focus and adjustment. 

As recommended by the gap analysis, in 2009 OIRPA undertook the major task of conducting 
an Institutional Effectiveness (IE) Audit. OIRPA developed, completed, and has continued to 
update this Institutional Effectiveness Audit (based on the model used by the University of 
Mississippi) of the Annual Planning and Evaluation Reports from 2002-03 through 2009-10 to 
provide a research-based examination of planning and evaluation practices at the college. The 
IE Audit had four steps: 

1)  Verifying that all educational programs, administrative support services, and educational 
support services are regularly participating in assessment activities by submitting Annual 
Planning and Evaluation Reports every year; 

2)  Evaluating the alignment of each unit’s goals with its expected outcomes, assessment 
methods, results, and use of results for continuous improvement; 
 
3)  Providing a systematic analysis of the extent to which programs and units are using 
assessment results to make improvements. This was done by reading, interpreting, and 
categorizing “use of results” sections from planning and evaluation reports dating back to the 
previous SACS review; and 
 
4)  Confirming that educational programs are using appropriate assessment methods as 
opposed to using course grades to assess student learning outcomes (SLOs). OIRPA identified 
educational programs that were using grades and advised them to eliminate the use of grades 
as an assessment measure for SLOs and to find more appropriate direct measures of 
achievement of specific SLOs. 
 



9 
 

By completing the institutional effectiveness audit, NOVA has compiled a significant collection of 
data to illustrate the importance of measuring student learning and using the results to improve 
curricula, processes, and services.  
 
Phase 1 of the IE Audit provides summary data on the systematic nature of the planning and 
evaluation process that is ongoing and college-wide for the period of 2002-03 to 2009-10. Over 
this period, on average, approximately 88 percent of educational programs, 96 percent of 
administrative support services units, and 100 percent of educational support services units 
submitted Annual Planning and Evaluation Reports each year. Over the past three years, 
submission rates have increased, culminating in 100 percent submission in 2009-10 for all three 
types of units (educational programs, administrative support services, and educational support 
services). In years when the submission rate was less than 100 percent, OIRPA was able to 
document the reasons why some programs could not complete their assessment for the year. In 
some instances, waivers were given because of special circumstances. Based on the results, 
NOVA is able to document reasons for years that diverged from this pattern of 100 percent 
submissions, in addition to determining which units need more extensive follow-up.  
 
In addition to tracking submission and overall quality, the IE Audit also examines the alignment 
of each program’s goals and SLOs with the corresponding assessment methods, results, and 
use of results for improvement. Examination of the last three years’ cycles shows that 98-100 
percent of educational programs aligned well across those elements (i.e., at least 75 percent of 
the entries were aligned). A third part of the IE Audit focuses on the use of results from the 
assessment of outcomes. In this part, results are categorized into the major areas by which they 
are used to improve student learning. The IE Audit shows that the use of results for 
improvements increased since 2002-03. The average number of entries for using results to 
make improvements increased from approximately 5 per educational program in 2002-2003 to 
about 9 per program in 2009-2010.  
 
The IE Audit and the resulting trend data provide evidence that the planning and evaluation 
process is systematic, college-wide, and integrated throughout NOVA.   
 
 
II. Educational Programs 
 
NOVA’s educational programs include instructional programs, such as transfer degrees (A.A. 
/A.S.), applied technical degrees (A.A.A./A.A.S.), certificates, and career studies certificates. 
NOVA’s educational programs assess their effectiveness using three major means. These 
include A) annual planning and evaluations; B) periodic, cyclical program/discipline reviews; and 
C) annual evaluations of trend data on selected performance indicators. 
 
 
A. Educational Programs – Annual Planning and Evaluation 
NOVA’s educational programs identify student learning outcomes (SLOs) and program goals 
and assess them during the annual planning and evaluation cycle. All degree-awarding 
programs and select certificates (referred to hereafter as “programs”) have identified expected 
outcomes for program goals and SLOs. At the cluster meeting preceding each fall semester, 
faculty use the program’s curriculum map to determine which SLOs and program goals are to 
be assessed in the coming year and how. Based on the course offerings of a particular 
semester, faculty can see which courses are available to be used for assessment and can 
discuss the student work designated as the means of assessment. They also discuss results 
from the previous year’s assessments of goals and outcomes, the need for modifications to 
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improve student learning, and how to implement those changes. In addition, faculty from each 
program review and revise the following, as necessary, at the annual cluster meetings held 
before each fall semester: 
 

• Program Purpose Statement  
• Student Learning Outcomes and Program Goals  
• Curriculum Map  
• Evaluation Methods  
• Assessment Results  
• Use of Results  

 
Examples of outcomes, assessments, and use of results can be found in the Annual Planning 
and Evaluation Reports, submitted after each academic year. This report is the primary tool for 
capturing and reporting educational programs’ planning and assessment objectives, activities, 
results, and use of results. NOVA has been using WEAVEonline since the 2008-09 cycle and its 
Detailed Assessment Reports (DAR) contain the same information as the reports produced in 
Word format. In either format, these reports illustrate how NOVA’s educational programs ensure 
their effectiveness and support of NOVA's mission, plan, and strategic goals throughout the 
annual planning and evaluation process.   
 
