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Introduction 

 
The Learning Community (LC) of Math (MTH) 003 and Student Development (SDV) 100 was 
implemented at Northern Virginia Community College (NOVA) in Fall 2008 and Spring 2009.  A 
Learning Community is two courses paired together to increase student success rates by 
increasing interaction and peer support among students and creating a collaborative learning 
environment among students and faculty.  Students in a Learning Community enroll in a cluster 
of courses together as a group.  Faculty teaching these linked courses collaborate on preparing 
lesson plans and assigning homework, creating cohesiveness between the two courses.  
Because the same group of students is taking both courses, the students enrolled in a Learning 
Community have a greater opportunity for forming peer support groups, such as study groups.   
The Learning Community paired courses of MTH 003 and SDV 100 were implemented for the 
first time at NOVA in Fall 2008. 
  
To determine the impact of the Learning Community on student success and retention, 
comparisons were made of student success and retention rates in MTH 003 and SDV 100 for 
students enrolled in Learning Community sections and those enrolled in the non-paired 
equivalent sections during Fall 2008 and Spring 2009.  Results from these analyses are 
included in this report.  Additionally, an assessment of the Learning Community was conducted 
by the Achieving the Dream (AtD) task force and the Office of Institutional Research, Planning, 
and Assessment.  The assessment consisted of two parts.  The first part included a 
questionnaire completed at the end of the Spring 2009 semester by faculty and students 
participating in the Learning Community.  The questionnaire asked students and faculty about 
their overall experience in the Learning Community.  In the second part of the assessment, 
faculty were asked to rate their students on various academic indicators  that are considered to 
be related to student success including attendance, class participation, effort, homework, and 
overall attitude to determine the magnitude of association between these indicators and the 
grades students received.  These ratings were given for students enrolled in Learning 
Community sections of MTH 003 and SDV 100 in Spring 2009.  
 
Part I of this document compares the success and retention rates of students who were enrolled 
in a Learning Community in Spring 2009 to students who were enrolled in non-paired equivalent 
sections during the same time period.  Part II presents success rates by demographic 
categories for the same groups.  Part III compares success rates, correlations, and average 
semester grade point average (GPA) for students who were enrolled in MTH 003 and SDV 100 
as part of a Learning Community in Spring 2009 to those who were enrolled in non-paired 
sections of the courses.  Part IV includes quantitative results of student ratings provided by 
faculty in the assessment. Part V of this document presents qualitative results from the 
questionnaire for students and faculty participating in the Learning Community in Spring 2009.   
Parts VI and VII present the initial analysis of the Learning Community, comparisons of retention 
rates and student success for those enrolled in Fall 2008. Part VIII presents a formative 
assessment plan for evaluating Learning Communities implemented at NOVA in the future. 
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Part I. Success and Retention Rates: Spring 2009 
 
 
Note: The sample sizes for the NOVA Learning Communities are too small to draw accurate 
conclusions as compared to other LC data. This section was prepared internally for the use of the 
NOVA Achieving the Dream (AtD) campus teams. 
 
 
This section presents student success and retention rates in various Learning Community 
sections of MTH 003 at NOVA campuses for Spring 2009. Success in a developmental course 
is defined as a grade of ‘S’ (Satisfactory). However, it should be noted that the students who 
received a grade of ‘R’ (Re-enroll) did not fail the course but were recommended to re-enroll 
based on their performance. These students were not counted as successfully completing the 
course.  

Table 1 displays the list of MTH 003 and SDV 100 Learning Community pairs with the section 
numbers and course titles at each of five campuses. As seen in the table, two pairs of LC 
sections were taught at all the campuses except the Alexandria campus; only one LC section 
was taught at the Alexandria campus. 
 

Table 1: Learning Community Courses and Section Numbers by Campus: Spring 2009 
 

Course Course # Section # Course Title Campus 
MTH 003 003A Algebra I Alexandria 
SDV 100 003A College Success Skills Alexandria 
MTH 003 030N Algebra I Annandale 
SDV 100 030N College Success Skills Annandale 
MTH 003 031N Algebra I Annandale 
SDV 100 031N College Success Skills Annandale 
MTH 003 002L Algebra I Loudoun 
SDV 100 002L College Success Skills Loudoun 
MTH 003 003L Algebra I Loudoun 
SDV 100 003L College Success Skills Loudoun 
MTH 003 001M Algebra I Manassas 
SDV 100 006M College Success Skills Manassas 
MTH 003 003M Algebra I Manassas 
SDV 100 007M College Success Skills Manassas 
MTH 003 003W Algebra I Woodbridge 
SDV 100 003W College Success Skills Woodbridge 
MTH 003 005W Algebra I Woodbridge 
SDV 100 005W College Success Skills Woodbridge 
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Table 2 displays the number of students enrolled in each of the LC MTH 003 sections, the 
number of those who succeeded in the course, and the success rates by campus. As seen in 
the table, among the various sections, section 003A at the Alexandria campus had the highest 
student enrollment, and section 030N at the Annandale campus showed the lowest enrollment. 
Success rates ranged from the highest (64%) in the 001M section at the Manassas campus to 
the lowest (5%) in the 003W section at the Woodbridge campus. 
 

Table 2: Learning Community Success Rates in MTH 003: Spring 2009 
 

Course Section Campus Enrolled Success Success 
Rate 

MTH 003 003A Alexandria 27 11 41% 
MTH 003 030N Annandale 8 4 50% 
MTH 003 031N Annandale 23 10 43% 
MTH 003 002L Loudoun 18 7 39% 
MTH 003 003L Loudoun 24 11 46% 
MTH 003 001M Manassas 14 9 64% 
MTH 003 003M Manassas 15 3 20% 
MTH 003 003W Woodbridge 22 1 5% 
MTH 003 005W Woodbridge 22 6 27% 

 
 
In addition to success rates, Table 3 shows which LC sections of MTH 003 had permanent 
tutors in the classrooms and which classes with the tutors offered supplemental instruction 
sessions outside of the regular class time.  

 
Table 3: Learning Community Success Rates in MTH 003 by Section  

and Tutor Status: Spring 2009 
 

Course Section Campus Enrolled Success Success 
Rate 

Embedded 
Tutor 

Supplemental 
Instruction 
with Tutor 

MTH 003 003A Alexandria 27 11 41% Yes Yes 
MTH 003 030N Annandale 8 4 50% No No 
MTH 003 031N Annandale 23 10 43% Yes No 
MTH 003 002L Loudoun 18 7 39% No No 
MTH 003 003L Loudoun 24 11 46% Yes Yes 
MTH 003 001M Manassas 14 9 64% Yes Yes 
MTH 003 003M Manassas 15 3 20% Yes Yes 
MTH 003 003W Woodbridge 22 1 5% Yes -- 
MTH 003 005W Woodbridge 22 6 27% Yes Yes 
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Figure 1a compares the success rates of the LC sections with the permanent classroom tutors, 
or embedded tutors, to those without tutors. As stated earlier, the sample sizes in each class 
section were too small to make accurate conclusions. 

 

 
 
 
Table 4 and Figure 1 compare the number of students enrolled and the success rates for LC 
and non-paired sections of MTH 003. As displayed, the overall success rate of students who 
enrolled in MTH 003 sections as part of the LC pair was lower (36%) than the success rate of 
students who enrolled in the non-paired sections of the same course; non-paired sections 
demonstrated an overall success rate of 46%. 

 
 

Table 4: Comparison of Success Rates in Learning Community Sections to  
Non-Paired Sections in MTH 003: Spring 2009 

 

Course LC Sections Non-Paired Sections 
Enrolled Succeeded Enrolled Succeeded 

MTH 003 173 62 1,141 527 
Success Rate 36% 46% 
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Table 5 displays the number of students enrolled in each of the LC MTH 003 sections in Spring 
2009 and the number of those students who returned to NOVA in Fall 2009. As seen in the 
table, among the various sections, section 030N at the Annandale campus had the highest 
retention rate (88%), but showed the lowest enrollment. Also, the retention rate was lowest 
(55%) for the 003W section at the Woodbridge campus. 