Figure 6 presents the annual planning and evaluation process for educational programs 
described above. 
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Figure 6: Annual Planning and Evaluation of Educational Programs 

 

 
The role of faculty in assessing student learning is an integral component to the process. 
Recognizing this, NOVA has developed extensive resources for faculty to assist in the process 
of defining, mapping, assessing, and reporting on results for SLOs. The website for OIR’s 
academic assessment unit provides files and links to resources related to all steps of the 
assessment loop; to student learning outcomes (including general education competencies as 
defined by the State Council of Higher Education for Virginia (SCHEV), the Virginia Community 
College System (VCCS), and NOVA); to program/discipline reviews; to reports; and to 
informational materials for students. To further aid faculty as they go through the assessment 
process, sample materials were developed to provide examples of SLOs, curriculum maps, and 
Annual Planning and Evaluation Reports. Faculty were provided with additional resources such 
as guidelines and checklists to help them plan, implement, and analyze assessment activities.  
OIR has also conducted numerous workshops for faculty. As with the online resources, the 
workshops have explained all steps in the assessment loop (See Figure 7 below).  
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Figure 7: Assessment Loop 
 

 
 
 
 
The six workshop topics were:  
 
• Workshop 1: Student Learning Outcomes in NOVA Programs and Classrooms  
• Workshop 2: Writing and Mapping Student Learning Outcomes Assessment Techniques  
• Workshop 3: Methods for Assessing Student Learning Outcomes  
• Workshop 4: Developing Rubrics Presentation  
• Workshop 5: Classroom Assessment Techniques: Finding Out What Your Students Really 
Know  
• Workshop 6: Reporting Results  
 
Workshop sessions have been offered on all six campuses, as well as via eMeetings (a 
program for conducting synchronous meetings online). The presentations and accompanying 
handouts have been posted at OIR’s assessment website. Faculty have also been invited to 
participate in workshops at Cross-Campus Day events. For Spring 2010, the keynote speech 
was devoted to student learning outcomes. Overall, NOVA has made the assessment of student 
learning a priority across the College and has educated faculty on the topic extensively.  
 
Examples of students learning outcomes include:  
 

• Identify and explain the major perspectives concerning crime causation including the 
classical approach, biological approach, psychological approach and the sociological 
approach. (Administration of Justice, A.A.S.)  
• Students will be able to describe the history of the interpreting profession and identify 
current trends, industry standards, and resources for professional development. (American 
Sign Language to English Interpretation, A.A.S.)  
• Students will be able to analyze and describe how buildings are structurally supported. 
(Architecture Technology, A.A.S.) 
10  
• Identify and follow lab safety procedures. (Biotechnology, A.A.S.)  
• Write computer programs using fundamental and advanced software development skills. 
(Computer Science, A.S.)  



13 
 

• Students will accurately estimate construction costs. (Construction Management 
Technology, A.A.S.)  
• Plan and document a patient’s treatment needs. (Dental Hygiene, A.A.S.)  
• Determine proper technical equipment parameters to achieve optimum images of 
anatomical structures. (Diagnostic Medical Sonography, A.A.S.)  
• Prepare curriculum that supports young children in the development of learning strategies 
and skills. (Early Childhood Development, A.A.S.)  
• Student will be able to describe mechanics of deformable bodies. (Engineering, A.S.)  
• Will be able to critically evaluate artworks in their historical context. (Fine Arts, A.A., 
A.A.A.)  
• Graduates will administer physical fitness assessments on muscular strength, muscular 
endurance, cardiovascular endurance, flexibility, and body composition. (Fitness Career 
Studies Certificate)  
• Students will plan and perform spatial analysis. (Geographic Information Systems Career 
Studies Certificate)  
• Students will be able to apply the Clinical Classification Systems appropriately. (Health 
Information Management, A.A.S.)  
• Students will prepare and evaluate a variety of different food products by following 
standardized recipes and using appropriate cooking techniques. (Hospitality Management, 
A.A.S.)  
• Be able to describe memory types and allocation methods. (Information Systems 
Technology, A.A.S.)  
• Students will recognize and evaluate appropriate interior finish materials and textiles 
particularly as they relate to issues of sustainability. (Interior Design, A.A.S.)  
• Explain the importance of global marketing and methods of reaching the international 
customer. (Marketing, A.A.S.)  
• Construct a business plan that addresses business structures, management techniques 
and ethics. (Massage Therapy Career Studies Certificate)  
• Locate governing federal or state Constitutional provisions, statutes, regulations and case 
decisions, using both manual and computer assisted means. (Paralegal Studies, A.A.S.)  
• Discuss work in the medium with correct and appropriate vocabulary. (Photography, 
A.A.S.)  
• Solve clinical problems and make treatment decisions based on the plan of care 
established by a physical therapist. (Physical Therapist Assistant, A.A.S.)  
• Compose written business document in contemporary business format and style. 
(Professional Writing for Business, Government and Industry Certificate)  
• Apply knowledge of anatomy and positioning to accurately image anatomical structures. 
(Radiography, A.A.S.)  
• Students will illustrate and explain assessment techniques in the public school systems. 
(Social Sciences, A.S. - Teacher Education Specialization)  
• Safely and effectively select, utilize and maintain anesthetic delivery and monitoring 
instruments and equipment. (Veterinary Technology, A.A.S.) 

 
 
The above SLOs are examples from various specific degrees and certificates with focused 
curricula. NOVA also offers four non-discipline-specific transfer degrees: General Studies, A.S.; 
Liberal Arts, A.A.; Science, A.S.; and Social Sciences, A.S. Because of the interdisciplinary 
nature of these degrees, NOVA has established a work group for each, which includes faculty 
from a wide group of disciplines representing all campuses. These work groups have 
established SLOs for their degrees. NOVA’s general education goals have often provided a 
foundation for the SLOs. The non-discipline-specific degrees have also mapped their SLOs to 
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specific courses with high frequency enrollment for the respective degrees. While the non-
discipline-specific degrees have faced challenges not encountered by the other programs, these 
four degrees have established processes to assess and report on SLOs. 
 
As part of its focus on SLOs, NOVA has subscribed to WEAVEonline. WEAVEonline is an 
online management tool that allows programs to report all steps of the SLO assessment 
process electronically: defining SLOs, mapping them to the curriculum, conducting 
assessments, reviewing and analyzing resulting data, and then using that data to inform 
decisions that will improve student learning. WEAVEonline increases the ease with which the 
College can review the progress programs make in assessing SLOs. Administrative and 
educational support units also use WEAVEonline to submit their Annual Planning and 
Evaluation Reports. WEAVEonline is widely used throughout the SACS accrediting region and 
has proven to be an efficient tool in preparing for a SACS review. 
 