 
Table 5: Learning Community Retention Rates: Spring 2009 to Fall 2009 

 

Course Section Campus Enrolled Returned Retention Rate 
Fall 2009 

MTH 003 003A Alexandria 27 20 74% 
MTH 003 030N Annandale 8 7 88% 
MTH 003 031N Annandale 23 16 70% 
MTH 003 002L Loudoun 18 13 72% 
MTH 003 003L Loudoun 24 17 71% 
MTH 003 001M Manassas 14 8 57% 
MTH 003 003M Manassas 15 10 67% 
MTH 003 003W Woodbridge 22 12 55% 
MTH 003 005W Woodbridge 22 17 77% 

 
 

In addition to displaying the return rates of students enrolled in LC sections of MTH 003, Table 6 
shows which LC sections had permanent tutors in the classrooms and which classes with the 
tutors offered supplemental instruction sessions outside of the regular class time.  
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Table 6: Learning Community Retention Rates by Section and  
Tutor Status: Spring 2009 to Fall 2009 

 

Course Section Campus Enrolled Returned 
Retention 

Rate  
Fall 2009 

Embedded 
Tutor 

Supplemental 
Instruction 
with Tutor 

MTH 003 003A Alexandria 27 20 74% Yes Yes 
MTH 003 030N Annandale 8 7 88% No No 
MTH 003 031N Annandale 23 16 70% Yes No 
MTH 003 002L Loudoun 18 13 72% No No 
MTH 003 003L Loudoun 24 17 71% Yes Yes 
MTH 003 001M Manassas 14 8 57% Yes Yes 
MTH 003 003M Manassas 15 10 67% Yes Yes 
MTH 003 003W Woodbridge 22 12 55% Yes -- 
MTH 003 005W Woodbridge 22 17 77% Yes Yes 

 
 
Figure 2a compares the retention rates of the LC sections with the permanent embedded tutors 
to those without tutors. Again, the sample sizes in each class section were too small to make 
accurate conclusions. 
 

 
 

 
Table 7 and Figure 2 compare the number of students enrolled and the retention rates for LC 
and non-paired sections of MTH 003. The overall retention rate of students who enrolled in MTH 
003 sections as part of the LC pair was higher (69%) than the retention rate of students who 
enrolled in the non-paired sections of the same course; non-paired sections demonstrated an 
overall retention rate of 61%. 
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Table 7: Comparison of Retention Rates in Learning Community Sections to 
Non-Paired Sections of MTH 003: Spring 2009 to Fall 2009 

 

Course LC Sections Non-Paired Sections 
Enrolled Returned Enrolled Returned 

MTH 003 173 120 1,142 699 
Retention Rate 69% 61% 
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Part II. Success Rates by Demographic Categories: Spring 2009 
 
Note: The sample sizes for the NOVA Learning Communities are too small to draw accurate 
conclusions as compared to other LC data. This section was prepared internally for the use of the 
NOVA Achieving the Dream (AtD) campus teams. 
 
 
This section discusses enrollment and success rates in the MTH 003 component of the LC pairs 
as compared to stand-alone, non-paired sections of the same course. Data are presented in 
terms of student demographics. Success is defined as attaining a passing grade of ‘S’. Students 
who received a grade of ‘R’ (Re-enroll) did not necessarily fail these courses, but were not 
considered successful completers either. Grades for three students were missing for the non-
paired sections of MTH 003. Therefore, the sum of successes and failures would be 3 less than 
the actual enrollment for this group. 
 
Table 8 and Figure 3 show the success rates of students enrolled in MTH 003 as part of an LC, 
as well as those enrolled in the non-paired sections of the same course. The data are 
categorized by gender. As seen in the table, the success rates in MTH 003 were greater for 
female students than for male students, regardless of LC status. Additionally, non-paired MTH 
003 sections showed better success rates than paired sections. 
 

Table 8: Success Rates in MTH 003 by Gender: Spring 2009 
 

 
 

 

Gender 
Learning Community Sections Non-Paired Sections 
Succeeded Failed Succeeded Failed 
# % # % # % # % 

Male 26 33% 54 67% 223 41% 324 59% 
Female 35 39% 54 61% 304 51% 287 49% 
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Table 9 and Figure 4 present the success rates of MTH 003 students in paired LC sections and 
non-paired sections, categorized by race/ethnicity. As seen below, in the LC sections, White, 
Black, Asian, and Hispanic students all succeeded at similar rates from 32-37%. The success 
rates of Black (37%), Native American (100%) and students of ‘Other’ (50%) ethnic groups were 
greater than those of their counterparts in non-paired sections of MTH 003. The sample sizes 
for the Native American and ‘Other’ groups were fairly low in LC sections; therefore, the 
percentages may be misleading. In the non-paired sections, Asian students performed the best 
(64% success rate). 
 

Table 9: Success Rates in MTH 003 by Ethnic Group: Spring 2009 
 

Race/Ethnicity 
Learning Community Sections Non-Paired Sections 
Succeeded Failed Succeeded Failed 
# % # % # % # % 

White 21 35% 39 65% 212 44% 267 56% 
Black 14 37% 24 63% 73 32% 153 68% 
Native American 1 100% 0 0% 4 44% 5 56% 
Asian 8 32% 17 68% 85 64% 48 36% 
Hispanic 13 35% 24 65% 113 54% 96 46% 
Other 4 50% 4 50% 40 49% 42 51% 
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Table 10 and Figure 5 present student success in MTH 003 for paired LC sections and non-
paired sections, categorized by age group. Between LC sections and non-paired sections of 
MTH 003, non-paired sections showed greater success rates across all the age groups. Among 
the LC students, the students aged 45-59 years old had the highest success rate (50%). 
However, it should be noted that most students in the LC group belonged to the 18-21 age 
group and the sample sizes for all the other groups, including the 45-59 group, were fairly low. 
These percentages may be biased. In the non-paired sections, students ages 25-29 showed the 
highest success rate (61%). 
 
 

Table 10: Success Rates in MTH 003 by Age Group: Spring 2009 
 

Age 
Group 

Learning Community Sections Non-Paired Sections 
Succeeded Failed Succeeded Failed 

# % # % # % # % 
Under 18 0 0% 1 100% 0 0% 2 100% 
18-21 43 33% 86 67% 218 38% 358 62% 
22-24 8 47% 9 53% 92 50% 94 51% 
25-29 3 43% 4 57% 100 61% 63 39% 
30-44 5 46% 6 55% 91 56% 72 44% 
45-59 2 50% 2 50% 23 55% 19 45% 
60+ -- -- -- -- 3 50% 3 50% 
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Table 11and Figure 6 display success rates in MTH 003 for students in paired LC sections and 
non-paired sections, categorized by enrollment status. As seen below, part-time students 
showed greater success rates than full-time students for both LC and non-paired sections of 
MTH 003. Specifically in the LC sections, part-time students showed a success rate of 37% 
whereas full-time students showed a success rate of only 35%. Overall, non-paired MTH 003 
sections showed greater success rates than LC sections.  
 

Table 11: Success Rates in MTH 003 by FT/PT Status: Spring 2009 
 

FT/PT 
Status 

LC Sections Non-Paired Sections 
Succeeded Failed Succeeded Failed 
# % # % # % # % 

Full-Time 36 35% 66 65% 249 44% 313 56% 
Part-Time 25 37% 42 63% 278 48% 298 52% 
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Part III. Effect of Student Development Course on Student Outcomes: Spring 2009 
 
This section examines the effect of the Learning Community (LC) pairing of SDV 100 with MTH 
003 on student outcomes in Spring 2009.  LC course grades and overall semester grade point 
average (GPA) are considered as the measures of student outcomes.  Given that low success 
rates in MTH 003 are to some extent due to students’ lack of study skills and time management 
skills (as determined by focus group studies in the past), the LC pairing of MTH 003 with SDV 
100 should lead to positive outcomes.  Specifically, it is likely that the academic skills acquired 
in SDV courses could enhance student performance in the companion course of MTH 003; the 
companion course, in turn, may help performance in SDV by providing a context for learning 
student success skills. The data presented in this section examines the following: 
 

1. Success rates for students enrolled in both MTH 003 and SDV 100 as part of the LC. 
 

2. Success rates for students enrolled in both MTH 003 and SDV 100 as non-paired 
sections. 

 
3. Correlation between SDV 100 and MTH 003 grades for LC and non-LC groups. 

 
4. Mean semester GPA for groups of students based on whether or not they were enrolled 

in SDV 100 and if so, whether or not they enrolled in it as part of the LC. 
 
Table 12 provides success rates in MTH 003 and SDV 100 for students enrolled in these 
courses as part of an LC pair.  As seen in the table, on average, 65% of the students were 
successful in the SDV 100 sections, whereas only 36% were successful in MTH 003 sections. 
 
Table 12. Success Rate of Students Enrolled in SDV 100 and MTH 003 as part of LC pair: 

Spring 2009 
 

 
SDV 100 MTH 003 

No. % No. % 
Succeeded 109 64.5 61 36.1 
Failed 60 35.5 108 63.9 
Total Enrolled 169  169  

 
Table 13 displays success rates for students enrolled in non-paired sections of both MTH 003 
and SDV 100 courses.  Similar to the trend seen for LC pairs (above), a higher percentage of 
students were successful in the SDV 100 sections (61%) compared to the MTH 003 sections 
(38%).   A comparison of LC and non-LC sections (Table 20 and Table 21) indicates that 
students enrolled in LC sections of SDV 100 had higher success rates than those enrolled in 
non-LC sections of SDV 100.  In contrast, students enrolled in non-LC sections of MTH 003 had 
higher success rates than those enrolled in LC sections of MTH 003.
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Table 13. Success Rate of Students Enrolled in non-paired sections of  
SDV 100 and MTH 003: Spring 2009 

 

 SDV 100 MTH 003 
No. % No. % 

Succeeded 63 61.2 40 38.1 
Failed 40 38.8 65 61.9 
Total Enrolled 105*  105  
Note: SDV grades were missing for two students. Therefore, the number of 
successes and failures do not add up to the total enrollment. 

 
Table 14 indicates the correlation between the SDV 100 and MTH 003 grades for students 
enrolled in these courses as part of the LC and for students enrolled in non-paired sections of 
both of these courses.  As shown in the table, there was a greater correlation between the SDV 
100 and MTH 003 grades for students enrolled in the LC sections (0.57) than for students 
enrolled in the non-LC sections (0.31).  In other words, although a higher grade in SDV 100 was 
likely to be associated with a higher grade in MTH 003 for both LC and non-LC sections, it was 
more so for LC sections.  
 

Table 14. Correlation between SDV 100 and MTH 003 Grades: Spring 2009 
 

 LC – MTH 003 NON-LC – MTH 003 
SDV 100 0.57 0.31 

Note: Students obtaining interim grades of ‘I’ and ‘R’ and final grades of ‘W’ and ‘X’ 
were excluded from this analysis. 

 
Table 15 presents the semester GPA in Spring 2009 for various groups of students.  Student 
groupings were based on whether or not they took SDV 100 and if so, whether or not they took 
it as part of an LC. This data can be used to examine the effectiveness of SDV 100 enrollment 
in improving student outcomes (as indicated by their semester GPA). The following groups of 
students were compared: 
 
Group A - Students who took SDV 100 as part of LC pair. 
 
Group B - Students who took a non-paired section of SDV 100 and concurrently enrolled in a 

non-paired section of MTH 003 during that semester. 
 
Group C - Students who took only a non-paired section of SDV 100 and did not enroll in MTH 

003 during that semester. 
 
Group D - Students who took only a non-paired section of MTH 003 and did not register for SDV 

100.  
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Among the four groups, students who took a non-paired section of SDV 100 and who did not 
enroll in MTH 003 showed the highest mean GPA (2.63).  Those who took SDV 100 as part of 
an LC section had the next highest GPA (1.94).  The lowest GPA was scored by MTH 003 
students who did not take an SDV 100 course (1.66). 
 
Table 15. Comparison of Mean Semester GPA for Students Taking SDV 100: Spring 2009 

 
Student 
Group Description Mean 

Semester GPA 

Group A SDV 100 with MTH 003 in LC pair 1.94 

Group B Non-paired SDV 100 with  
non-paired MTH 003  1.87 

Group C Non-paired SDV 100 and no MTH 003 2.63 

Group D Non-paired MTH 003 and no SDV 100 1.66 
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Part IV. Quantitative Results: Spring 2009 
 
This section presents results of faculty ratings of students enrolled in the Learning Community 
sections of Math (MTH) 003 and Student Development (SDV) 100 during Spring 2009.  Faculty 
were asked to rate their students on various factors (or academic indicators) that are considered 
to be related to student success.  The goal was to see the magnitude of association between 
these factors and the grades students actually earned. 

The following table displays the correlations between various academic indicators/factors and 
students’ course grades and semester grade point average (GPA).  Instructors rated students 
on five academic indicators: Student Attendance, Class Participation, Student Effort, Homework, 
and Overall Attitude.  Since Learning Community courses consist of paired sections and 
students receive separate grades for each section, the analysis was done separately for each 
course in the pair.  

The table below presents correlation coefficients1

As seen in the table, of the five academic indicators, homework showed the highest correlation 
with students’ Learning Community course grades and semester GPA, indicating that of the five 
factors, performance on homework was the best predictor of student success in the Learning 
Community courses and their overall semester GPA.  The next best predictor of student 
success was their overall attitude.  Furthermore, because correlation coefficients were highest 
across all five indicators for the SDV course grade as compared to the MTH course grade and 
the semester GPA, it can be concluded that these indicators are better predictors of students’ 
SDV course grade than they are of the MTH course grade or overall semester GPA. 

.  These correlation coefficients indicate the 
strength of the relationship of the individual academic indicators with the Learning Community 
course grades and the semester GPA.  A higher number represents a stronger relationship. 

All the correlations reported in the table below are statistically significant; therefore, all the 
factors could serve as meaningful predictors of academic success to varying degrees. 

 
 

Table 16. Strength of Relationship between Academic Indicators and Students’ Learning 
Community Course Grades and Semester GPA 

 

 

 

 

 

 

 

                                                           
1 Correlation coefficients range from 0 to 1; ‘0’ indicates no correlation and ‘1’ represents a perfect correlation 
between the variables under consideration. 

 

 SDV Course 
Grade 

MTH Course 
Grade 

Semester 
GPA 

Attendance .62 .42 .43 

Class participation .52 .43 .44 

Effort .64 .50 .52 

Homework .69 .51 .54 

Overall attitude .69 .50 .53 
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Given that performance on the five factors – Attendance, Class Participation, Effort, Homework, 
and Overall Attitude – can be monitored continuously throughout the semester, deficient 
performance in these domains could be used to identify at-risk students early on.  Measures can 
then be taken in a timely manner to alert and appropriately advise the students to improve the 
likelihood of their success.  
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Part V. Qualitative Results: Spring 2009 
 

This section presents results from a questionnaire completed at the end of the Spring 2009 
semester by faculty and students participating in the Learning Community of MTH 003 and 
Student Development (SDV) 100 in Spring 2009.  The questionnaire for both faculty and 
students consisted of the same three items: 
 

1. In your opinion, how has participation in a Learning Community helped students? 
2. In your opinion, what are the necessary changes needed to make Learning Communities 

more effective? 
3. Your overall comments about Learning Communities. 

Six faculty members and 36 students completed the open-ended questionnaire.  Overall, 
comments from faculty and students were positive.  Generally, both groups commented that the 
Learning Community helped students connect and collaborate with each other, resulting in 
improved study skills for students and improved communication among students with each other 
and their instructors.  Many students reported that their understanding of math improved as a 
result of participating in the Learning Community. 

Participants’ comments are summarized below.  Comments are organized by question.  Faculty 
input and student input are presented separately.  A complete list of comments from faculty and 
students is included in the appendices. 

Section 1. Summary of Question 1 
 
The first question on the Learning Community questionnaire asked students and faculty to 
provide their opinion on the following:  How has participation in a Learning Community helped 
students? 
 
Responses are summarized below.  Faculty responses and student responses are reported 
separately. 

Summary of Faculty Input: Question 1 
 
Six faculty members answered Question 1.  Five of the six respondents stated that the Learning 
Community helped students form valuable connections with each other and contributed to a 
collaborative learning environment.  Specific comments included: 
 

Students have connected with each other.  They have become more familiar with other 
students in class.  They have been encouraged to use each other as resources and for 
support. 

The Learning Community is giving students the opportunity to learn in a collaborative 
manner.  Students are developing study partners in the classroom and friendships 
outside of the classroom. 

One respondent stated that the Learning Community resulted in keeping students focused with 
a positive attitude. 



 

18 

[The Learning Community has resulted in] positive attitude[s], keep[ing] students 
focused, and show[ing] students that we are unified in our objectives. 

Summary of Student Input: Question 1 
 
Thirty-six students answered Question 1.  The majority of respondents had positive comments 
about their Learning Community experience.  Respondents stated that their involvement in the 
Learning Community helped improve their knowledge of course content, as well as their study 
skills and general college skills.  Others felt that the Learning Community strengthened their 
connections with classmates.  A sample of student comments is presented below by 
overarching topic. 
 
The Learning Community helped students with general college skills. (10 respondents) 

It has helped students with making decisions and learning how to communicate with 
other students and teachers. 

The Learning Community helped students increase their knowledge of math. (9 respondents) 

Math has never really been my subject, but [the] Learning Community definitely made it 
a lot easier for me. 