B. In-depth Program/Discipline Review (Five-to-Ten Year Cycle) 
In addition to participating in the annual planning and evaluation process, educational programs 
also conduct program evaluations every five years. Disciplines (areas of study that do not confer 
a degree/certificate) conduct evaluations every 10 years. These evaluations study various 
aspects of each program in-depth, focusing on the curriculum, including student profiles, 
functions, program goals, assessment of student learning outcomes, resources, and faculty. 
Other topics reviewed include changes in the field, labor market needs, transfer expectations, 
necessary curricular changes, viability, currency of the program, and the extent to which the 
program/discipline meets its purpose statement.  

 This extensive study conducted by faculty culminates in a detailed action plan for improving 
student learning. The action plan is an important part of the study, providing a detailed set of 
recommendations and specific actions to be taken to address all concerns noted in the body of 
the report. The Curriculum Committee reviews the program evaluation report and action plan, 
occasionally modifying the action plan before the associate vice president for Academic 
Services presents the action plan to the Administrative Council for approval. Action plans are 
tracked through implementation reports, submitted to the Curriculum Committee, one year and 
two years after the program/discipline reviews have been approved to ascertain how the 
program/discipline is progressing towards its goals to improve teaching and learning at  NOVA. 
The program/discipline reviews along with the resulting recommendations, action plans, and 
implementation reports contribute significantly to NOVA accomplishing its mission of world-class 
teaching and learning.  

 

C. Use of Data by Programs and Disciplines 
In conducting annual planning and evaluation as well as the five-to-ten year cycle of 
program/discipline reviews, NOVA’s educational programs have become increasingly adept at 
using data influenced by the Achieving the Dream initiative’s main tenet of working within a 
culture of evidence. This in turn contributes to improvement in institutional quality. Programs 
extract the necessary data from online reports and documents to include in their annual 
planning and evaluation reports. The IE website, as a repository of program evaluation data, is 
an important tool used by programs and disciplines. Some of the annual reports published by 
OIRPA include: Fact Book, Selected Trend Data on Disciplines, and graduate survey 
reports. More specifically, these documents encompass such data as:   
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• Distribution of program-placed students by curriculum and award type; student 
enrollment as FTES (Full-Time Equivalent Student) by discipline; and graduates by 
curriculum and award type  

• Faculty headcount by campus and discipline; part-time faculty proportion of total 
teaching credit hours by discipline; productivity by discipline, and FTEF (Full-Time 
Equivalent Faculty) requirement by discipline; information from graduates on their 
educational, transfer, and occupational status and graduates’ frank comments about 
their educational experience at NOVA, including general education skills, college 
instruction, student and support services, and facilities/equipment  

In addition to these reports, programs and disciplines request and receive extensive data on 
specific areas. 
 

D. Annual Snapshot Reports by Programs and Disciplines 
Based on the Institutional Effectiveness Audit conducted in 2009, a decision was made to 
provide educational programs with an annual data “snapshot” produced by OIRPA for review 
and reflection by program faculty. This snapshot compiles and presents the data by educational 
program on selected performance indicators. Educational programs are, therefore, able to easily 
view their performance on these indicators and discuss these data at annual educational 
program cluster meetings when they plan for the upcoming academic year. The annual 
snapshot of programs and disciplines is another tool for the faculty and administrators to judge 
on an ongoing basis whether the college is effectively accomplishing its mission of teaching and 
learning. 
 
 

III. General Education  
 
NOVA has a long history of assessing the general education skills of its students. As part of the 
planning and evaluation process, NOVA monitors in an ongoing way the extent to which 
graduates acquire general education skills. The list and descriptions of general education skills 
have been modified over the past two decades. Most recently in 2006, prompted by changes to 
the general education core competencies as recommended by the VCCS, NOVA’s Curriculum 
Committee reviewed its general education goals. It recommended that NOVA’s general 
education goals be revised to be consistent with the VCCS general education goals and 
competencies. In 2007, NOVA’s Administrative Council subsequently approved the revision of 
NOVA’s general education core competencies to encompass the general education skills 
specified by the VCCS policy above. These goals are: Communication; Critical Thinking; 
Cultural and Social Understanding; Information Literacy; Personal Development; Quantitative 
Reasoning; and Scientific Reasoning. NOVA implements a robust plan with multiple methods to 
ensure that students achieve these general education goals. 
 
i) As part of the program/discipline evaluations, all programs and disciplines map the institution’s 
general education goals to the respective curriculum. Therefore, NOVA is able to ensure that all 
students – regardless of their program of study – will have acquired basic general education 
skills when they complete their programs. 
 
ii) As required by the VCCS, NOVA takes part in the system-wide annual assessments of 
general education core competencies. VCCS assesses one core competency per year and the 
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assessments are done on a six-year cycle. As shown next, NOVA built on this process in order 
to enhance general education assessment. 
 
iii) Based on a gap analysis of its planning and evaluation processes conducted in 2008, NOVA 
determined that more frequent assessments of the general education goals were necessary. 
Therefore, NOVA assesses two additional general education goals per year and collects 
evidence of achievement from more students than required by VCCS. Due to these additional 
assessments, NOVA more accurately captures an understanding of student abilities related to 
general education goals.  
 
iv) In order to assess the goals of personal development and of cultural and social 
understanding, NOVA uses a variety of tools, such as the Community College Survey of 
Student Engagement (CCSSE), various surveys (including the graduate survey), and student 
work collected from Student Development 100 (SDV 100), a course required of almost all 
students. 
 
v) In addition to the two general education competencies from the previous point, the graduate 
survey includes a section in which NOVA alumni rate their abilities in all general education 
competencies; these data are available both at the college-level and the program-level.  
 

A. Council for General Education  
Oversight and guidance for all matters related to general education at the college is provided by 
NOVA’s Council for General Educational. This council is comprised of teaching faculty, 
academic deans, and administrators representing all campuses and a representative group of 
disciplines, including those that are transfer-oriented and career-technical. The primary purpose 
of the Council for General Education is to provide leadership and guidance on the overall 
purpose, structure, and quality of the college’s general education program. The Council for 
General Education also discusses target attainment levels and monitors the extent to which 
NOVA degree graduates attain the competencies necessary for success in continued higher 
education and careers. One of the main tasks of the Council for General Education is to 
examine the results from the most recent assessments, to ascertain reasons why scores did not 
improve as much as desired, and to determine ways to improve the attainment level of NOVA’s 
graduates. The Council for General Education is working with the Curriculum Committee and 
the Instructional and Student Services Committee (ISSC) in addition to other stakeholders on 
this important topic. The Council for General Education has recommended that one of its 
priorities in its first year is a thorough review of the results from NOVA’s general education 
assessments.  
 