It has given me a [better] understanding [of] Algebra.  I am much more confident in my 
math skills. 

The Learning Community helped students get to know classmates and receive support from 
each other. (7 respondents) 

 I got to know my classmates well.  Classmates help each other with work. 

The Learning Community helped students learn study skills. (6 respondents) 

Learning Communities are a great opportunity because it improves our studying skills 
and gives us some time to ask for things that we do not understand. 

The Learning Community was not very helpful. (4 respondents) 

It was really just an in-depth session of a counseling session.  I felt the workbook and 
just the class in general was a waste of time. 

It was fine, but I feel like I knew everything already. 

Section 2. Summary of Question 2 
 
The second question on the Learning Community questionnaire asked students and faculty to 
provide their opinion on the following:  What are the necessary changes needed to make 
Learning Communities more effective? 
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Responses are summarized below.  Faculty responses and student responses are reported 
separately. 

Summary of Faculty Input: Question 2 
 
Six faculty members answered Question 2.  Three main themes emerged from faculty 
comments.  Faculty stated that having extra planning time and time for collaborating with other 
Learning Community instructors would be extremely beneficial.  In a similar vein, faculty 
requested more professional development opportunities to share effective teaching and 
planning strategies related to Learning Communities.  Faculty also felt that student recruitment 
for the Learning Community program should be strengthened and expanded.  Specific 
comments included: 
 

The classes require a considerable addition of time to the semester for planning – for 
both the SDV and Math faculty members.  The recruitment is more or less left to the 
instructors which is even more of a time commitment.  We could really use support in 
this area. 

Professional development workshops [should be] available for faculty prior to teaching 
the Learning Community.  Faculty could share information, collaborate on common 
elements of their syllabi, discuss integrated assignments, assessment, scheduling, etc. 

We need help with recruitment.  Advisors, Counselors, and Student Services Specialists 
need to have the information and the motivation to help us get students in the sections.  
We need more presence on the NOVA web page. 

Additionally, one suggestion was made to improve the enrollment and registration process for 
Learning Communities.  Another suggestion was made to use software and classroom tutors to 
enhance student learning. 

The enrollment and registration process is a barrier.  We get a misleading message if [a 
student] tries to register for one course and not the other.  We need a strong statement 
from Administrative Council to faculty and staff to not override the block. 

[Have an] embedded tutor in each class.  Use software such as MyMathLab to enhance 
learning. 

Summary of Student Input: Question 2 
 
Thirty-five students answered Question 2.  Sixteen students commented that no changes were 
needed to improve the effectiveness of Learning Communities.  However, 19 students felt that 
changes such as improved tutoring, more materials, and increased attention to students were 
warranted.  Examples of comments requesting changes to the program are shown below by 
general topic. 
 
Attention to students is needed. (8 respondents) 

 Teachers [should] be more positive and patient. 
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 Ensure that all students have a plan. 

There needs to be more time and/or space for tutoring. (7 respondents)  

When assigning group work, make assignments more reasonable according to time 
available to complete the assignment.  Perhaps take time from [the] SDV course and 
add to tutoring session. 

The learning lab needs to be bigger. 

Improve materials and/or expand Learning Communities to other subjects. (4 respondents) 

New material; new book. 

Nothing, except more in other subjects. 

Section 3. Summary of Item 3 
 
The last item on the Learning Community questionnaire asked students and faculty to provide 
overall comments: Your overall comments about Learning Communities. 
 
Responses are summarized below.  Faculty responses and student responses are reported 
separately. 

Summary of Faculty Input: Item 3 
 
All six faculty who responded to this item reported a positive experience.  Some faculty 
reiterated that they made valuable connections with other faculty members.  Others expressed 
their optimism for expanding Learning Communities at NOVA.  Comments included: 
 

[It was] a very positive experience – the first time I have really made a MTH 003 class 
click. 

I have enjoyed teaching the SDV Learning Community.  I value the connection with other 
faculty members.  I have a different experience in the Learning Community than [in] a 
regular SDV class.  The students are more at ease and open to participating in class 
discussions. 

Learning Communities are a significant strategy to enhance student success and 
persistence in their classes.  I am very pleased with the strategy and look forward to 
expanding Learning Communities and broadening the scope of the strategy at NOVA. 

In addition to describing positive aspects of the program, one of the six faculty respondents 
emphasized the need for additional resources for the initiative.  This respondent stated: 

It is important to note that for this initiative to be sustainable in the future and yield its 
intended outcome, it is paramount that our institution begins to invest more resources 
into this initiative (i.e., funding, faculty training, classroom resources, etc.). 
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Summary of Student Input: Item 3 
 
Thirty-one students provided comments.  Of the 31 respondents, 27 students provided only 
favorable statements about their Learning Community experience.  These students felt that the 
Learning Community was a positive experience and a helpful program.  Comments included: 
 
The Learning Community was a positive experience. (14 respondents) 

 It was a great experience! 

 I like this kind of class. 

The Learning Community was helpful. (13 respondents) 

[The Learning Community is] very helpful and students wouldn’t be as successful without 
it. 

 It was fun, and it helped me with transferring. 

Of the remaining four students who provided overall comments, three stated that although they 
felt that the Learning Community was helpful, it should not be mandatory.  One student 
emphasized the need for greater patience from male teachers.  Following is an example of their 
comments: 

 I think [Learning Communities] can be helpful, but I don’t think it would be required. 
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Part VI. Success and Retention Rates: Fall 2008 
 
Note: The sample sizes for the NOVA Learning Communities are too small to draw accurate 
conclusions as compared to other LC data. This section was prepared internally for the use of the 
NOVA Achieving the Dream (AtD) campus teams. 
 
This section presents a comparison of performance and retention for the cohort enrolled in the 
Learning Community (LC) sections of Math (MTH 003 and MTH 004) in Fall 2008 and those 
enrolled in corresponding non-paired sections of the same courses during the same timeframe.  
The following sections of MTH 003 and MTH 004 were identified as LC pairs as part of the 
Achieving the Dream (AtD) initiative and were team-taught with corresponding Student 
Development (SDV) sections.  These pairs were implemented for the first time in Fall 2008. 
  
Table 17 shows the course number, section number, class number, and course title of LC 
courses at each of five campuses.  
  

Table 17. Learning Community Courses and Section Numbers by Campus: 
Fall 2008 

 

Course Course # Section # Course Title Campus 

MTH 003 002A Algebra I Alexandria 

SDV 100 002A College Success Skills Alexandria 

MTH 003 005L Algebra I Loudoun 

SDV 100 005L College Success Skills Loudoun 

MTH 003 002M Algebra I Manassas 

SDV 100 008M College Success Skills Manassas 

MTH 003 006W Algebra I Woodbridge 

SDV 100 002W College Success Skills Woodbridge 

MTH 004 003N Algebra II Annandale 

SDV 100 014N College Success Skills Annandale 
 
Table 18 shows the success rates of the cohort enrolled in five LC sections in Fall 2008.  
Obtaining a grade of ‘Satisfactory’ constitutes a success whereas a grade of ‘Re-enroll,’ 
‘Unsatisfactory,’ or ‘Withdrawal’ is a failure.  The cohort enrolled in MTH 003 at the Woodbridge 
campus had the highest success rate (68%) while the cohort enrolled in MTH 004 at the 
Annandale campus had the lowest rate (34%). 
  

Table 18. Learning Community Cohort Success Rate: Fall 2008 
 

Course Section Campus Students 
Enrolled 

Students 
Succeeded 

Success 
Rate 

MTH 003 002A Alexandria 27 11 41% 
MTH 003 005L Loudoun 23 9 39% 
MTH 003 002M Manassas 22 11 50% 
MTH 003 006W Woodbridge 22 15 68% 
MTH 004 003N Annandale 35 12 34% 
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Table 19 shows the Fall to Spring retention rates for the LC courses.  Retention is defined as 
the number of students who were enrolled at NOVA in Fall 2008 and who returned to the 
College in Spring 2009.  Retention rate was highest (95%) for the cohort enrolled in MTH 003 at 
the Woodbridge campus and was lowest (74%) for the cohort enrolled in MTH 003 at the 
Loudoun campus. 
  

Table 19. Learning Community Cohort Fall to Spring Retention Rate: Fall 2008 
 

Course Section Campus Students 
Enrolled 

Returning 
Students 

Retention 
Rate 

MTH 003 002A Alexandria 27 22 82% 
MTH 003 005L Loudoun 23 17 74% 
MTH 003 002M Manassas 22 18 82% 
MTH 003 006W Woodbridge 22 21 95% 
MTH 004 003N Annandale 35 31 89% 

 
 
Table 20 compares the success and retention rates of students enrolled in LC sections of MTH 
003 and MTH 004 to the success and retention rates of students enrolled in non-paired sections 
of those courses.  The success rate in MTH 003 for the cohort enrolled in LC paired courses 
was higher (49%) than that of students enrolled in corresponding non-paired sections (44%). 
However, in MTH 004, the success rate was lower (34%) for the students in LC paired courses 
than for students enrolled in non-paired courses (55%).  Fall to Spring retention rates were 
higher for the students in LC paired courses in both MTH 003 (83%) and MTH 004 (89%) than 
for those in non-paired courses (77% and 85%, respectively). 
  
Table 20. Comparison of Success Rates and Retention Rates of the Learning Community 

Cohort to Other Sections of MTH 003 and MTH 004: Fall 2008 

Course Learning Community Sections Non-Paired Sections 
Success Rate Retention Rate Success Rate Retention Rate 

MTH 003 49% 83% 44% 77% 
MTH 004 34% 89% 55% 85% 
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Part VII. Success and Retention Rates by Demographic Categories: Fall 2008 
 

Note: The sample sizes for the NOVA Learning Communities are too small to draw accurate 
conclusions as compared to other LC data. This section was prepared internally for the use of the 
NOVA Achieving the Dream (AtD) campus teams. 
 
This section presents a comparison of retention and success rates of students enrolled in 
Learning Community (LC) sections of MTH 003 to those enrolled in corresponding, non-paired 
sections of the same course in Fall 2008.  These sections of MTH 003 were identified as LC 
pairs as part of the Achieving the Dream (AtD) initiative and were team-taught with 
corresponding Student Development (SDV) sections.  
 
Tables 21 through 24, presented graphically in Figures 7 through 10, compare Fall 2008 to 
Spring 2009 retention rates for students enrolled in LC MTH 003 sections in Fall 2008 to 
students enrolled in non-paired MTH 003 sections in the same time period by demographic 
categories.  Tables 25 through 28, presented graphically in Figures 11 through 14, compare 
success rates in Fall 2008 for the same groups by demographic categories.  Success in a 
course is determined by any passing grade or completion of the course.  
 
Table 21 and Figure 7 show the rates at which male and female students who were enrolled in 
MTH 003 in Fall 2008 returned to NOVA in Spring 2009.  A larger percentage of male and 
female students in the LC sections returned to NOVA in Spring 2009 compared to those in non-
paired sections.  Slightly more female students (81%) than male students (80%) in LC sections 
returned in Spring 2009.   

 

Table 21. Retention Rate of Students in MTH 003 by Gender: 
Fall 2008 to Spring 2009 

 

Gender 
Learning Community Sections Non-Paired Sections 

Returned Did Not Return Returned Did Not Return 
No. % No. % No. % No. % 

Male 41 80.4% 10 19.6% 542 75.9% 172 24.1% 
Female 35 81.4% 8 18.6% 659 78.2% 184 21.8% 
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Table 22 and Figure 8 show the Fall 2008 to Spring 2009 retention rates for students enrolled in 
MTH 003 by race/ethnicity.  For all racial and ethnic groups (with the exception of Native 
American students), students who were enrolled in LC sections of MTH 003 had higher 
retention rates than those who were enrolled in non-paired sections of MTH 003.  Of both LC 
and non-paired sections, Asian students had the highest return rate (89% and 84%, 
respectively).   
 
 

Table 22. Retention Rate of Students in MTH 003 by Race/Ethnicity: Fall 2008 to Spring 2009 
 

Race/Ethnicity 
Learning Community Sections Non-Paired Sections 
Returned Did Not Return Returned Did Not Return 

No. % No. % No. % No. % 
Asian/Pacific Islander 8 88.9% 1 11.1% 128 84.2% 24 15.8% 
Black 12 75.0% 4 25.0% 213 73.7% 76 26.3% 
Hispanic 8 80.0% 2 20.0% 245 77.3% 72 22.7% 
Native American 1 50.0% 1 50.0% 7 70.0% 3 30.0% 
Other 6 100% 0 0% 87 77.0% 26 23.0% 
White 39 79.6% 10 20.4% 518 77.0% 155 23.0% 
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Table 23 and Figure 9 show the Fall 2008 to Spring 2009 retention rates for students enrolled in 
MTH 003 in Fall 2008 by age group.  There were no students in the LC sections younger than 
18 years or age 60 years or older.  With the exception of students aged 25 to 29 years, students 
in all age categories who were enrolled in LC sections of MTH 003 had higher retention rates 
than those who were enrolled in the non-paired sections of MTH 003.  Within the LC sections, 
students aged 18 to 21 years returned to NOVA in Spring 2009 at the highest rate (82%). 
 
 
Table 23. Retention Rate of Students in MTH 003 by Age Group: Fall 2008 to Spring 2009 

 

Age Group 
Learning Community Sections Non-Paired Sections 
Returned Did Not Return Returned Did Not Return 

No. % No. % No. % No. % 
Younger 
than 18 -- -- -- -- 1 100% 0 0% 

18 - 21 67 81.7% 15 18.3% 742 80.2% 183 19.8% 
22 - 24 4 80.0% 1 20.0% 177 76.6% 54 23.4% 
25 - 29 3 60.0% 2 40.0% 118 65.9% 61 34.1% 
30 - 44 1 100% 0 0% 127 75.2% 42 24.8% 
45 - 59 1 100% 0 0% 32 68.1% 15 31.9% 
60 or Older -- -- -- -- 4 80.0% 1 20.0% 
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Table 24 and Figure 10 display the Fall 2008 to Spring 2009 retention rates of students enrolled 
in MTH 003 in Fall 2008 by full- and part-time status.  A larger percentage of part-time students 
who enrolled in LC sections (82%) in Fall 2008 returned to the College in Spring 2009 compared 
to part-time students who enrolled in non-paired sections (68%).  The reverse was true for full-
time students; 83% of full-time students who were enrolled in non-paired sections of MTH 003 
returned to NOVA compared to 81% of full-time students who were enrolled in LC sections of 
MTH 003. 
 

 
Table 24. Retention Rate of Students in MTH 003 by Full-Time/Part-Time Status: 

Fall 2008 to Spring 2009 
 

FT/PT Status 
Learning Community Sections Non-Paired Sections 

Returned Did Not Return Returned Did Not Return 
No. % No. % No. % No. % 

Full-Time (12 or 
More Credits) 62 80.5% 15 19.5% 787 82.9% 162 17.1% 

Part-Time (Fewer 
Than 12 Credits) 14 82.4% 3 17.6% 414 68.1% 194 31.9% 
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Table 25 and Figure 11 show the success rates for male and female students enrolled in MTH 
003 in Fall 2008 in both LC sections and the non-paired sections of the same course.  Success 
is defined as a passing grade or completion of the course.  Male students in LC sections 
succeeded at a higher rate (49%) than male students in non-paired sections (41%).  Female 
students in LC sections also succeeded at a higher rate (49%) than their counterparts in non-
paired sections (48%).   
 
 

Table 25. Success Rates of Students in MTH 003 by Gender: Fall 2008 
 

Gender 
Learning Community Sections Non-Paired Sections 
Succeeded Failed Succeeded Failed 

No. % No. % No. % No. % 
Male 25 49.0% 26 51.0% 289 40.5% 424 59.5% 
Female 21 48.8% 22 51.2% 403 47.8% 440 52.2% 
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Table 26 and Figure 12 display the success rates for students enrolled in MTH 003 in Fall 2008 
by race/ethnicity.  The success rates of students enrolled in LC sections are compared to the 
success rates of students in the non-paired sections of MTH 003.  As shown in the table, all 
minority groups who were enrolled in LC sections of MTH 003 had higher success rates 
compared to their counterparts in the non-paired sections.  For example, Black students in LC 
sections succeeded at a higher rate (50%) than those in non-paired sections (35%).  In contrast, 
White students who were enrolled in non-paired sections of MTH 003 had higher success rates 
(48%) than those in the LC sections of MTH 003 (45%).   
 