B. Schedule of Assessments 
Table 2 presents NOVA’s general education assessment schedule since 2002. The schedule 
includes those activities mandated by the VCCS (in the second column) and those activities that 
NOVA undertook independently of the VCCS (in the third column) or used to gather more data 
than the VCCS required. This table demonstrates three enhancements: 
 

1)    Increased number of competencies assessed each year 
2)    Significantly larger group of students assessed in each competency 
3)    Assessments of general education skills not required by the VCCS 
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Furthermore, the table shows that before NOVA conducted a review of its processes and took 
proactive steps in enhancing its assessments of general education competencies, only one or 
two competencies were assessed per year. Because of changes resulting from the gap 
analysis, NOVA’s additional independent assessments have doubled over the last three cycles: 
two in 2008-2009, three in 2009-2010, and five in 2010-2011. In these cycles, NOVA has also 
collected more data than required by the VCCS for those competencies on the VCCS’s 
assessment schedule. By including more students in the assessments, NOVA is able to 
increase confidence in the validity of its data. 

 
Table 2: General Education Assessment Schedule for 

VCCS-Mandated Assessments and NOVA’s Independent Assessments 
 

Academic Year Assessments Mandated by VCCS Assessments Conducted 
Independently by NOVA 

2010-2011 Scientific Reasoning Quantitative Reasoning¹ 
Information Literacy¹ 
Oral Communication¹ 
Personal Development³ 
Cultural and Social Understanding³ 

2009-2010 Written Communication² Information Literacy¹ 
Critical Thinking¹ 
Personal Development³ 

2008-2009 Quantitative Reasoning² Scientific Reasoning¹ 
Cultural and Social Understanding³ 

2006-2007 
Critical Thinking Critical Thinking 
Oral Communication Oral Communication 

2005-2006 Critical Thinking (Pilot) Critical Thinking (Pilot) 
2004-2005 Quantitative Reasoning/ Scientific 

Reasoning 
Quantitative Reasoning/ Scientific 
Reasoning 

2003-2004 Information Literacy Information Literacy 

2002-2003 
Written Communication Written Communication 
Information Literacy (Pilot) Information Literacy (Pilot) 

¹Additional competencies assessed each year 
²Significantly larger group of students assessed in each competency 
³Assessments of general education skills not required by VCCS 
 
 

C. Summary of Assessments 
Below are brief descriptions of results of student attainment of general education skills. 
Summarized are both the VCCS-mandated assessments and additional assessments 
conducted by NOVA to gather more detailed information about its graduates’ skills (as 
described in the previous section). Most of the information presented below focuses on the two 
most recent assessment cycles for all eight general education competencies. OIRPA has 
produced research briefs on these assessments and posted those research briefs to its website 
to be readily available to all stakeholders. 
 
1. Written Communication 
The most recent implementation of the written communication assessment was conducted 
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during the 2009-2010 academic year. From 2008-2010, the VCCS incorporated a value-added 
component into their assessments and used pre- and post-test groups of students in order to 
determine how much students’ skills increased since entering the community college system. 
For the 2009-2010 implementation, essays were collected and evaluated from a pre-test group 
of first-time students in ENG 111 in Fall 2009 and from a post-test group of graduating students 
taking ENG 112 in Spring 2010. The VCCS chose ENG 111 because it is taken by a large 
percentage of first-time college students in their first semester. Based on NOVA’s definition of a 
graduate as a student with at least 45 credits, the college chose ENG 112 (College Composition 
II) as the means for collecting data on graduating students because it is a high-frequency 
course for graduating students (typically among the top five courses) that also has regular 
extended writing assignments. While the VCCS required 100 essays from each community 
college, NOVA had decided to gather more information on its students’ abilities, collecting over 
300 essays in Fall 2009 and Spring 2010 and evaluating the essays using the same rubric as 
that developed by the VCCS. The highest possible rubric score was 6. While the VCCS has not 
calculated the pre- and post-test scores, NOVA looked at its students’ abilities overall and 
specifically at its graduates. The overall mean rubric score for NOVA students was 4.07. 
Student achievement in written communication was first assessed in Fall 2002. Essays were 
collected from a random sample of 10 percent of ENG 111 sections and were evaluated using a 
rubric similar to that of 2009-2010. The mean rubric score for Fall 2002 was 3.81 (compared to 
the overall mean of 4.07 for Fall 2009-Spring 2010). 
 
2. Critical Thinking 
In Fall 2009, NOVA assessed general education competencies independently of the VCCS. 
One of these was critical thinking. In order to gather data from a large and representative 
sample of graduating students, OIRPA invited students in NOVA’s student success course 
(SDV 100) to take the California Critical Thinking Skills Test (CCTST), a multiple-choice test 
comprised of 34 items. Across the college, 411 students took the test. For the entire Fall 2009 
sample (both students who were classified as graduates and also those with fewer than 45 
credits), the average score was 42 percent of items correct. This was an increase from 41 
percent of items correct when the test was last administered in Spring 2007. Two of the five 
subscale scores averaged more than half of the items correct in Fall 2009: Analysis (56 percent) 
and Induction (51 percent). The other subscale scores were Inference (43 percent), Deduction 
(40 percent), and Evaluation (38 percent).  
 