 

Table 26. Success Rates of Students in MTH 003 by Race/Ethnicity: Fall 2008 
 

Race/Ethnicity 
Learning Community Sections Non-Paired Sections 
Succeeded Failed Succeeded Failed 

No. % No. % No. % No. % 
Asian/Pacific Islander 4 44.4% 5 55.6% 67 44.1% 85 55.9% 
Black 8 50.0% 8 50.0% 102 35.3% 187 64.7% 
Hispanic 5 50.0% 5 50.0% 146 46.1% 171 53.9% 
Native American 1 50.0% 1 50.0% 2 20.0% 8 80.0% 
Other 4 66.7% 2 33.3% 52 46.0% 61 54.0% 
White 22 44.9% 27 55.1% 321 47.8% 351 52.2% 
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Table 27 and Figure 13 show the success rates for students enrolled in MTH 003 in Fall 2008 
by age group.  There were no students younger than age 18 years or age 60 years or older in 
the LC sections.  Students aged 18 to 21 years who were enrolled in LC sections succeeded at 
a higher rate (50%) than students in that age group who were enrolled in non-paired sections of 
MTH 003 (39%).  All other age groups showed mixed results.  However, because the sample 
sizes of these groups of students in the LC sections were small, reliable conclusions cannot be 
drawn. 
 
 

Table 27. Success Rates of Students in MTH 003 by Age Group: Fall 2008 
 

Age 
Group 

Learning Community Sections Non-Paired Sections 
Succeeded Failed Succeeded Failed 
No. % No. % No. % No. % 

Under 18 0 -- 0 -- 0 0% 1 100% 
18 - 21 41 50.0% 41 50.0% 358 38.7% 566 61.3% 
22 - 24 1 20.0% 4 80.0% 104 45.0% 127 55.0% 
25 - 29 2 40.0% 3 60.0% 100 55.9% 79 44.1% 
30 - 44 1 100% 0 0% 107 63.3% 62 36.7% 
45 - 59 1 100% 0 0% 21 44.7% 26 55.3% 
60 & Over 0 -- 0 -- 2 40.0% 3 60.0% 
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Table 28 and Figure 14 depict the success rates for students enrolled in MTH 003 in Fall 2008 
by full- and part-time status.  The largest percentage of successful students was full-time 
students enrolled in LC sections of MTH 003 (53%).  In contrast, 43% of full-time students in 
non-paired sections succeeded.  The lowest percentage of successful students was part-time 
students enrolled in LC sections of MTH 003 (29%).  Among part-time students, a higher 
percentage of those enrolled in non-paired sections of MTH 003 succeeded (48%). 
 
 

Table 28. Success Rates of Students in MTH 003 by Full-Time/Part-Time Status:  
Fall 2008 

 

FT/PT Status 
Learning Community Sections Non-Paired Sections 
Succeeded Failed Succeeded Failed 
No. % No. % No. % No. % 

Full-Time (12 or 
More Credits) 41 53.3% 36 46.7% 403 42.5% 546 57.5% 

Part-Time (Fewer 
Than 12 Credits) 5 29.4% 12 70.6% 289 47.6% 318 52.4% 
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Part VIII.  Learning Communities Formative Assessment Plan 
 
This section presents procedures to evaluate various aspects of the implementation of Learning 
Communities (LC) at NOVA.  The formative assessment would be helpful to strengthen and 
sustain Learning Communities by detecting and addressing problem areas early on and making 
the process more effective. 

I. Evaluate Clarity of LC Goals 

Have the following broad goals been communicated to the LC faculty/staff? 

1. Create an atmosphere of community in the class and promote interaction between 
individuals (student-student, student-teacher and teacher-teacher interactions). 

2. Encourage students to actively participate in the process of learning, give them a chance 
to collaborate with each other and exchange knowledge and perspectives. 

3. Reduce the rank distinction between the teacher and the learners and convert teaching 
from a teacher-centered task to a learner-centered activity. 

4. Promote interdisciplinary cohesion and allow students to assemble their knowledge of 
different subjects into a coherent whole. 

5. Encourage collaboration between faculty members. 
6. Improve student learning, persistence and retention. 

II. Evaluate the Implementation Process 

1. Are the services (such as advertising, advising and recruiting) required for directing 
students to LC courses in place? 

2. Have the LC faculty and supporting staff been identified? 
3. Are the LC instructors given appropriate training to teach LC classes? 
4. Is the change in course load for the teachers accounted for? 
5. Are the LC courses identified early enough to post them in the course catalog? 
6. Are the LC themes identified early enough to allow faculty the time to develop 

appropriate course material? 
7. Do the instructors meet on a periodic basis to ensure that their course material is 

appropriately integrated and that it conforms to the agreed upon LC theme? 
8. Have the instructors worked out a shared goal that allows adherence to the LC theme 

but also permits effective communication of the subject matter? 
9. Are the LC courses providing enough preparation for the next-level courses while 

staying within the purview of the LC theme? 
10. Are the measures for evaluating outcomes of the LC identified (e.g., student grades, 

survey responses)? 
11. Have the personnel and procedures been identified for gathering and measuring 

outcomes-related data (e.g., OIR, analysis of students’ grade-related data)? 
 

III. Evaluate the Effectiveness of the Information, Advising and Recruiting Services 

Compare the enrollment rates in LC courses with the stand-alone sections of the same courses. 
If the rates seem low in the first few weeks of registration, more rigorous advertising and 
recruiting methods can be put into place.  
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IV. Evaluate Consistency of Process across the Individual Campuses 

Are the same LC practices being carried out across the college campuses with respect to the 
following aspects? 

1. Intended audience for the LC courses (e.g., freshmen, at-risk students). 
2. Method of identifying LC audience (e.g., placement tests, SAT scores). 
3. Linking strategies used to combine LC classes (e.g., simple linked courses, federated 

learning communities). 
4. Frequency of teacher meetings to discuss methods to integrate course contents. 
5. Number of students in each section of the LC course. 
6. Whether linked classes are mandatory. 
7. Methods of obtaining student feedback. 
8. Methods used to measure student success (e.g., combined vs. separate grades for the 

LC courses). 

V. Faculty Feedback 

A survey or a focus group can be conducted with LC Instructors to assess the LC process. The 
following sample issues can be included: 

1. Were the program goals clearly communicated to them? 
2. What were the problems they faced while planning and designing the LC course? 
3. Were there any additional resources they would have liked to have? 
4. Was the given time-line for planning and designing their courses realistic? 
5. Was the change in workload sufficiently taken into account by the planning committee? 
6. Would they have done things differently if they had more time? 
7. Does the LC initiative promote their working relationships with other faculty members? 
8. Were they happy with the training provided to them? 
9. Is there any other aspect that they would like to be trained on to be able to deal with LCs 

more effectively? 
10. Do they feel that their students are benefiting from LCs more than similar stand-alone 

courses? 
11. Did they discover any interesting aspects about the LC class or students that they would 

like to share with other LC faculty? 

VI. Student Evaluation of the LC Course 

Students can be surveyed on success of LC in achieving the following outcomes: 

1. Improved learning. 
2. Offered a satisfactory intellectual environment. 
3. Offered a satisfactory social environment. 
4. Helped the student develop a strong sense of community and attachment to the college. 
5. Helped build support groups that enhanced the academic experience. 
6. Increased student interaction with faculty. 
7. Helped the student develop more effective study habits. 
8. Helped the student attend class regularly. 
9. Allowed more active participation in classroom activities. 
10. Helped the student make better use of NOVA facilities and services. 
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They can also be asked:  

11. If they started over, would they enroll in an LC?  
12. If they started over, would they enroll at NOVA? 
13. Do they plan to graduate from NOVA? 

VII. Student Tracking 

Student Attendance 

Student attendance in LC courses can be compared with attendance in independent sections of 
the same courses being taught at the campus (preferably the sections taught by the same 
instructors). Lower attendance rates in LC courses will be indicative of the need for 
improvement in LC content/procedures. 

Student Performance 

Periodically during the semester, student performance in LC courses can be compared with 
performance in the independent sections of the same courses. Lower success rates can be 
addressed by rethinking the course procedures and content and adapting them to better suit the 
students’ needs. 

Student Learning Intentions 

Students can be asked about their initial expectations of the course as a whole (at the beginning 
of the semester) and/or each individual class (a week prior to each class). Efforts would be 
made to match the material to their expectations. 

Short End-of-the-Class Question 

Periodically, at the end of the class, students can be asked a question relating to an important 
concept taught in the class that day. Performance on this question will indicate whether the 
student is learning the material as expected.  

VIII. Student Focus Group 

Students can be asked open-ended questions to evaluate effectiveness of the LC initiative and 
identify and address problem areas. 

IX. Student Feedback / Classroom Assessment 

One-Minute Summary Papers  

At the end of each class, students can be asked to write a short note encompassing what they 
learned in the class that day and what questions stand out in their mind. This will provide an 
assessment of whether the subject matter was communicated in an effective manner, allowing 
the instructor to incorporate changes on an on-going basis. 

Short-Opinion-Questions 

Periodically, students can be asked to take a few minutes to write down their views about a 
specific aspect of the class (it can include wide range of topics starting from class content to 
class format). The questions for this purpose can be designed based on what the teacher wants 
to know from the student. This will allow the students to express their opinions without 
inhibitions and help the teachers identify areas requiring modification. 



 

35 
 

APPENDIX A 
Learning Community of MTH 003 and SDV 100 

Faculty Input Survey: Spring 2009 
 

1. In your opinion, how has participation in a Learning Community helped students? 
(6 responses) 

 
The Learning Community helped students form connections and collaborate with 
each other and their instructors.  

(MTH 003-003A) Students have connected with each other.  They have become more familiar 
with other students in class.  They have been encouraged to use each other as resources and 
for support. 
 
(MTH 003-002L) My LC students are more collaborative than my students in traditional courses.  
For the ones who take the course seriously, I can see a difference in their study skills and test 
taking skills.  There are some study groups that meet outside of class. The withdrawal rate is 
lower than MTH 003 classes I have had in the past and I think the pass rate will be higher than 
the 38% baseline data.  Two have withdrawn (8%) and four more have stopped attending.  I 
estimate: S=11 (46%); R=5 (21%); U=6 (25%). 
 
(other) Students form relationships that endure beyond this class and this semester.  Students 
receive more staff support in areas such as academic advising and academic tutoring. 
 
(MTH 003-other) The LC is giving students the opportunity to learn in a collaborative manner.  It 
is allowing them to see “connections” in their learning patterns rather than looking at subject 
matter in a disjointed manner.  Students are developing study partners in the classroom and 
friendships outside of the classroom.  Their study habits have improved, note taking, attention to 
detail, and understanding the significance of attendance and being punctual has been enhanced 
because these qualities have been enhanced throughout the LC.  The students’ comfort level is 
quite high and this can only improve their chances of success.  Some students are even 
expanding the learning community by helping each other in other courses.  I think that it has 
been a very positive experience. 
 
(SDV 100-other) Increased bonding amongst students, increased bonding amongst students 
and faculty, increased “faculty-to-student” support, students are aware and connected to various 
campus resources (i.e., Math Center), students are more comfortable and open in the 
classroom, students are able to apply study skills via the shared (MTH/SDV) Integrative 
Assignments. 
 

The Learning Community helped students develop positive attitudes and keep 
them focused. 

(MTH 003-03) Positive attitude, keeps students focused, shows students that we are unified in 
our objectives. 
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2. In your opinion, what are the necessary changes needed to make Learning 
Communities more effective? (6 responses) 

 
(MTH 003-03M) have instructors design more cross-class activities. 
 
(MTH 003-003A) The classes require a considerable addition of time to the semester for 
planning – for both the SDV and MTH faculty members.  The recruitment is more or less left to 
the instructors, which is even more of a time commitment.  We could really use support in this 
area. 
 
(MTH 003-002L) We need help with recruitment.  Advisor, Counselors, and Student Services 
Specialists need to have the information and the motivation to help us get students in the 
sections.  We need more presence on the NOVA web page.  The enrollment and registration 
process is a barrier.  We get a misleading message if someone tries to register for one course 
and not the other.  We need a strong statement from Administrative Council to faculty and staff 
to not override the block.  If the rolls don’t match, it defeats the purpose of linking the classes.  It 
is very time consuming to keep up with the rolls and make them match.  Right now, the 
instructors are the ones who have to monitor the rolls and take action to correct them.   
 
We need to continue with professional development for the LCs.  At some point the lack of 
compensation to LC instructors will become a barrier.  Faculty are excited and enthusiastic now, 
but later the extra work involved may outweigh the benefits.  I am hoping that the success rates 
and persistence rates will keep faculty motivated.   
 
As the program grows, it will be more challenging to manage and we need to plan for that. 
 
(other) LCs should focus on the gatekeeper courses.  We need to continue to aggressively 
market the LCs so students want to sign up for these classes. 
 
(MTH 003-other) LC Resource and LC mentor available on each campus; Professional 
development workshops available for faculty prior to teaching the LC.  Faculty could share 
information, collaborate on common elements of their syllabi, discuss integrated assignments, 
assessment, scheduling, etc.  Once the semester starts it can be quite difficult to collaborate as 
effectively as faculty should; Identify personnel other than full time counselors to teach SDV 
100.  There is a significant drain on available resources and we need to educate other faculty to 
teach SDV 100 or hire adjuncts; Embedded tutor in each class; Use of software such as 
MyMathLab to enhance learning. 
 
(SDV 100-other) More professional training for LC teaching faculty; Funding for student LC 
workshops, LC student ambassadors, classroom resources, and recruitment; Reduced teaching 
load for LC faculty.  This initiative requires extra time for coordination and planning. 
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3. Your overall comments about Learning Communities. (6 responses) 

 
(MTH 003-03M) A very positive experience – the first time I have really made a MTH 003 class 
click. 
 
(MTH 003-003A) I have enjoyed teaching the SDV LC.  I value the connection with other faculty 
members.  I have a different experience in the LC than a regular SDV class.  The students are 
more at ease and open to participating in class discussions. 
 
(MTH 003-002L) Great strategy and I am glad to see it grow.  An extra bonus is the 
collaboration that occurs between faculty. 
 
(other) It has been an enticing experience for both students and faculty. 
(MTH 003-other) LCs are a significant strategy to enhance student success and persistence in 
their classes.  I am very pleased with the strategy and look forward to expanding LCs and 
broadening the scope of the strategy at NOVA. 
 
(SDV 100-other) despite not yielding the desired (pass/fail) MTH 003 success rates thus far, I 
believe that our LC initiative has produced “positive” results in other key areas such as: student 
persistence, students engagement, and an overall positive learning experience for our LC 
students.  However, it is important to note that for this initiative to be sustainable in the future 
and yield its intended outcome, it is paramount that our institution begins to invest more 
resources into this initiative (i.e., funding, faculty training, classroom resources, etc.). 
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APPENDIX B 
 

Learning Community of MTH 003 and SDV 100 
Student Input Survey: Spring 2009 

 
1. In your opinion, how has participation in a Learning Community helped students? 

 
The Learning Community helped students with general college skills.  
(10 responses) 
 

 (MTH 003-001) It was a great experience and I am glad I was able to participate in it. It brought 
such a positive approach in this semester to me in a group setting which made things easier in 
my college life. 
(MTH 003-001) [The Learning Community] has helped students to interact more with each 
other, [and to] learn more about how to stay up to date with school. 
(MTH 003-001) It has open[ed] our minds to a new way of thinking. 
(MTH 003-002) It has helped students be involved and understand their purpose at NOVA (not 
just going to class).  
(MTH 003-002) It gave me new knowledge, behavior, skills, values, and understanding. 
(MTH 003-002) It helped with choosing classes for fall semester, but the class seemed a little 
pointless with learning how to study when we should already know how.  
(MTH 003-other) They make sure the students are on the right track. 
(MTH 003-other) It has made it easier for students to learn in this environment. 
(MTH 003-other) Learned more about their degree and their career. 
(MTH 003-other) It has helped students with making decisions and learning how to 
communicate with other students and teachers. 
 

The Learning Community helped students increase their knowledge of MTH. 
 (9 responses) 
 

(MTH 003-03) Math has never really been my subject, but Learning Community definitely made 
it a lot easier for me. 
(MTH 003-001) The Learning Community has been very helpful with the tutors and the math 
labs. The teacher was very helpful and answers all my questions. 
(MTH 003-03) It has given me a more understanding with Algebra. The little errors that I used to 
make I do not make anymore. I am much more confident in my math skills. 
(MTH 003-other) It helps them work together with the same problems and get through things 
more effectively. 
(MTH 003-001) It was good, it was a small group and it was easy to understand. 
(MTH 003-03) It’s more flexible and simplifies things otherwise complicated. 
(MTH 003-002) It has helped. I just wish there was more help. 
(MTH 003-03) I think it helps them out a lot, helps them to move forward in class. 
(MTH 003-03) It offers more help. 
 

The Learning Community helped students get to know classmates. (7 responses) 
 

(MTH 003-001) Getting to know the students in class. 
(MTH 003-002) They are more comfortable around people because they know the people more. 
(MTH 003-002) I got to know my classmates well. Classmates help each other with work. 



 

39 
 

(MTH 003-03) I like spending two class periods together with my classmates. This has helped 
me get to know them better and become friends. 
(MTH 003-002) It helped us a lot by letting students help each other out.  
(MTH 003-other) You get to know people a little bit more and things are a little more reinforced. 
(MTH 003-other) Interact with the same students in my class [and] discuss math tips and advice 
with study skills. 
 