3. Information Literacy 
NOVA also collected evidence of student attainment of information literacy skills in Fall 2009 
and Fall 2010, independent of the VCCS. For these two recent assessments, NOVA used the 
same tool as the VCCS-mandated assessment in Spring 2004, the Information Literacy Test 
(ILT; a multiple-choice test with 60 items). In Fall 2010, students in Psychology 201: Introduction 
to Psychology (a course taken by a high percentage of graduating students) took the ILT; 
results for that implementation will be available in Spring 2011. In Fall 2009, students in SDV 
100 (also one of the top courses taken by students with at least 45 credits) sections took part in 
the assessment; a total of 490 students participated. The average percent of items correct for 
Fall 2009 was 56 percent. (In Spring 2004, the average percentage of items correct was 63 
percent. However, due to differences in administration processes, these scores are not 
comparable.) In the Fall 2009 administration, 18 percent of students scored at the Advanced 
level, 18 percent scored at the Proficient level, and 64 percent scored at the Did Not Meet 
Standard level. While the average percent of items correct for the overall sample 
(encompassing all students who completed the ILT) in Fall 2009 was 55.6 percent, students 
classified as graduates (those with 45 or more credit hours) scored on average a higher percent 
of items correct (59.7 percent). 
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4. Oral Communication 
In order to gather data from graduating students, NOVA invited students in History 121: US 
History I (a course taken by a variety of students, including a large percentage of those who are 
graduating) to take the Test of Oral Communication Skills (TOCS; a multiple-choice test with 60 
items) in Fall 2010. NOVA students also completed the TOCS in assessments conducted by 
VCCS in Spring 2007. The VCCS has determined that the minimum level of oral communication 
competency equaled a score at no less than one standard deviation below the mean of the 
2006 pilot sample. Overall competency on the TOCS is demonstrated by a score of 48 or 
higher. For Fall 2010, 62 percent of students met or exceeded the standard; the results were the 
same for 2007.  
 
5. Quantitative Reasoning and Scientific Reasoning 
For 2008-2009, the VCCS used a value-added assessment (pre-/post-test) of quantitative 
reasoning via a multiple-choice test with 36 items. NOVA gathered data for the pre-test from 
first-time college students in SDV 100 sections in Fall 2008 and for the post-test from graduating 
students in Spring 2009 (students who had applied for graduation were contacted directly by 
NOVA and invited to take part in the assessment). For both semesters, NOVA collected data 
from more students than required by VCCS (683 in Fall 2008 and 427 in Spring 2009 as 
compared to approximately 500 and 300 required by VCCS). The post-test mean score (53.8 
percent of items correct) was higher than the pre-test mean score (45.1 percent of items 
correct) for quantitative reasoning. The overall quantitative reasoning mean score was 50 
percent of items correct.  
 
Also in 2008-2009, NOVA collected data on scientific reasoning for its own purposes, using the 
VCCS’s multiple-choice test containing 35 items (results are detailed in the research brief 
describing the quantitative reasoning assessment). The scientific reasoning mean score for the 
sample was 56.3 percent of items correct. Scientific reasoning also had subscores for five 
objectives, ranging from 50.0 percent to 72.5 percent correct. 
The quantitative reasoning and scientific reasoning core competencies were also assessed in 
Spring 2004 and Spring 2005. For both earlier implementations, NOVA invited prospective 
graduating students to take part in the assessments. A different test was used in 2004 and 
scores were reported using a different format in 2005 (proficiency levels, as opposed to mean 
scores); as such, results cannot be accurately compared across the implementations. 
 
6. Personal Development 
The VCCS does not conduct assessments of the personal development general education core 
competency. However, NOVA has developed a system for assessing personal development 
using multiple methods:1) student surveys assessing personal development outcomes in 
courses in which these competencies are addressed (physical education/student development); 
2) pre- and post-tests assessing personal development outcomes in student development 
courses; and 3) items from the Community College Survey of Student Engagement (CCSSE). 
These three methods assess both components of the personal development competency. The 
college conducted student surveys in multiple sections of physical education and student 
development courses across the five main campuses. Students responded to survey questions 
on their personal development goals (related to physical well-being and academic, social, 
personal, career and interpersonal decisions) and NOVA’s role in the development and 
achievement of these goals. Across both courses, a majority of students indicated that NOVA 
had helped them to refine their various personal development goals; the percent for the various 
components of personal development ranged from 60 to 71 percent. The Student Development 
(SDV) discipline developed a pre-and post-test multiple-choice exam to measure increases in 
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certain personal development skills. The academic, social, personal, career, and interpersonal 
decision-making component of the personal development outcomes are aligned with several 
student learning outcomes (SLOs) for the SDV 100 course and are assessed using the pre- and 
post-tests given at the beginning and end of the course. The results showed increases in the 
average percent of correct responses for most outcomes assessed at the end of SDV 100. 
Results of specific items on the Community College Survey of Student Engagement (CCSSE) 
also provide valuable insight into personal development goals. This survey contains questions 
that measure student perceptions regarding their ability to develop and/or enhance the 
knowledge, skills, and understanding to make informed academic, social, personal, career and 
interpersonal decisions. Results from Spring 2005 and Spring 2008 were analyzed to assess 
personal development. Most items on the CCSSE use a four-point scale. For the five CCSSE 
items related to academic decision-making, results either increased (0.1 to 0.2) or remained 
about the same (decreases less than .02). Results were similar for items related to career 
decisions; three of the five items showed an increase from 2005 to 2008 (.06 to .29), while the 
results for one item did not change and the last showed a slight decrease (.06). For the multiple 
items used to assess the social, personal, and interpersonal subcomponents of personal 
development, the scores for eight items increased (ranging from .04 to .13); one item showed a 
minor decrease (.07). The results of NOVA’s assessment of personal development outcomes 
over time (from Spring 2005 to Spring 2008) indicate an improvement in the effectiveness of 
NOVA’s programs in meeting each component of the personal development portion of the 
general education goals.  
 
7. Cultural and Social Understanding 
As with personal development, VCCS does not conduct system-wide assessments of cultural 
and social understanding. NOVA has chosen to assess cultural and social understanding 
independently of VCCS using two assessments: the national Community College Survey of 
Student Engagement (CCSSE) and NOVA’s annual graduate survey. Four CCSSE items 
pertain to the goal of cultural and social understanding; these items were measured using a 
four-point scale. From 2005 to 2008, NOVA’s scores increased for two of the four items and 
remained the same for a third item, while the fourth decreased very slightly for a fourth. NOVA 
also uses the graduate survey conducted on a regular basis to assess cultural and social 
understanding. Four questions on the survey pertain to these skills: Understanding International 
Issues, Cooperating with Others, Appreciating Other Points of View, and Awareness of Many 
Cultures. For surveys conducted in 2006 and 2008, the average rating for all four items 
increased slightly. The maximum possible score was four points.  
 
Summary of Overall Assessment Results 
For most general education core competencies, NOVA has seen an increase in student scores. 
The average rubric score for written communication increased from 3.81 in 2002 to 4.07 in 
2009-10 (on a six-point scale). Critical thinking also saw a rise in average scores (from 41 
percent correct answers in 2007 to 42 percent in 2009). For both personal development and 
cultural and social understanding, the average scores increased for numerous items from the 
CCSSE (done in 2005 and 2008) and for all items from the graduate survey (conducted in 2006 
and 2008). However, because of changes in implementation and analysis processes, scores for 
information literacy, quantitative reasoning, and scientific reasoning were not comparable 
across the years.  
 
In trying to explain these increases, NOVA has been focusing more in the past several years on 
student success, a major component of which is Achieving the Dream initiative (described in-
depth in Federal Requirement 4.1). Based on data from Achieving the Dream initiative, NOVA 
has launched several interventions designed to assist students in their learning (such as New 
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Student Orientation and Learning Communities). NOVA is confident that the increased focus on 
student success and subsequent actions NOVA has had and will continue to have a positive 
cumulative effect on learning overall, especially in the attainment of general education core 
competencies. 
 
 
IV. Administrative and Educational Support Services 
To document their planning and assessment process, administrative support services and 
educational support services submit Annual Planning and Evaluation Reports. Support services 
also make use of annual standardized surveys that OIRPA conducts college-wide. The following 
two tables provide information on NOVA units and sub-units categorized as either administrative 
support services or educational support services. 
 

Table 3 
Administrative Support Services – Units and Sub-Units 

 
Administrative Support Services 

Administrative Support Services are units and sub-units 
that provide college-wide administrative support to 
faculty, staff, and students.  
Financial and Administrative Services 

Office of Vice President 
Budget Office 
Business Office (x 6 campuses) 
College Enterprises (formally Auxiliary Services) 
College Police and Public Safety 
Controller’s Office 
Emergency Planning and Preparedness 
Facilities Planning and Support Services 
Human Resources 

College Marketing and Communications 
Call Center 
Graphic Services 
Public Information and Affairs/Publications 
Web Services and Digital Media 

Governmental Affairs (Legislative Affairs) 
Director of Governmental Affairs  
Office of Affirmative Action/ Minority & Legal Affairs 

Educational Foundation 
Executive Director of Educational Foundation 
Alumni Federation 

Academic and Student Services 
Office of Grants Development 

 
 

Table 4 
Educational Support Services: Units and Sub-Units 
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Educational Support Services 

Educational Support Services are units and sub-units 
that directly support educational efforts. These efforts 
can be campus-specific or college-wide. 
Academic and Student Services 

Office of Executive Vice President 
Academic Services 
Global Studies 
Office of Financial Aid and Support Services 
Student Services and Enrollment Services 

Instructional and Information Technology 
Office of Vice President 
College Information Systems 
Extended Learning Institute 
Technology Applications Center 
Television Center 

Institutional Research, Planning, and Assessment 
Academic Assessment 
College Planning 
Institutional Research 

Provost Office 
Alexandria, Annandale, Loudoun, Manassas, 
Medical Education, Woodbridge 

Student Development Services 
Dean of Student Development 
Admissions and Records 
Counseling 
Student Activities 

Evening Administration 
Alexandria and Annandale Campus 

Learning Resource Services 
Testing Centers 
Tutoring Centers 
Instructional Technology 
Libraries 

 
 
A. Annual Planning and Evaluation Reports for Administrative and Educational Support Services 
As with educational programs, administrative support services and educational support services 
take part in the annual planning and evaluation process. Two annual reports document the 
planning and evaluation process of administrative and educational support units: a) Annual 
Planning and Evaluation Report: Administrative Units and b) Annual Planning and Evaluation 
Report: Campus Report. In the Administrative Units report, the vice presidents who report to the 
president and the sub-units that report to the vice presidents complete a report for each of the 
offices, or sub-units, within each administrative unit. Administrative support services sub-units 
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are offices headed by associate vice presidents, directors, and coordinators who report to vice 
presidents. In the Campus Report, the provosts and the administrators who report to the 
provosts complete a report for each of the functional areas (sub-units) in the six campuses. 
Educational support services sub-units are offices usually headed by deans, directors, and 
others who report to the provosts. 
 
Administrative and educational support services units follow a process similar to that of 
educational programs for planning and evaluation. The components of these Annual Planning 
and Evaluation Reports encompass: unit goals, expected outcomes, assessment criteria and 
evaluation methods, activities, actual outcomes/assessment results, and use of results/next 
steps. At the beginning of the planning cycle in September, units and sub-units identify their 
goals and expected outcomes for the year and determine how these will be evaluated. During 
the following months, the units and sub-units implement their plans by executing activities that 
will help them achieve their goals and outcomes as they collect data. In December, heads of the 
units (vice presidents and provosts) present mid-year evaluations of their plans to the president. 
In preparation for completing the report in the following June, the units and sub-units review and 
analyze the results of their evaluations and determine if they are meeting their goals, achieving 
their outcomes, and supporting the college in promoting its mission, strategic plan, and goals. 
Based on their analyses, they identify strategies to be adopted in the next planning cycle that 
will improve the expected outcomes and result in continuous improvement. 
 

The annual planning and evaluation structures for administrative units and campuses are 
represented by Figure 8 and Figure 9 below. 
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Figure 8: Annual Planning and Evaluation of Administrative Units 
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Figure 9: Annual Planning and Evaluation of Campuses 
 

 
 
 
 
The information below presents an excerpt from the Annual Planning and Evaluation Report for 
a support services unit (the Financial Aid and Tutoring Office from 2009-2010). 
 