The Learning Community helped students learn study skills. (6 responses) 
 

(MTH 003-001) It has helped students to know: 1) their style of learning, 2) memory study skills, 
and 3) personality type and how it can help in college and so on. 
(MTH 003-03) It has given a sense of security to the open acceptance of different people with 
different learning habits. The Learning Community offers support and holds the hands of its 
students. 
(MTH 003-other) It has provide[d] me the strategy I need to apply my time and study skill[s]. 
(MTH 003-001) I think that it helps students learn as a whole and gives support. 
(MTH 003-03) Learning Communities are a great opportunity because it improves our studying 
skills and gave us some time to ask for things that we do not understand. 
(MTH 003-other) Yes, Learning Communities help students to choose their majors, manage 
their study time, [and] reduce the test taking stress. 
 

The Learning Community was not very helpful. (4 responses) 
 

(MTH 003-other) I can only speak for myself; I hated the fact of having to take an extra class 
because of my schedule. I feel for new students it is beneficial. Being close to graduation, it’s a 
waste, but for me, it help[ed] me put my words on paper and helped me think through some 
areas in my life. 
(MTH 003-002) It was really just an in depth session of a counseling session. I felt the workbook 
and just the class in general was a waste of time. 
(MTH 003-002) It was fine, but I feel like I knew everything already. I simply didn’t use 
everything. 
(MTH 003-002) I have never used the Learning Center. 
 

2. In your opinion, what are the necessary changes needed to make Learning 
Communities more effective? 

 
 There are no changes needed. (16 responses) 
(MTH 003-001) Everything is on point. Keep up the good work. 
(MTH 003-001) It’s OK the way it is. 
(MTH 003-001) Perfect the way it is. 
(MTH 003-001) None. 
(MTH 003-001) None; fine how it is. 
(MTH 003-001) None that I can think of.  
(MTH 003-002) None. 
(MTH 003-002) I felt that there were no needed changes. 
(MTH 003-03) Nothing; everything is fine the way it is. 
(MTH 003-03) None. 
(MTH 003-03) I do not see any changes that need to be made. I think it is a great thing. 
(MTH 003-other) No changes need to be made. I think it is effective just the way it is. 
(MTH 003-other) I can’t think of anything. 
(MTH 003-other) None. 
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(MTH 003-001) I really don’t have much to say to that but, I am sure there is more to add. It 
would be great to continue the program. 
(MTH 003-002) I have only been at this campus for a semester so I don’t know yet. 
  
Attention to students is needed. (8 responses) 
 
(MTH 003-002) For teachers to be more positive and patient. 
(MTH 003-002) Ensuring for all students to have a plan. 
(MTH 003-002) I think just encouraging students on taking up tutoring [and] providing 
information about different things on campus may help us. The class is not necessary. 
(MTH 003-002) Maybe get a little more in to the Learning Community. 
(MTH 003-03) I would say group involvement would add a lot of backbone because as a 
community, I still recognize the isolation. 
(MTH 003-other) More open to ask questions. 
(MTH 003-03) Stay on topic.  
(MTH 003-other) It is really up to the students and how they approach the learning. 
 

There needs to be more time and/or space for tutoring. (7 responses) 
 
(MTH 003-001) To make the Learning Community more effective would probably be that the 
learning lab needs to be bigger. 
(MTH 003-03) Bigger tutoring rooms. 
(MTH 003-03) I think another tutor would help so that time is not wasted for the other students 
that are waiting for help with one tutor. 
(MTH 003-002) They need to have more people helping people because one [teacher for] 25 
[students] is not really the best. 
(MTH 003-other) If this time is allotted, both classes should be applied toward the math tutoring 
and this class should be along with something else.  
(MTH 003-other) More time for the class. 
(MTH 003-other) When assigning group work, make assignments more reasonable according to 
time available to complete the assignment. Perhaps take time from SDV course and add to 
tutoring session. 
 

Improve materials and/or expand Learning Communities to other subjects.  
(4 responses) 
 

(MTH 003-002) New material; new book. 
(MTH 003-03) Nothing, except more in other subjects. 
(MTH 003-03) Make more! 
(MTH 003-other) To have a textbook. 
 

3. Your overall comments about Learning Communities. 
 

The Learning Community was a positive experience.  (14 responses) 
(MTH 003-001) I like it! 
(MTH 003-001) It was a great experience! 
(MTH 003-001) School is fun. When we get sleep. 
(MTH 003-002) Great job! 
(MTH 003-002) Good. 
(MTH 003-002) They are good. 
(MTH 003-03) I like it! 
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(MTH 003-03) I like this kind of class. 
(MTH 003-03) It was great. 
(MTH 003-other) It’s a good class. 
(MTH 003-03) A very easy-going class. 
(MTH 003-03) [  ] is an awesome professor and he deserves a raise. He should be the president 
of the math section. He is very funny and he knows his math. 
(MTH 003-03) [A] step in the right direction. 
(MTH 003-002) NOVA isn’t as bad as I thought it would be. 
 

The Learning Community was helpful. (13 responses)  
 

(MTH 003-001) I think the learning communities are filled with great people who want to help 
others. 
(MTH 003-001) They are very helpful and students wouldn’t be as successful without it. 
(MTH 003-001) Every student in NOVA should take Learning Community before leaving to 
another college. It would really help. 
(MTH 003-001) Very helpful – should keep the learning communities. 
(MTH 003-03) I’m glad that I [have] experience[d] a Learning Community. 
(MTH 003-other) Very useful class. 
(MTH 003-other) It’s a good idea that this is a Learning Community because it really helps a lot.  
(MTH 003-other) Very helpful! 
(MTH 003-002) It was helpful being around people you get to know. 
(MTH 003-other) The Learning Community help[ed] me a lot on providing study skills and 
strategies for me to apply. 
(MTH 003-03) I liked the Learning Community because it offered learning on an equal level to 
all. 
(MTH 003-002) It was fun, and it helped me with transferring. 
(MTH 003-other) It’s a good thing for new students. Many older adults would appreciate the two 
classes for tutoring because of work and home life. There’s not always time to come back to the 
school for help. 
 
 The Learning Community was useful, but should not be required. (3 responses) 
 
(MTH 003-002) It helps with getting to know the students in the class, but it seems pointless 
with what we learn. 
(MTH 003-002) Great, but semester class with workbook not necessary. 
(MTH 003-other) I think it can be helpful, but I don’t think it would be required. 
 
 Teacher complaint. (1 response) 
 
 (MTH 003-002) Male teachers need to be more patient and make a real effort to be more 
patient because if they are mean or short with you, they come off more intimidating. 

 



 

 

NVCC Mission and Strategic Goals: 2005 – 2015 
 

Mission 
 
The mission of Northern Virginia Community College is to respond to the educational needs of 
its dynamic and diverse constituencies through an array of comprehensive programs and 
services that facilitate learning and workforce development in an environment of open access 
and lifelong educational opportunities. 

 
 

Strategic Goals 
 

I. STUDENT SUCCESS – Northern Virginia Community College will move into the top tier 
of community colleges with respect to the college readiness, developmental course 
completion, retention, graduation, transfer, and career placement of its students. 

 
II. ACCESS – Northern Virginia Community College will increase the number and diversity 

of students being served to mirror the population growth of the region.   
 

III. TEACHING AND LEARNING – Northern Virginia Community College will focus on 
student success by creating an environment of world-class teaching and learning.  

 
IV . EXCELLENCE – Northern Virginia Community College will develop ten focal points of 

excellence in its educational programs and services that will be benchmarked to the 
best in the nation and strategic to building the College's overall reputation for quality. 

 
V. LEADERSHIP – Northern Virginia Community College will serve as a catalyst and a 

leader in developing educational and economic opportunities for all Northern Virginians 
and in maintaining the quality of life and economic competitiveness of the region.  

 
VI. PARTNERSHIPS – Northern Virginia Community College will develop strategic 

partnerships to create gateways of opportunity and an integrated educational system for 
Northern Virginians who are pursuing the American Dream.  

 
VII. RESOURCES – Northern Virginia Community College will increase its annual funding 

by $100 million and expand its physical facilities by more than one million square feet in 
new and renovated space.  This includes the establishment of two additional campuses 
at epicenters of the region’s population growth, as well as additional education and 
training facilities in or near established population centers. 

 
VIII. EMERGENCY PREPAREDNESS AND CONTINUITY OF OPERATIONS – Northern 

Virginia Community College will be recognized as a leader among institutions of higher 
education in Virginia for its development and testing of emergency response and 
continuity of operation plans. 
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