Table 5 
Excerpt from an Annual Planning and Evaluation Report 

 

Unit Goal Expected 
Outcome(s) 

Assessment 
Methods 

Actual Outcome(s)/ 
Assessment 

Results 
Use of Results/ Next Steps 

10% 
increase in 
the number 
of students 
applying for 
financial aid 

More students 
will receive 
financial aid and 
this will likely 
lead to an 
increase 

Track number 
of students 
filing FAFSA.  
 
Monitor 
number of 

The number of 
Loudoun Campus 
students filing the 
FAFSA increased 
from 2,919 students 
in 08-09 to 3,922 

Approved hiring another 
campus financial aid advisor 
or dedicated administrative 
assistant ASAP to help 
manage the volume of 
students needing assistance, 
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at the 
Loudoun 
Campus 
over 08-09 

retention and 
academic 
success 

Work Study 
students 
placed. 

students as of 
5/31/10 (34% 
increase so far in 09-
10). Thirty four Work 
Study Students were 
placed over three 
semesters. 

cover the front desk, answer 
phones, and help process 
paperwork. All advertising 
methods continued. The 
work study program is 
scheduled to undergo 
organizational changes to 
ensure that policies and 
procedures are consistent 
across all departments. 

Place at 
least 100 
students 
with tutors 
per 
semester 

At least 70% of 
these students 
will successfully 
complete their 
course with a “A, 
B, C, or S” 

Track number 
of students 
placed with 
tutors.  
 
Measure 
success rates 
of students 
who received 
tutoring.  
 
Monitor 
number of 
tutors hired. 

All advertising 
methods were 
employed and one 
volunteer tutor was 
utilized in addition to 
50 Student hire-tutors 
during the Fall 2009-
Spring 2010. In Fall 
2009 no data was 
available because of 
turnover. Some data 
was found for Spring 
2010: out of a total 
164 students who 
were placed with 
tutors, we found data 
for 80 students. In 
Spring 2010, 71 % of 
students who had 
data and received 
tutoring completed 
their course with a 
“C” or better.  

Discussed that if tutor wages 
are kept constant, additional 
funding should be secured to 
increase the number of 
hours of tutoring unless more 
group tutoring or volunteer is 
utilized. Decided to hire 
another campus P-14 ASAP 
to help manage the volume 
and to expand outreach 
activities. All advertising 
methods continued. New 
organizational system has 
been scheduled to be 
implemented to further track 
student performance after 
receiving tutoring. 

 
 
B. Assessment of Administrative and Educational Support Services through Surveys 
In addition to the Annual Planning and Evaluation Reports, NOVA employs a wide variety of 
surveys to measure the quality of services and continued improvement of its student services 
and other support services. NOVA conducts several surveys during the year to capture student 
experiences with various services provided by administrative and educational support services. 
 
An example is the annual graduate survey, which asks students to rate student services such as 
registration, library facilities, writing lab services, computer labs and facilities, testing center 
services, and services for students with disabilities. Survey results are tabulated and the 
analysis is shared with policy-making committees and various stakeholders in the college, 
including vice presidents, provosts, and deans of students. 
 
Other examples are the point-of-contact surveys that measure the services provided to students 
on campuses in areas such as academic advising, class scheduling, tutoring, admissions, 
transcript request, financial aid, and transfer information. These survey results are analyzed by 
OIRPA and sent to the deans of students to devise new strategies for further improvement. 
In addition to these internal surveys, NOVA annually gathers data via three national surveys: the 
Community College Survey of Student Engagement (CCSSE), Survey of Entering Student 
Engagement (SENSE), and the Community College Faculty Survey of Student Engagement 
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(CCFSSE). CCSSE asks students questions regarding the quality of support that NOVA 
provides to help them succeed, specifically on academic advising/planning, career counseling, 
job placement assistance, peer or other tutoring, skill labs, financial aid advising, computer lab, 
transfer credit assistance, and services to students with disabilities. SENSE is comprised of 
survey questions that elicit information about early college experiences such as testing and 
placement, enrollment in courses (developmental, learning communities, etc.), availability and 
usage of college resources, interaction with the other students and faculty, time and effort spent 
on curricular activities, etc. NOVA also takes part in the CCFSSE, a companion survey to 
CCSSE. CCFSSE elicits faculty perceptions of students’ college experiences and also asks 
faculty about their teaching practices and other professional activities. 
 
Results from these surveys and scores in various categories are benchmarked in comparison to 
peer colleges and national averages. Analysis of these results are presented to and used by 
college committees, the Administrative Council, Achieving the Dream campus teams, and other 
stakeholders to assist in policy decisions. Specific groups that have used these results to make 
policy recommendations include NOVA's Achieving the Dream Core team, the Quality 
Enhancement Plan (QEP) team, the Instructional and Student Services Committee (ISSC), and 
the Administrative Council. Data from graduate surveys and results from SENSE played an 
important role in the selection of enhanced academic advising as the focus of NOVA’s QEP. 
 

V. Achieving the Dream Initiative 

NOVA participates in the Achieving the Dream (AtD) initiative, a multi-year national initiative 
created to close the achievement gap and improve to help community college success rates. As 
a participating institution, NOVA identifies student populations that currently experience low 
rates of success, develops interventions to improve outcomes, and measures changes in 
student success. To gauge the impact of the initiative as a whole, NOVA evaluates the 
interventions to see whether students accomplish the following: 

1. Successfully complete developmental courses and progress to credit-bearing courses; 
2. Enroll in and successfully complete gatekeeper courses; 
3. Complete the courses with a grade of C or higher; 
4. Re-enroll from one semester to the next; and 
5. Earn certificates and/or degrees. 

To address the AtD goals, NOVA has implemented a variety of interventions. These include a) 
First Year Experience; b) New Student Orientation (NSO); c) Learning Communities (LCs); and 
d) the developmental math course redesign initiative (based on the NCAT model). Outcomes of 
students who participated in these programs have been and continue to be evaluated and 
compared with students who did not. Results from these initiatives indicated a trend where 
student achievement in many areas has increased. For instance, participation in NSO, which 
NOVA initiated in Fall 2008, has already proven to have positive effects. In Fall 2009, retention 
rates and the average GPA for students who attended the NSO were better than for those who 
did not. Specifically, the fall-to-spring semester retention rate for students who attended NSO 
was 87 percent compared to only 68 percent for students who did not attend the orientation. 
Furthermore, NSO attendees scored a slightly higher average GPA (2.21) when compared to 
non-NSO attendees (2.11). 
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Similarly, LCs (first implemented in Fall 2008) have also proven beneficial in advancing student 
outcomes such as student retention and GPA. NOVA formed LC pairs by combining MTH 003 
(Mathematics) sections with SDV 100 (Student Development) sections. In Fall 2009, students 
who took MTH 003 as part of an LC pair showed a better retention rate (84 percent) than their 
counterparts in non-paired sections of the course (78 percent). In addition, LC students had a 
higher average GPA (2.15) than the non-LC students (1.77). 

In 2010, the AtD national consortium named NOVA a Leader College because of the success 
the college has achieved in student outcomes. With its participation in the AtD initiative, NOVA 
has further refined its evaluation and data-driven decision-making processes. This in turn helps 
NOVA to more effectively measure outcomes and determine ways to continually improve 
student success. 

 
 
VI. Distance Education 
 
The Extended Learning Institute (ELI) at NOVA is the branch of the college that delivers 
distance education. Institutional effectiveness requires that an institution have a systematic 
review process in place, and distance education courses at NOVA are reviewed and improved 
mostly through the same processes as other courses at the college, but with some additional 
activities added to ensure quality online education. Educational programs at NOVA are 
developed, maintained, assessed, and improved by the faculty in a given discipline or set of 
disciplines. The same content and SLOs apply to each course regardless of delivery method 
(i.e., regardless of whether the course is delivered in a face-to-face or an online format). 
Currently, all degrees and certificates offered completely online are programs that were 
originally created for on-campus delivery, including the presentation of a thorough proposal and 
justification to NOVA’s Curriculum Committee. If a program were to be created solely for 
distance education delivery, the program would follow the same approval process that all other 
NOVA programs follow. 
 
Student learning outcomes in distance education courses are evaluated as part of the college's 
overall SLO assessment cycle. In addition, distance education courses are evaluated as part of 
the college-wide program/discipline review process. The program/discipline review committees 
include or consult with ELI faculty and may make recommendations in the program review 
action plan regarding changes that should be made to distance education offerings. Any 
changes described in the action plan are presented to the distance education unit and become 
the basis for course revisions to ensure that all distance education courses meet college-wide 
standards and improve student learning. 
 
In addition to participating in the college-wide process for assessment and improvement, ELI 
also has its own internal assessment cycle. ELI uses the nationally-recognized Quality Matters 
standards. Instructional designers and sometimes faculty peer reviewers use the Quality 
Matters rubric during the course development process and when a course comes up for periodic 
review (e.g., when the course textbook goes to a new edition; when the course content 
summary requires changes; when the field changes and requires a course update; or every 
three years if a review has not been conducted for any of the preceding reasons). Along with 
assessing SLOs, ELI tracks student success in distance education courses using student pass 
rates as a way to identify courses that may need improvement. 
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Distance education students receive educational support services both on campus and through 
additional virtual services provided only for distance education students. Assessment of on-
campus services includes questions specific to distance education students. The services 
provided directly to distance education students are assessed as well. ELI also endeavors to 
increase student pass rates by providing additional student support services. NOVA provides 
free, unlimited online tutoring to distance education students through an outside vendor, 
SMARTHINKING. Distance education students are welcome to use campus tutoring services as 
well. The college provides a full student services staff to ensure that distance education 
students have access to all the technical assistance, academic advising, and personal guidance 
needed to select; register and pay for; and succeed in their distance education classes. 
 
 
 



 
 

NORTHERN VIRGINIA COMMUNITY COLLEGE  
 

College Mission 
 
With commitment to the values of access, opportunity, student success, and excellence, 
the mission of Northern Virginia Community College is to deliver world-class in-person 
and online post-secondary teaching, learning, and workforce development to ensure our 
region and the Commonwealth of Virginia have an educated population and globally 
competitive workforce. 

 
Strategic Goals: 2005 – 2015 

 
I. STUDENT SUCCESS - Northern Virginia Community College will move into the top 

tier of community colleges with respect to the key indicators of student success: 
college readiness, developmental course completion, retention, graduation, transfer, 
and career placement of its students. 

 
II. ACCESS - Northern Virginia Community College will increase the number and 

diversity of students being served to mirror the population growth of the region.   
 

III. TEACHING AND LEARNING - Northern Virginia Community College will focus on 
student success by creating an environment of world-class teaching and learning.  

 
IV. EXCELLENCE - Northern Virginia Community College will develop ten focal points of 

excellence in its educational programs and services that will be benchmarked to the 
best in the nation and strategic to building the College's overall reputation for quality. 

 
V. LEADERSHIP - Northern Virginia Community College will serve as a catalyst and a 

leader in developing educational and economic opportunities for all Northern 
Virginians and in maintaining the quality of life and economic competitiveness of the 
region.  

 
VI. PARTNERSHIPS - Northern Virginia Community College will develop strategic 

partnerships to create gateways of opportunity and an integrated educational system 
for Northern Virginians who are pursuing the American Dream.  

 
VII. RESOURCES - Northern Virginia Community College will increase its annual funding 

by $150 million and expand its physical facilities by more than one million square feet 
in new and renovated space.  This includes the establishment of two additional 
campuses at epicenters of the region’s population growth, as well as additional 
education and training facilities in or near established population centers. 

 
VIII. EMERGENCY PREPAREDNESS AND CONTINUITY OF OPERATIONS - Northern 

Virginia Community College will be recognized as a leader among institutions of 
higher education in Virginia for its development and testing of emergency response 
and continuity of operation plans. 
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